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Introduction

André Keet

The brief of this working group is to:

o Consider issues of human rights, values, inclugiEtiucation of Learners
with Special Needs (ELSEN), multilingualism, racjssexism, poorly
resourced schools, the environment etc.

o Clarify human rights concepts and values in théousrlearning areas and
programmes;

o Propose ways on how to infuse these concepts dndsvmto the learning
area statements and programmes;

o Suggest approaches and methods to assess thesptsoand values in
learning programmes and areas and how these aatetrowards the
General Education and Training Certificate (GETC);

o Propose strategies to promote multilingualism ie karning areas and
programmes;

o Suggest ways of ensuring that Human Rights EdutdHi&RE) is a cross-
curricular issue; and

o Assist the Ministerial Project Committee (MPC) tevdlop a 2-page
document on Human Rights and Inclusivity in schaold classrooms for
inclusion in all the 11 booklets.

The working group identified the following delivéxas:

o Document on a framework and principles of HRI;

Guidelines document on the exit level qualificafi@ETC,;

Guidelines for Learning Areas (including issuestgiaing to each
level and assessment);

Guidelines for Foundation Phase learning programmes
Guidelines for implementation with regard to LSM,;

Guidelines for implementation with regard to teaathevelopment;
Compilation of possible exemplars and materialsatbother working
groups; and

o 2 page document for 11 booklets on human rightsrasidsivity
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The different members of the working group wereigassd tasks and the
group met on 22-26 February 2001 to compile thirefollows the structure
of the identified deliverables.

As a transversal group we view this documents st af guidelines and hope
that the Learning Area and other working groups$ egahsider the suggestions
and proposals seriously. The document reiteratesatitepted notion that
human rights and inclusivity form the bedrock of r ooonstitutional

democracy, and that teaching and learning about theall learning areas are
crucial. It makes the further the point that humghts and inclusivity should

be regarded as matters of access, on par witlddzedf teaching and learning



to promote culture of human rights. The documexbiporates a concept,
framework and principles paper; guidelines for dicaltions teacher

development, learner support material, learningsr@nd foundation phase
learning programmes. In addition the document mlesia checklist and
framework with regard to learning areas and infraesural concerns and
monitoring.

e) The processes by which we arrived at this stage Wwaught with challenges:

f)

9)

- First, three group members experienced seriouslgrab at their
workplaces in relation to time off and communicatibetween the
National Departments of Education and their prialspto facilitate
their proper engagement with the process. As dtréeideadline for
the first drafts of the individual papers could e met with serious
consequences for the whole group.

- Second, the accumulated expertise of the group reghrd to human
rights and inclusivity exposed serious shortcomirggsilting in delays
and the compromise of deadlines. In general it ctgghon the quality
of the work given the short space of time in whisle had to
accomplish our tasks. It would have been idealaeeha bigger group
with expertise in the human rights, inclusivity aimdthe education
and training sector.

- Logistical arrangements also proved to be a problem

With regard to field testing the group has decidedfollow the route of
narrow consultation with the Forum for Democracyd aHuman Rights
Education (national structure), the Anti-Discrintioa Task Team of the
Pietermaritzburg District (Department of Educatioafd the National Street
Law project. Teachers Unions, Human Rights Edusatord departmental
officials are represented on the Forum and the Taskn.

The working group is now preparing itself to respae frameworks and
guidelines from the other groups and will meet @rl8 March, 5-6 April and
10-11 May. These dates follow the summary of deadliand key meetings
set by the Ministerial Project Committee. Membefrshe working group will
interact with the learning areas on an ongoingshasi



Conceptualizing Human Rights and Inclusivity in thecontext of
Education and Training: A Framework and Principles Document

Nazir Carrim

This paper aims to outline ways in which human tsghnd inclusivity may be

conceptualised in the context of education andkpdieate ways in which they may be
incorporated in the curriculum. This paper does pobdvide a comprehensive
overview of all the theories of human rights andusivity neither does it enter into
the various debates in these areas. It draws Ballgcton the available body of

literature on human rights and inclusivity and Higits the central concepts and
cardinal issues that need to be borne in mind vdpemationalising human rights and
inclusivity in educational contexts.

This paper begins by outlining what is meant by Aomights and the relationship
they have with inclusivity. In the second sectibe various dimensions of education
are explored in terms of human rights. Sectionehi@uses particularly on what
needs to be done in the curriculum in order to engbhat curricula processes
contribute to the development of a culture basedhuman rights. Various learning
areas are looked at and ways in which they mayrjporate human rights issues are
explored. In section four the area of inclusivityeiducation is adumbrated.

1. What are human rights?

The generally accepted meaning of human rights @stéfn thought may be traced to
the work of Locke and Hobbes (Touraine, 1997). leoskas among the first to
explicitly outline human rights in political philophical terms. He argued for
“equality in nature” of all human beings and theyortance of a “social contract” in
the establishment of “authorities”, whose purpdss to ensure the “preservation of
human life” and “peace and stability” in societig®cke, 1962). Locke pointed out
that all human beings had an “equality in nature¢duse all human beings possessed
the same faculties of reason, emotion and fiveesen#és such, all human beings are
fundamentally equal. However, due to fact that hurbaings act irrationally when
acting out of anger and passion, they enter intdlico and war against each other.
For Locke, in order to ensure that human beingaataemain in a perpetual state of
war, they need to establish civic government, whiofy enter into rationally and
with consent on the basis of a “social contracthisT“social contract” mandates
“authorities” to govern the affairs of the humarings who entered into the “social
contract”. The essential purpose of the “authorisyto ensure that human beings are
not violated and that they live their lives in carmhs of peace and stability.

Hobbes (1979), who differed with Locke in many esdp, also argued that in order to
ensure that human beings are not continually “soadition of war” and that their
lives are not “nasty, brutish and short”, they néedenter into a “social contract”
through which an “authority” is established. Thatteority” thus established is then
mandated to oversee the affairs of human being®drety. Like Locke, for Hobbes
the purpose of the “authority” is to ensure thespreation of human life and



conditions of peace and stability. Hobbes alsoedjtbat all human beings are equal
“in nature” and deserving of fair and just treatmen

There are several things that come out of the vielwsocke and Hobbes and therein
lie the impact of their contributions.

a The origins of civic government lie in the estahireent of “authorities”
through the process of a “social contract”.

o Human beings are accorded with “rights” in the fabcontract” they
consent to.

o The fundamental purpose of such “rights”, “soc@ahttact” and “authority”
is to ensure the “preservation of human life” aoaditions of peace and
stability.

o Violations of human rights, therefore, emerge wheman life is not
preserved and when conditions of peace and stabidiinot exist.

In contemporary terms, “authorities” are stateg@rernments; “social contracts” are
constitutions and laws; and, “rights” gain theiranengs in political legal terms. The
purpose of all of which is to ensure that humamgeilive their lives free from fear
and threat and in peace. These are encapsulatdiditexpn the United Nations
Universal Declaration of Human Rights. Considerftiwing:

Whereas recognition of the inherent dignity andhef equal and inalienable
rights of all members of the human family is theirfdation of freedom,
justice and peace in the world,

Whereas disregard and contempt for human righte hesulted in barbarous
acts which have outraged the conscience of manland, the advent of a
world in which human beings shall enjoy freedomspéech and belief and
freedom of fear and want has been proclaimed abkigtest aspiration of the
commonpeople,

Whereas it is essential, if man is not to be cofedelo have recourse, as the
last resort, to rebellion against tyranny and ogpgimn, that human rights
should be protected by the rule of law (UNUDHR,dpnble, 1948).

In the above extract from the Universal Declarabbfuman Rights one can note the
continuity of Lockean and Hobbesian ideas in mooelenn terms. One can see the
emphasis on the “equality in nature” of “all membef the human family”, with
such equality also being viewed as “inalienableheCan also note “violations of
human rights” occur in conditions of conflict artht the purpose of human rights is
to enable people to live “free” from “fear”. It @so emphasised that human rights are
“protected by the rule of law”, i.e. by a legallynbing “social contract”.

As such, “human rights” are anti-discriminatory aindlusive, in principle. They
embrace all people “in the human family”, with ncceptions! They imply the fair
and just treatment of all human beings. They sugtied all human beings have a
“right” to live their lives to their fullest poterat and that all human beings have equal
access to all social, economic, political and galtuprocesses in their societies. One
meaning of “inclusivity”, then, is of inclusion dll people on the basis of anti-
discrimination and is foundational to the idea ofrfan rights itself. The Constitution



of the Republic of South Africa captures this coem@nsively in the equality clause.
It states:

(1) Everyone is equal before the law and has the tmlegual protection and
benefit of the law.

(2) Equality includes the full and equal enjoyment bfrights and freedoms.
To promote the achievement of equality, legislatarel other measures
designed to protect or advance persons, or cagsgooi persons,
disadvantaged by unfair discrimination may be taken

(3) The state may not discriminate directly or indilgeigainst anyone on one
or more grounds, including race, gender, sex, [@egyy marital status,
ethnic or social origin, sexual orientation, ageasadility, religion,
conscience, belief, culture, language and birth.

(4) No person may unfairly discriminate directly or imedtly against anyone
on one or more grounds in terms of subsection Na}ional legislation
must be enacted to prevent or prohibit unfair disicration.

(5) Discrimination on one or more of the grounds listkedsubsection (3) is
unfair unless it is established that the discririorais fair (Constitution of
the Republic of South Africa, Section 9, 1996).

As such, human rights are rights human beings hgaist discrimination and they
apply to “everyone” inclusively irrespective of whitey are. Human rights, therefore,
are foundationally inclusive.

However, the above discussion of the origins aath&work of human rights also
points the ways in which human rights link up withtions of citizenship, peace,
environmentalism and democracy. It is importandé&marcate the nature of these
relationships and what centrally characterizespthiats of difference among them.

o Citizenship:

Here the emphasis is placed on what may be cafielitital literacy” (see McCarthy
and Fitzgibbon, 1998). The focus here is on undedshg what is contained in
constitutions and laws of countries, voting progeduworkings of political systems
such as the ways national and provincial legiséstloperate and the ways in which
parliament functions. Included in this coveragethe importance of developing
notions of citizenship in the context of nationdding, nationality and nationhood.

o Peace:

Given the rationale for human rights being fundatainto ensure that human beings
live their lives “free from fear” and in conditiortd “peace and stability”, it follows
that human rights necessitate the promotion of lmbnesolution skills, respect for
each other, a culture of non-violence and the rightve in conditions that are free
from intimidation and fear and in safe and secungrenments. Peace, thus, is a basic
requirement for the realization of human rightspiractice. Human rights can be
upheld and promoted under conditions of peace dabilisy. Human rights are
violated under conditions of war and conflict.



o Environmentalism:

As with peace, a healthy environment is foundatidoathe realization of human
rights in practice. People will not be able to likeir lives to their fullest potential if
degradation and destruction of their environmehtzacterize the daily conditions of
their lives. The right to a healthy environmentjghis integral to the right to life itself
and is, therefore, foundational to human rights.

a Democracy:

One of the most significant implications of humaghts is that they presuppose a
democratic order. The argument here is that paugee to live their lives on the basis
of what they rationally consent to. As such, humiaghts cannot be achieved
effectively under conditions which deny people thaiices and which do not allow
for their actual participation. Notions of conserdgreement, representation,
participation and accountability are key in thisndnsion and conditions for the
realization of human rights.

o Anti-discrimination

The focus in this area is the ways in which disarmation is constructed socially and
understanding the ways in which they violate humghts and the effects they have
on people. It is important to note here that fdoeie is very wide, including the range
of identities identified in the South African comstion, international human rights
instruments and the Universal Declaration of Hunfghts. Racism, sexism,
homophobia, multiculturalism, etc. receive spectHitention in this dimension of
Human Rights and Inclusivity education. Alternasived forms of discrimination

should also receive coverage, so ways of combaxgsm and racism, for example
are also explored.

In sum, then, human rights is foundationally amsiedminatory, inclusivist, about
citizenship, peace, a conducive and healthy enmeort and centrally about working
in democratic ways within democratic contexts.

2. Human Rights in Education
Human rights have direct implications for educatidoman rights imply that:

a All human beings have a right to a basic education.

o All human beings have a right to choose the kinddfcation they want.

a All human beings have a right to receive an edoaoaith conditions of peace and
stability, free from fear and insecurity.

o All human beings have a right to be treated faihen being educated.

o All human beings have the right to a democraticcatlan within democratically
arranged contexts.

o Education cannot, in any instance, deny human bethgir rights or violate
them.

Significantly, there is international consensusrently that the right to a human
rights education is a basic human right in itsétf. particular article 29 of the



Convention on the Rights of the Child of 1989, fradi in 1996, makes this point
explicitly and it is worth quoting it at length leer

Article 29
1. State parties agree that the education of the shiddl be directed to:

(@  The development of the child’s personality, talesutsl mental
and physical abilities to their fullest potential;

(b)  The development of respect for human rights andduorental
freedom, and for the principles enshrined in ther@n of the
United Nations;

(© The development of respect for the child’s parehis,or her
own cultural identity, language and values, for tregional
goals of the country in which the child is livinthe country
from which he or she may originate and for civitiaas
different from his or her own,;

(d)  The preparation of the child for responsible life a free
society, in the spirit of peace, tolerance, equalitsexes, and
friendship among all peoples, ethnic, national aeligious
groups and persons of indigenous origin;

(e) The development of respect for the natural enviremm
(United Nations Conventions of the Right of the I@hiL989
and 1996).

Article 29 of the Rights of the Child of 1989 an@96 reinforces the nature of human
rights education and specifically point (b) of #heicle notes the right of the child to
be educated in human rights and to be given bagioseire to the Charter of the
United Nations. Also for noting is that this Argclpoints significantly to the
importance of inclusivity; human freedom, anti-disgnation, peace and tolerance
and environmentalism. South Africa is a signataryhte Convention of the Right of
the Child and thus the Convention is binding on tBo#frica. There are other
international instruments which have further enddrthe provision that the right to
human rights education is a right in itself inchuglithe African Charter on Human and
Peoples Rights (1981), African Charter of the Rsgrtd Welfare of the Child (1990)
and the Unesco Recommendation Concerning Educafan International
Understanding, Co-operation and Peace and Educagiating to Human Rights and
Fundamental Freedoms (1974). All of such instrusémtorm centrally the United
Nations Decade for Human Rights Education of widolith Africa is also a part.

The Constitution of the Republic of South Africaemthe following:

(1) Everyone has a right —

(a) to a basic education, including adult basic edoocatnd

(b) to further education, which the state must takesoeable measures to
make progressively available and accessible.

(2) Everyone has the right to receive educatiorthim official language or

languages of their choice in public educationaltituons where that

education is reasonably practicable. In order susnthe effective access to,

and implementation of, this right, the state mushsider all reasonable

educational alternatives, including single mediunstitutions, taking into

account —



(a) equity;

(b) practicability; and

(c) the need to redress the results of past racialgrigninatory laws and
practice.

(3) Everyone has the right to establish and maintai their own expense,

independent educational institutions that —

(a) do not discriminate on the basis of race;

(b) are registered with the state; and

(c) maintain standards that are not inferior to statslat comparable public
educational institutions.

(4) Subsection (3) does not preclude state sulssidog independent

educational institutions (Constitution of the Relpubf South Africa, Section

29, 1996).

The above clause on education in the Constitutiotih@® Republic of South Africa
explicitly emphasises “everyone’s right to a basiltication” and issues of equitable
access, as far as is “reasonably practicable’lstt provides for “free choice” in the
acquisition of education, both in terms of type iotitution and medium of
instruction.

However, human rights in education go beyond actesslucation. It is also about
the conditions that pertain in schools and the kihtteatment learners, in particular,
are exposed to in schools. In this regard the Sédfilcan Schools Act of 1996 is
significant because not only does it democratig®aicgovernance on the basis of
equal representation and inclusivity, but also sbek corporal punishment because
corporal punishment violates people’s rights totieated with dignity. The South
African Schools Act states:

No person may administer corporal punishment athed to a learner. Any
person who contravenes subsection 1 is guilty obfi@nce and liable for
conviction of a sentence which could be imposedafsault (South African
Schools Act, 1996).

The South African Schools Act is also informed dike by the United Nations

Convention of the Rights of a Child. According ke tConvention, children should be
legally protected from all forms of abuse includipbysical and mental violence,
maltreatment or exploitation, sexual abuse andynju

In relation to the above, South African educatisnntended to ensure that all South

Africans have access to a basic education. Allisédfiticans are entitled to be treated

fairly and not be abused in schools. All South édn schools are expected to be safe
places so that people do not feel threatened Hgnge against them, in one form or

another.

The above points to an important aspect. Humartgigheducation are not simply
about being taught content about human rights ssstigey are about the workings of
the whole school. They are about how people aagedein schools. They are about
processes within schools. They are about scho@iges] school structures and nature
of their organisations, relations among educataedations among learners,
pedagogical relations between learners and edscaber ethos of schools and what is
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contained in the curriculum. Human rights in ediggt therefore, entail a whole
school approach. It is not about schooling peapleuman rights content only (in this
regard see also Osler and Starkey, 1996).

But, what exactly are the components within a wiseleool approach to human rights
in education? The following may be used as a qaitk easy reference to the various
levels of the school that need to be addressediriidm rights is to be effectively
implemented in schools:

a

Policy — It is patent that schools cannot have gmedi which discriminate
unfairly against anyone, since doing so would beouastitutional. It follows that
school policies need to incorporate explicitly psoon for anti-discrimination,
respect for the dignity of all people, toleranceotiiers and the promotion of a
culture based on human rights.

Educator relations and composition — The schoohctudiscriminate against
educators in their employment of them in schools amy of the grounds
mentioned in subsection (3) of the equality clanfSine constitution, neither can
educators discriminate against each other in anthede ways. The relations
among educators need to promote respect and toteraithin the context of a
culture based on human rights.

Learner composition and relations — Equally, tHeost cannot unfairly prevent
access of learners into the school and admissitinigg need to be based on
anti-discrimination. Learners, too, cannot discnate unfairly against other
learners in their interactions with them. Respémlgrance and freedom to be
oneself need to characterise relations among lesarne

Pedagogical relations — relations between learapds educators need to also
promote a culture of human rights, respect for digmity of all learners and
freedom from fear. More in this regard is also d&sed below.

Curriculum — It follows that what is taught in sdi® cannot be exclusivist or
discriminatory. Knowledge taught in schools ought tnhance the
understanding of the importance of human rightsthedair and just treatment
of all people. The curriculum needs to be inclusiwe promote a culture based
on human rights. More specific details in this melgare discussed later in this
paper.

Ethos — If all of the above are in place in schothle ethos of the school will be
one that promotes human rights, provides a safesaadre environment for all
school based actors, ensures that respect andriokecharacterise the relations
in the school and effective measures are used wibéations occur.

In relation to the above one can say that the Wolig may be considered to be
principles of a human rights education. All schawed to:

00000 0D

Be democratic.

Allow for participation of all actors in decisionaking processes.
Provide a safe and secure environment.

Be inclusive.

Allow for independence and freedom.

Protect the right of people to privacy.

Be explicit about anti-discrimination, equality asakial justice.

11



These principles are meant to characterise almbr&ings of the school, including
within classrooms. There are, however, three adlspects that need attention here.
These are the implications these principles havadssessment practices in schools,
the importance of the affective dimension in thenpotion of human rights and the
ways in which human rights may be incorporated anplemented in different
learning areas.

Human rights in education suggest that assessmactiqes used in the evaluation
of both learners’ and educators’ performances neetbe fair and transparent.
People need to know how they being assessed arek agr such forms of

assessment. The assessments used need to baradffust reflection of a person’s
performance. Assessments done should be cleatlfifgdsand substantiated.

Human rights in education also impact on the emali@and psychological aspects
of people, generally their affective dimensions.ntém rights issues are sensitive
and directly impact on people’s views of themselwkers and the world. As such
they need to be addressed delicately with due deaing paid to the affective

effects they may have on people. Attitudes of cassjmm, tolerance and respect for
people in dealing with human rights in educatitnist need to be foregrounded.

Whilst it has been argued above that human righteducation are about the
workings of the whole school and that they aresnwiply about putting into place
a subject called human rights in to the curriculdims does not mean that basic
knowledge of human rights issues do not have atmigay. In this respect, it is
generally accepted that the curriculum needs twigeospace for people to be
educated in basic human rights issues. Such progesmhave generally been
placed in the area of “civic education” and is caspry for all learners to do. In
these programmes learners are given exposure ta Wwhman rights are,
understanding of constitutional provisions and lawster education and the
workings of the political system. These are congddo be necessary (Osler and
Starkey, 1996).

However, this does not imply that if “civic eduaati is offered in schools other
learning areas do not have a role to play in theeld@ment of human rights in
education. Clearly the areas of Human and Socian8es, Life Orientation and
Arts and Culture, in particular, are in a posittordeal explicitly with some human
rights issues in the teaching and learning of tlagsas. In the areas like the Natural
Sciences and Technology, for example, human rigbisiderations can be brought
to bear in exploring the consequences, in humansteparticular innovations may
have. The ways in which science and technologyake applied may also bring in
human rights concerns.

Nonetheless, no matter what the learning area reaynbluding “civic education”
the nature of pedagogical processes used and erped in the classroom remain
the critical element in the development of a cdtimased on human rights in
education. The principles of human rights in ediocatspelt out above, need to be
found to be operational in schools for human rigotde realised in educational
practices, irrespective of learning areas concerned

12



3. Human Rights in the Curriculum
Given the above the following can be said aboutdrunghts in the curriculum:

o There is good reason to provide for a core subjeet learning area that would
provide learners with a basic exposure to and taiem to human rights issues,
such as a compulsory “civic education” programme.

o All learning areas can develop an approach to teaming areas that is cognisant
of the human rights implications of various toptiesy look at.

o Human rights in education are fundamentally abbetgrocesses that characterise
the transmission and acquisition of curriculum, whthe principles of a human
rights education need to be operationalised effelsti

o The principles upon which the curriculum is orgadisieed to be informed by a
culture based on human rights.

The principles upon which C2005 are based, and lwh@&@nain in effect, most

certainly reflect a promotion of a culture basedhaman rights. The skills based
orientation of C2005, learner-centredness, rectgniof prior learning, continuous

forms of assessment, collaborative learning, inddpet and critical thinking and

flexibility within and articulation across the eduion and training system all signal a
principle orientation to the curriculum in ways tipmomote democracy and a culture
based on human rights. In the introduction to C20@5ollowing is stated:

The curriculum is the heart of the education amghing system. In the past
the curriculum has perpetuated race, class, gemtkethnic divisions and has
emphasised separateness, rather than common shiipeand nationhood. It is
therefore imperative that the curriculum be redtred to reflect the values
and principles of our new democratic society (Gaoweent Gazette, No 18051,

pg. 5).

Later in the introduction and drawing on a Natiorfalalifications Framework
document it is stated:

A prosperous, truly united, democratic and inteometlly competitive country

with literate, creative and critical citizens leagliproductive, self fulfilled

lives in a country free of violence, discriminatiand prejudice(Government
Gazette, No 18051, pg. 5).

As such, the principles upon which C2005 is basedli@tly emphasise anti-
discrimination, human rights, inclusivity, demograccommon citizenship and
nationhood and redressing injustices of the pa2@08 is, thus, consistent with the
principles of a human rights education. These arengmore specific details in the
critical and developmental outcomes that oughierge from the implementation of
C2005. These outcomes have been specified by théh S&¥rican Qualifications
Authority (SAQA) and the table below indicates Wwh@ese outcomes are and their
implications for human rights and inclusivity inwegtion:

13



Critical Outcome

Implications for Human Rights and Inclusivity

1. The ability to communicat
effectively  using visual
mathematical and/or langua
skills in the modes of org
and/or written presentation

eLearners will articulate human rights concerns

linguistically:

gje 1. Develop a sense of appreciation for a vari

1 of communication styles;

2. Value the importance of free speech;

3. Evaluate the importance of censorship in
society.

and

Enhance self-confidence and self-esteem
through debates, group activities, team w(
etc.

2. Identify and solve problem
by using creative and critics
thinking.

d earners will solve problems individually and
alcooperatively:

1. Understand that conventional wisdom is
provisional, contested and changing;
Reflect critically on existing power relation
in society;

Think laterally abut solutions to existing
social problems;

Appreciate the consequences of leaving
social problems unaddressed;

Develop conflict resolution skills such as
negotiation, mediation and arbitration; ang
Analyze the manner in which learning
content is constructed.

2.

3.

4.

5.

6.

3. Organize
themselves and their activitig
responsibly and effectively.

and managéearners will appreciate the interconnectedness

2dpetween rights and human responsibilities:

1. develop responsible and accountable
leadership and organization;

Learn the importance of effective social
organization; and

Take moral responsibility for their own
actions.

2.

3.

Develop a listening-to-understand attitude;

4. Work effectively with other
in a team, group, organizatiq
and community.

5 Learners will work cooperatively:

n 1. Develop “civic mindedness”;

2. Develop tolerance for differences (racial,
religious, cultural, gender) within the grou
Appreciate the importance of making a
positive contribution to the group and
society; and

Develop empathy for more vulnerable
members of the community.

5. Appreciate working democratically

3.

4.

5. Collect analyze, organiz

d_earners will critically evaluate the media:

and critically evaluate 1. Critically evaluate censorship;
information. 2. Identify ideological bias behind the use of
terminology;
3. Identify and critically evaluate propagandé
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and
Identify bias, prejudice and stereotypes in
literature.

4.

6. Use science and technolo
effectively and critically,
showing responsibility towar
the environment and the hea
of others.

olearners will evaluate the impact of science and
technology on job creation:

1. Evaluate the impact of science and
technology on job creation; and
Evaluate the impact of science and
technology on occupational health and
safety; and
Appreciate the use of science and
technology in the progressive realization ¢
socio-economic and wider human rights.

d
th
2.

3.

=

7. Demonstrate a
understanding of the world as
set of related systems.

a 1. Appreciate the linkage between peace an
justice; and

Appreciate the extent to which social
turbulence in the rest of Africa and the
world impacts upon South Africa; and
Identify the factors, which undermine peac
and stability on the African continent.

2.

3.

hLearners will appreciate the need for world peace:

{

L

e

8. Show awareness of tf
importance of
learning strategies, responsil
citizenship, cultural sensitivity
education and cares
opportunities and
entrepreneurial abilities.

effective

neearners will develop citizenship skills:

1. Appreciate the humanizing effect of cultur
practices such as courtesy, tact, patience
care and responsibility;

Show respect for different cultures, religio
and languages; and

Overcome internalized oppression which
serves as a barrier to career and
entrepreneurial opportunities.

Participating as
citizens in the life of local
national and globa
communities

responsibld.earners will develop:

1.Citizenship responsibility

| 2. Relational and contextual thinkin
skills.
3. Understanding of being within

global context.

g

a

Being culturally and
aesthetically sensitive across
range of social contexts;

Learners will develop:
a 1. Tolerance and respect for others.
2. Appreciation of different cultures.

Exploring education and care
opportunities;

ekearners will be able to develop a sense of

self

management in charting out their own career paths.

Developing
skills

entrepreneuri

alearners will be able to develop skills for econor
participation and self empowerment and

q

mni

self

sufficiency.

(Critical and Developmental Outcomes taken from $AMO97, p. 7, and

Human Rights and Inclusivity
Volmink, 1997)).

implications extractew adapted from
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These “critical outcomes” emphasise the importantecritical, contextual and

relational thinking skills, decision making skillsgspect for and co-operation with
others and human resource development. Democracyderpinned by a notion of an
active citizenry and human rights by a universahstusivity. Interactions with and

participation within a global political economy aikso given particular attention.

It is indubitable, therefore, that C2005 is desthne ways that seek to promote
human rights in South African education and is @iaat with generally accepted
principles of a human rights and inclusivity edumat

However, what can one still say about human rigirid inclusivity in different
learning areas? How can one promote human rightsihematics, for example? The
following addresses each of the eight learningsaegal points to some possibilities
that may be considered in order to incorporate hungdts concerns within them.

Language, Literacy and Communication (LLC)

LLC is one of the learning areas where possibdlitie deal explicitly with human
rights and inclusivity issues exist. Literature, &xample, can explicitly look at works
that tell stories of people’s experiences of opgices exploitation and discrimination
throughout the ages. Novels and poems of thisriékraumerous. The more serious
guestion in LLC, as it is on the level of schooliges as well, is the question of
multilinguilism. Which languages get to be taughhjich language books are written
in, and which people’s stories get attention reneaitical questions in this area.

Human and Social Sciences (HSS)

Like LLC, HSS is also able to deal with human rgyland inclusivity concerns
explicitly because the content in this area all@w d direct focus on human rights
issues, particularly in the area of history. BikeILLC, how inclusive the history
being taught remains a critical question. What alfberstories”? What about the
subjugated his/herstories of oppressed and exglgeople of the world? Making
HSS more inclusivist in its content, thus, remamseed of attention, but possibilities
of dealing with human rights and inclusivity iss@e®licitly in HSS still pertain.

Technology

Explicit content on human rights and inclusivity yriae difficult to come by in the
area of technology, but they are by no means nastest. In this area, though, access
to technology becomes the central human rights ianlisivity issue. Who gets
access to technology and which kinds of technolagy crucial questions. Are
“blacks” given access to technology? Are femalasmiaccess to technology? Are
females only allowed to study those types of tetdgies that are found in domestic
settings, thereby further positioning women in tlwnestic sphere and reinforcing
discriminatory stereotypes about women? An incissianti-discriminatory approach
to access to technology needs to exist if technol®y to contribute to the
development of a human rights and inclusivity edioca

Technology is also able to point to the ways inchhiechnology gets to be used and
the effects these have in human terms. Thus, anea@ss of the uses of technology
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can be developed in the studying of this area.dditeon, and linked to such an
awareness, tasks can be designed in technologyirigaprogrammes and materials
where learners are asked to apply what they learthieir own environments in ways
that improve the quality of people’s lives, rathidwan violate their rights and
impoverish their existence.

Mathematics

Mathematics, like technology, may also find it @it to come by explicit content on
human rights and inclusivity that can be used i tbaching of this learning area.
Again, these are by no means non-existent, but ifetmumber. However, like
technology, access to mathematics is of criticglartance. Noted in many research
projects historically, mathematics has been an dogainated by men and “whites”.
Increasing access to mathematics in anti-discritoigaand inclusivist ways is thus
important (see for example, ANC Policy Document94)9 Mathematics can also
raise awareness of the ways in which mathematis$ban used and the effects it has
had on human lives. Possibilities of raising awassnof human rights in the
applications of mathematics by learners themsebags also be tasks designed for
learners in these programmes.

Natural Sciences (NS)

NS, like mathematics and technology, seems to baveame possibilities available
to it in order to incorporate human rights and uiselity issues. Increasing access to
NS, raising awareness of the impact of NS on hub®ngs through the ages and
designing tasks for learners to apply NS content skills in ways that promote
human rights are possibilities in this learningaaas well.

Arts and Culture (AC)

AC, like LLC and HSS, have a vast amount of congafaiilable to it to explicitly deal
with human rights issues and concerns. Some dritmasiderations in this area are:
how is AC being conceptualised? Do such ways oteptualising AC promote the
fossilisation of AC? Are stereotypical and discriatiory images and modes of
representation being reproduced? Are existing “higbw” forms of AC being
accepted uncritically? Are subjugated AC being eated? Is multilinguilism
receiving attention? Is multiculturalism receiviagention?

Economic and Management Sciences (EMS)

EMS is one learning area where the impact of tleeakdivision of people in terms of
class and its effects can receive explicit attentithe ways in which the division of
labour has promoted forms of classism, racism @&xiss1 can receive attention. As
such, explicit content in EMS that could addressanm rights and inclusivity issues
directly are possible in this area. Access to EB&areness of the impact and effects
of forms of EMS in human lives should also receattention here, in the same ways
as technology, mathematics and NS above.
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Life Orientation (LO)

LO is one of the learning areas where the possuloition of a compulsory course on
human rights, such as “civic education”, may beted. This is due to the fact that
LO is about equipping learners with life skills égfly and exposure to human rights
issues is a life skill needed by all citizens immieratic political systems. Citizens
need to know their rights and about democracy, ascassary skill to participate as
citizens in their countries. LO offers the conceptaome, as it were, for the inclusion
of a compulsory course on human rights.

This paper has implicitly argued that a space endirriculum needs to be created so
that learners receive a basic and explicit origaniaaind exposure to human rights and
inclusivity issues in their basic education andnirag. This is further necessitated by
international instruments like the Convention o tRight of the Child which view
such an exposure and orientation as a human ngitgelf. As such there are strong
moral and legal grounds for arguing for a core $oau a dedicated learning area
which would provide for basic exposure to humahtsgand inclusivity.

The proposal here is to recommend ti@mocracy and Human Rights and
Inclusivity Education should be a component within LO. This componentukho
provide learners with:

1. Basic political literacy — where learners will laaabout what is contained
in the Constitution of the Republic of South Afrighe Bill of Rights,
Conventions of the Right of the Child and otherdawnderstanding of the
political system and workings of parliaments arslies related to voting.

2. Peace education — where conflict resolution skitsild be developed and
the importance of tolerance, friendship and resgerctothers in non-
violent and non-conflictual ways are emphasized.

3. Environmental education — where the importance aftgeting the
environment, the right to healthy living and emsgrenvironmental
justice are covered.

4, Democracy education — where ways of working dentmealy are
addressed explicitly and the nature and problemdeafiocracy are dealt
with.

5. Anti-discrimination and inclusivity education — wkeparticular forms of

oppressions, particularly those of “race”, gendexual orientation, ability
and class receive concentrated and explicit attenti

Again, the point that such issues will also receattention in other learning areas
needs to be reiterated. The provision @émocracy and Human Rights and
Inclusivity Education within LO does not in any way abnegate the resipditg of
other learning areas to ensure that they also peymphold and infuse their learning
areas with human rights and inclusivity issues. ®tgine guidelines provided here
for Democracy and Human Rights and Inclusivity Educatio is merely meant to
indicate the possible foci such a component in L&y rhave and to ensure that the
curriculum provides a space for a systematic, alb@sic, coverage of human rights
and inclusivity issues.
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The other components in LO can also deal expliotith human rights issues.
Religious studies, to use one example, can expliptomote the human right to
religion, belief, conscience and expression as waelthe importance of respecting
others no matter what their beliefs are. Expli@htent on human rights issues is
available for incorporation in LO.

Three points need to be re-emphasised in concluttiisgsection. First, no matter
what the learning area is, the processes that diesise the nature of pedagogical
relations and experiences in the classrooms aceitafal importance. The principles
of a human rights education, listed above, neebet@perationalised in all learning
areas. Second, all learning areas are bound toreeribat the critical outcomes
specified by SAQA are achieved. These roles angoresbilities pertain to all
learning areas. Third, extra-curricula activities aot focused upon here because they
are by far the activities that are most amenabldeting with human rights issues
concretely and explicitly. Sport, debating socitiexcursions and so forth can be
utilised to raise learners’ awareness of humantsigésues and facilitate relations
among them that promote a culture based on hungaitsriExtra-curricula activities
remain an important mechanism for use in schootsrder to promote human rights;
and, they are available to all learning areas.

4. Inclusivity in Education

As argued above, human rights education is fouadally inclusivist, in that it
ensures anti-discrimination and applies to all peopo matter who they are.
However, inclusivity also has a more distinct megnin terms of “learners who
experience barriers to learning”. The Report ondation of Learners with Special
Needs, released in 1997 by the National Departroeatiucation used the notion of
“learners who experience barriers to learning” éter to all learners with “special
needs” which includes those with physical disabgitand those who are traumatized
by violence, victims of HIV/AIDS or are in need ebme form of psychological
counselling In this respect, inclusivity also esscrucial considerations in terms of
the curriculum and concerns that are beyond theicalum which include
infrastructural issues and questions in regardetaxtier development. For human
rights to be inclusivist, these areas also neadseattention.

In this regard the following are major areas tieetd to addressed:

o How to incorporate and provide for learners withespl needs in the
“mainstream” of the education and training system.

o How to provide infrastructural support for learnesdth special needs, for
example, making schools more accessible for paaplheelchairs or those who
are blind.

o Making learning materials available in ways that ba accessed by learners with
different needs. For example, making materials lalpla in braille or making
lessons accessible to people who are hard of lggarin

o Equipping educators with the necessary skills asisivities in order to work
with learners with special needs.

As can be seen from the above, inclusivist educatiould need particular kinds of
interventions in relation to the curriculum. Inghiespect, two crucial points need to
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be made. First, an outcomes based education, upmn W 2005 is based, provides a
way in which learners with special needs would ble ¢o experience the acquisition
of knowledge at their own pace and in relationheirt specific needs. They will be
able to still achieve the expected outcome, but aviive at them through distinctly
different route than those followed by other leasn€2005 offers this possibility and
it needs to be emphasized. Second, forms of aseaessmed in the assessment of
learners with special needs would, out of necesstindividualized and paced at the
level of the learners concerned. Again, C2005 aldwr continuous forms of
assessments tailored to learners’ actual levelslesfelopment and performance,
within the framework of learner-centredness. THE®005 does provide meaningful
possibilities for dealing with inclusivity in thegzerms. These need to, however, be
emphasized constantly since learners with speceds tend to be the most
marginalized and deserve to be foregrounded eMpligee also Udvari-Solner and
Thousand, 1995).

On the level of infrastructural support spatialbagements in schools would need to
be designed architecturally to allow for access l@arners with special needs,
especially those who are physically disabled. Liegrmaterials would also need to
be produced in ways that allow learners with spemads to gain access to such texts
in ways they are able to. These interventions intipft the provision of education to
learners with special needs need to occur within“thainstream” of the schooling
system, and not at some segregated, peripheratisgdnt space.

Clearly, teacher development in this regard iSoaiit Teachers need to develop the
skills, competencies and sensitivities to deal watlirners with special needs in their
classrooms and facilitate relations between learmath special needs and other
learners. Specific teacher development programmethis regard are necessary.
access and skills development in order to enseoelp with special needs have equal

This paper has attempted to outline some of thdirtarissues in relation to human
rights and inclusivity in education. It has argubdt human rights are essentially
legal in character but need to go beyond the légalit to be operationalised in
educational terms. Human rights, it has been showad to be made more specific
and particular in all of the levels within the sohdrhese include the policy, educator,
learner, pedagogical, ethos and curriculum levélgshe school. In terms of the
curriculum it has been emphasised that the natndeexperiences of pedagogical
processes are central to the development of a huiglats education and applies to
all learning areas. In looking at each learningadreparticular, brief descriptions of
possibilities available in them have been providédch range from explicit content,
access, awareness of impact on human lives tocagiph. In addition, an argument
has also been made in this paper foDemocracy and Human Rights and
Inclusivity Education component to be included in the Life Orientatioarfeng
area, which would provide learners with basic expesto human rights and
inclusivity issues Questions of infrastructural gog and teacher development in
relation to an inclusivist education have also bessed in conclusion. Throughout
there has been a particular conception of the kinarner that is envisaged as an
outcome of infusion of human rights and inclusivityto the school curriculum.
Likewise there is a particular conception of thadkof educator that is expected to
promote and uphold human rights and inclusivityhe lives of schools. It would be
appropriate at this point briefly to what are theamacteristics of the profiles of
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learners and educators within the context and petsq@s of human rights and
inclusivity.

The Learner:

The learner that is expected through experiena@ngurriculum that is based on and
promote human rights and inclusivity is one who is:

o Aware of human rights and inclusivity.

A critical and active citizen.

Tolerant and respectful of others.

Works collaboratively, is accountable and respdasib

Skilled and competent.

Promotes peace and does not cause conflict.

Respects the environment and healthy life-styles.

O000D0 DO

The Educator:

The educator that is presupposed in the teachiddeamning of a curriculum that is
based on and promotes human rights and inclusg/itype who is:

o Skilled in human rights and inclusivity

o Sensitive to the ways in which human rights andusigity come into play within
the context of the school.

o Democratic and not authoritarian.

Open to views and opinions held by learners, ef/éimese are what the educator

may not agree with.

Accountable, fair and just.

Not punitive and promotes an environment of sadely security for learners.

Mindful of the right of the environment.

Socially and politically critical and responsible.

Professionally competent and in touch with conterapo developments

particularly in their areas of expertise.

O

000D DO

In many ways, however, the actual development afidurights in education is very
much a matter of what happens in practice. Whusticula prescriptions and designs
can, as they should, incorporate human rights aoblisivity explicitly, the actual
implementation of them in the reality of daily ptiaes is what will ultimately matter.
In this regard teacher development is of particidad critical importance. But,
monitoring and evaluation of what happens in pcactseems to be of equal
importance. After all, if human rights are not lgeipheld in practice, they lose their
fundamental purpose and meaning.
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Exit-Level Outcomes for Human Rights and Inclusiviy for the
General Education and Training Certificate

André Keet

Introduction

The need and rationale for education for humantsigind values congruent and
comparable with acceptable international norms staddards has grown parallel to
the massive proliferation of human rights enuncradi in the latter part of the
previous century and has achieved the status térfiational consensus” as a result
of world-wide state deliberations at the Unitediblas.

Human Rights Education can rightly claim a positafncentrality in the efforts to
realize the promises embodied in the articles of thumerous declarations,
conventions and covenants. South Africa, as a ®&gynao most of the major
international instruments and directed by its ownstitutional framework, has set out
on a path aimed at mobilizing all the machinerytadisposal to develop a country
based on respect for human rights, dignity and légua

The education and training sector is probably tlstnpotent vehicle available to the
country to achieve these noble goals and this agladgement is evident in the

education policy and legislative framework sinces itlearly directed at these goals as
reflected in the first White Paper on Education dnaining, the National Education

Policy Act, etc. It is now up to curriculum devedop, education authorities and
education practitioners to develop strategies amdtiges that seek the infusion of
human rights and human rights values in educatignattices in the interest of

contributing to the development of critical citizgn characterized by respect for
human dignity and equality.

General Education And Training Certificate

The discussion paper on the GETC stresses the famoer of the integration of
knowledge, skills and values and calls for an @yedf values that inform knowledge
acquisition and skills development.

The purpose of the GETC as recommended (recommenda} in the discussion
document states:

The primary purpose of the GETC is to equip leaner
with the knowledge, skills and values that will blea
meaningful participation in society as well as
continuing learning in further education and tra@i
and provide a firm foundation for the assumptionaof
productive and responsible role in the workplace.
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The South African society and societal and othearsyements are based on the
principles of the Constitution and the Bill of Rtghthereby placing human rights at
the centre of our envisioned social contracts amaat and other interactions. In
short, human rights provide the guiding principfes how South Africa sees itself
with regard to various interactions and interreliasi such as those between state and
world, state and citizen, and citizen and citizen.

Human Rights and Values Education do not propada¢e compromise of the

integrity, roles and functions of the subject areagial for development. Rather, it
aims to conceptualize these subject areas as &stbgl which the common goal and
promise of human rights can be achieved.

Furthermore, the proliferation of international hamrights standards and the South
African policy and legislative framework providemhpetus to the human rights field
as a new career path with ample opportunities. Tieed for human rights
practitioners has never been so great as at thist o time in our country’s
history...nationally and internationally. Therefoheiman rights and values education
should be viewed both in terms of its possibilitydevelop a human rights culture
using subject areas as vehicles and as a cardethaatprovides for the development
of human rights practitioners.

Critical Outcomes and Human Rights, Inclusitivity and Values

The following critical outcomes as proposed by ®wuth African Qualifications
Authority provide the basis for identifying meadumand assessable human rights
and values outcomes at the exit level of the GEJr@de 9):

Learners will:

a) Identify and solve problems in which responses ldisghat responsible
decisions using critical and creative thinking hbeen made

b) Work effectively with others as members of a teamup, organization,
community

c) Organise and manage oneself and one’s activityresiply and effectively

d) Collect, analyse, organize and critically evaluafermation

e) Communicate effectively using visual, mathemataadi/or language skills in
the modes of oral and/ or written presentation

f) Use science and technology effectively and critycadhowing responsibility
towards the environment and health of others

g) Demonstrate an understanding of the world as eoketlated systems by
recognising that problem-solving contexts do naster isolation

It must be the intention underlying any programrhéearning to make an individual
aware of the importance of:

a) Reflecting on and exploring a variety of stratedgetearn more effectively

b) Participating as a responsible citizen in the @fdocal, national and global
communities

c) Being culturally and aesthetically sensitive acrasange of social contexts

d) Exploring education and career opportunities, and

e) Developing entrepreneurial opportunities
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A range of values and principles are affirmed by ¢htical outcomes such as respect,
responsibility, accountability, caring, supporttiae, participation, etc. The critical
outcomes define the possible assessable outcombarfan rights and values for the
GETC level and point to three strands:

1) Human Rights and Responsibilities
2) Principles, Values and Attitudes
3) Participatory Citizenship, Civics and Governance

Human Rights Concepts and Values: A Comparative Anlgsis

Drawing from her experience and research in a nuwibeountries, Betty Reardon
(1995: 14) who is closely associated with the Whations Decade for Human
Rights Education, proposed a developmental sequenade R-12) for human rights
concepts and values as the basis for planningealariUsing a three-column table,
she distinguishes between core concepts and vadluegn rights standards and
instruments; and issues and problems. Her suggdstigrade 7-9 is reflected in the
table below:

Core concepts and Values Human Rights Standards andlIssues and Problems
Instruments
o Justice 0 Regional Instruments o0 Ethnocentrism
o Equality (African Charter) 0 Racism
o Equity o UN conventions and 0 Sexism
o Conventions Covenants 0 Authoritarianism
o Covenants o Elimination of Racism 0 Colonialism
0 Global Responsibility o Discrimination agains o Hunger
0 International Law Women
o Civil and Political
Rights
o Economic, Social and
Cultural Rights

Felisa Tibbitts (1996), drawing on her experiené®sn working on Citizenship

Education in Central and Eastern Europe (emergiagnatracies) added a forth
column on core skills to the Reardon model. In toldj she tries to integrate
education for citizenship with human rights edumatand reflects on a crucial and
instructive caution that human rights and educafmmncitizenship should remain
committed to “engaging students in critical thinkiand imaginative participation in
their immediate political and social worlds”.

The Educate America Act of 1994 affirmed the nadiai a new vision for civics
education that is not geared towards indoctrinabanh rather intended to develop
competent and responsible citizens who possessasomed commitment to the
fundamental values and principles of the Constihal Democracy. However as
Tibbitts (1996) argues, there remains room for waland redirection.

In a study on human rights education in African Qtoes, Martin, Gitta and Ige

(1997: 446) noted that a number of countries hanegrated human rights and
democracy with existing civics programmes. For anste, the stated goal of a
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Ugandian programme is “to help students realize ithgortance of constitutional
governance, the rule of law and respect for humghts”. Programmes in other
countries focus on tolerance, non-violence, etlthgcrimination, government and
electoral processes.

A close examination of trends in human rights etlanan established and emerging
democracies underscores the suitability of thendsastated above which have their
grounding in the critical outcomes. They are:

1) Human Rights and Responsibilities
2) Principles, Values and Attitudes
3) Participatory Citizenship, Civics and Governance

The implication for curriculum development and tlkentification of exit level
outcomes for GETC is self-evident. These outconhesild reflect knowledge, skills
and values that, upon attainment or acquisitionukhenable learners to participate
actively in our constitutional democracy and deni@te behaviours and attitudes
based on the values and founding principles ofGbastitution and Bill of Rights.
Moreover, as observed by human rights educator€astern Europe, it also
contributes to the development of active adultsesiteachers, educators and parents
are as a consequence and a necessity, exposed to it

Human rights, Inclusivity, Values, Assessment and BTC Exit-level Outcomes

The recommendation in the GETC discussion documemoses that GETCs should
stipulate the exit-level outcomes that learners dnée demonstrate towards
achievement of the qualification. This is in linatlw National Standards Body
Regulations of the South African Qualifications Aotity. Specific outcomes and
levels are then articulated on the basis of thelexel outcomes.

Assessment, as the generation and collection afeege of learner achievement,
includes the evaluation of this evidence againatedt outcomes, and ultimately
against the exit-level outcomes for purposes okmaming learner achievement
towards achievement of the GETC. As such, exitievamitcomes of the GETC
should reflect the aggregate skills, knowledge aaldles embodied in the specific
outcomes of the learning areas and programmeseopréteding levels.

This means that the exit-level outcomes for humgints and values should reflect a
level of accuracy (congruence/ compatibility) itaten to the outcomes for the lower
levels. Fortunately, much work has been done astédan the South African context,

more notably that of the progress maps developethbyGauteng Department of

Education and the Gauteng Institute for CurriculDevelopment. Furthermore, the

exit-level outcomes can take their cue from thd aasy of resources associated with
the development of Curriculum 2005 and the Nati@gqadlifications Framework.

In the absence of learning area outcomes at thgesdf the streamlining process of

C2005, we assume that the substance of the spemificomes will not differ
drastically from that of the original C2005.
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We propose that the exit-level outcomes for the GEHEflect the outcomes stated in
the three strands below. The outcomes match tHaepob the learner referred to in
the first paper in this report.

Exit-Level Outcomes: Human Rights And Responsibilies

By the end of grade 9 learners will be able:

a)

b)

c)

d)

Demonstrate an awareness of the evolution of hurgats.

Display the capacity and skills to access humanmsigrotection mechanisms,
nationally and internationally.

Express, debate, evaluate, take and defend pasitonhuman rights and
responsibilities with regard to contemporary challes (e.g. crime,
environment, poverty, discrimination).

Garner, analyze and reflect on information and tpket in human rights
debates.

Exit-Level Outcomes: Principles, Values And Attitudes

By the end of grade 9 learners will be able to:

a)

b)

C)

d)

Explain, express and justify the importance andmmegfor all citizens to

hold shared values and principles.

Identify ways people can work together and worlkhwaithers to promote the
shared values and principles of the nation withendontext of diversity.

Describe conflicts among the fundamental valuesprmiples.

Explain the necessary conditions for developingstitutional democracy and
their responsibility within it.

e) Know the principle of inclusivity as a human rigipténciple aimed at

f)

eradicating discrimination.

Demonstrate sensitivity towards other people aecetivironment.
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Exit-Level Outcomes: Participatory Citizenship, Civics And Governance
By the end of grade 9 learners will be able to:

a) Know about and explain the functions of governnam its structure,
possibilities and limitations.

b) Explain democratic and participatory citizenshipl &tentify and demonstrate
ways in which individuals and communities can tagecivic and
environmental responsibilities.

c) Express themselves as South African, African anddamtizens with
national, regional and global responsibilities.

The exit-level outcomes provide the working growpish a basis from which to
“design down” to develop performance benchmarks@ppate to levels R to 9. The
knowledge, skills and values straddle all levelsl @ney are built upon towards
reaching the exit-level outcomes. The developmesgglience provides a guide for
how this can be done.

Exit-level Outcomes and Assessment Standards: lllitration

We assume that since human rights and inclusivéytransversal issues, the learning
area and the qualifications groups will developt éewel outcomes and assessment
standards that will integrate human rights andluisieity issues. Therefore, the HRI
group has developed guidelines and exemplars foh ed the learning areas.
However, below are a few illustrations that mighsiat the qualifications working

group:

Example 1

Learning Outcome Core concepts, skills | Expected Level and | Assessment Summative and
. and content) Range of exemplars Formative

(Integrated skill, Performance Assessment

concept and content
statement)

By the end of grade
learners will be ablg
to:

To display the
capacity and skills td
access human right]
protection

mechanisms,
nationally

internationally.

and| -

{ By the end of grade 9
learners will be able to
apply knowledge to
access protections
mechanisms:

Abuse

Respect

By the end of grade 9
it is expected that
learners:

Know the various
protections agencies
and their respective
specialized functions
and develop plans ang
pathways to access

To achieve the
outcome, learners
should be able to:

Identify abuses

List protection
agencies

nationally and
internationally

Summative and
formative assessment
strategies may include|

Case studies,
project work,
research project
to ascertain
learners’ level of
discrimination
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- Social Justice

- Environmental

them.

- Ascertain which

violations of
human rights are

between various
forms of abuses

Justice dealt with by the | - Construction and
; testing of access
_ Equalit respective
qually agencies. plans
- Covenants . Constructand | -  Worksheets with
- Conventions test plans for _opt|ons|atnd
; incomplete
. . accessing
- Bill of Rights protection models
agencies - Test to ascertain
R Evaluate knowledge and
performance of understanding of
protection the fun_ctioning of
agencies. protection
agencies.
- Debates
Example 2
Learning Outcome Core concepts, skills | Expected Level and Assessment Summative and
. and content) Range of exemplars Formative
(Integrated skill, Performance Assessment

concept and content
statement)

By the end of grade 9
learners will be able
to:

Explain, express and
justify the importance
and meaning for all

citizens to hold shareq

values and principles

By the end of grade 9
learners will be able to
express and justify the
importance for all
citizens to hold shared
values and principles

- Founding
Principles

- Democracy

- Equality

- Human Dignity
- Social Justice

- Environmental
Justice

- Anti-
discrimination

- Social
Responsibility

- Multi-lingulalism

By the end of grade 9
it is expected that
learners:

Demonstrate an
understanding of
democratic practices
and the principles and
values associated with
it when they:

- Explain links
between bias,
prejudice and
discrimination

- Evaluate, take
and defend
positions on the
importance to for
all citizens to
hold a set of
shared values an
principles

- Participate in
developing a
culture based on
respect, human
dignity and
equality

To achieve the
outcome, learners
should be able to:

- Explain bias,
prejudice and
discrimination

- Work with others
and contribute to
discussions on
values and
principles.

- Demonstrate an
understanding of
social and
environmental
responsibility

Summative and
formative assessment
strategies may
include:

- Case studies,
project work,
research project
and group work
to assess
principles of
cooperation and
respect.

- Tests to ascertai
knowledge and
understanding of
the importance of
shared values
and principles as
fundamental to
the functioning
of Democracy

29



Example 3

Learning Outcome

(Integrated skill,
concept and content
statement)

Core concepts, skills
and content)

Expected Level and
Range of
Performance

Assessment
exemplars

Summative and
Formative
Assessment

By the end of grade
learners will be able
to:

Know about and
explain the functions
of government and its
structure, possibilities

and limitations

By the end of grade 9
learners will be able to
explain the functions of
government and its
structures and
possibilities.

- Constitutional
Democracy

- Governance
- Constitutions
- Parliament

- Levels of
Government

- Separation of
Powers

- Accountability

- Public
Participation

By the end of grade 9
it is expected that
learners:

- Explain, analyze,
discuss and
reflect on
significant
elements relating
to the operation
of constitutional
democracy

- Explain the
importance of the|
rule of law;
separation of
powers;
accountability
and public
participation

To achieve the
outcome, learners
should be able to:

- Explain and
show evidence of
their
understanding of
the functioning of
government

- Construct plans
for public
participation on
constitutional
issues

- Draw schema on
the structure of
government and
the separation of
powers

- Explain the role
and functioning
of parliament

Summative and
formative assessment
strategies may includef

- Timelines to
represent
constitutional
developments in
South Africa

- Diagrams and
schemas to
signify structure
of government
represent

- Charts and
posters

- Tests

- Plan construction|
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Developmental Level

Childhood

Early grades
Ages 5-8
Classes K-3

Later Childhood

Middle grades
Ages 9-11
Classes 4-6

Adolescence

Upper primary
Ages 12-14
Classes 7-9

Youth

Secondary School
Ages 15-17
Classes 10-13

Appendix: Developmental Sequence for HRE

Core Concepts and

Human Rights
Issues and Problems Standards and
Instruments

Classroom rules
Family life

United Nations
?Declaration on the
Rights of the Child

Inequality

Harm

values Core Skills

Rules Cooperation/sharing

Order Communication skills: self- Unfairness
Respect expression, listening

Fairness Working in small groups

Identity Problem-solving

Diversity Understanding cause-effect
Cooperation Analyzing reasons for acts

Personal Empathy

responsibility

Individual rights Defending a position

Family and Questioning to clarify

community information, point of view  Poverty
Social responsibility Distinguishing between fact Injustice
Freedom and opinion

Equality Managing conflict

Law and governmer Discussing public affairs

Citizenship and civic Performing school or
participation community service
Natural rights

Rule of law of view Racism/Sexism
Justice Citing evidence in support c Ignorance
Equity ideas or position Authoritarianism
Security Using print and electronic  Cynicism

Global responsibility resources to acquire, share Powerlessness

International law information
Interactions among Questioning public
nation-states officials/experts/others,

gathering information from

officials and agencies

Moral Civic problem-seeking/
exclusion/moral problem-solving
inclusion Participation in civic

Moral responsibility organizations, political
Civil society/role of parties, interest groups
voluntarism
Global citizenship
Ecological
responsibility
Global political
demographics,
environmental
developments
Peace

speaking, testifying on
political issues

Fulfilling minimal civic
responsibilities, voting

Understanding other points Ethnocentrism

Writing letters, petitioning,

Prejudice
Discrimination

Community standards
Convention on the
Rights of the Child
Universal Declaration
of Human Rights
History of H uman
Rrights

Selfishness

Regional human rights
conventions

U.N. covenants/
conventions: Civil &
Political Rights;
Economic, Social &
Cultural Rights;
Elimination of
Racism;
Discrimination
Against Women.
Indivisibility of human
rights

Three generations of
Rights

Nuremberg principles
Political repression U.N. Conventions:
Civil disobedience  Prevention &
Environmental abuse Punishment of

Hunger
Colonialism

Apathy

Genocide Genocide; Prevention
Torture & Elimination of
Torture
National and
international

mechanisms for
human rights
protection

Evolving human right
standards

Felisa Tibbutts: Portions of these goals were tathfltom Betty A. Reardorkducating for Human Dignity
(University of Pennsylvania Press, 1995), p. 12.
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Implementation: Guidelines for Teacher Development

Nazir Carrim and Suren Govender

Introduction

The aim of this paper is to explore the ways in alhteacher development is
implicated in considerations of human rights ardusivity. It is evident that in order
to effectively realize the implementation of hunraghts and inclusivity education,
teachers would need to be adequately skilled aradegsionally competent to
operationalise human rights and inclusivity in thewn practice.

The first part of this paper looks at the requirataeof teacher development on the
basis of the principles of human rights and indlifgieducation. The second part
looks at South African teachers in the context e Worms and Standards for
Educators. The third part of this paper focuses on the matirtraining models to be
put into place so that teacher development inrégsrd is to have its desired effects.
The last part of this paper raises issues aboohéga as subjects of human rights and
rather than just purveyors of human rights andusieity.

The principles of a human rights and inclusivityieaktion are:

Democratic arrangements and ways of working.

Allow for participation of all actors in decisionaking processes.
Provide a safe and secure environment.

Be inclusive

Allow for independence and freedom.

Protect the right of people to privacy.

Be explicit about anti-discrimination.

[ S Iy Iy Ay R Ny

In relation to the above principles of human rigétsl inclusivity education, the kind
of teacher that is presupposed is one who is:

o Skilled in human rights and inclusivity

o Sensitive to the ways in which human rights andusieity come into play within
the context of the school.

o Democratic and not authoritarian.

Open to views and opinions held by learners, et/¢mese are what the educator

may not agree with.

Accountable, fair and just.

Not punitive and promotes an environment of sadely security for learners.

Mindful of the right of the environment.

Socially and politically critical and responsible

Professionally competent and in touch with conterapo developments

particularly in their areas of expertise.

O

0OO000D

This profile of the teacher in human rights andusivity education highlights the
type of skills and competencies teachers are reduo acquire in order to effectively
realize human rights and inclusivity education niegfully in practice. However,
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before explicating specifically what these skillglacompetencies are in the context of
teacher development programmes, it should be rtbegll teachers in schools that
intend to promote and uphold human rights and sicity are expected to develop
such skills and competencies. The teacher developbang addressed here is aimed
at all teachers, not only those who teach humantsignd inclusivity, those who are
in the human and social sciences, arts and cutiurée orientation. Teachers of
technology, natural sciences, mathematics and @sienmanagement sciences are
equally required to acquire such skills and compaés. In fact it could be argued
that teachers of the “sciences” are more in needicih development because teachers
of the “arts” have a degree of familiarity with hamrights and inclusivity issues
which they obtained in their basic initial trainifigee Osler and Starkey, 1996 and
Gill and Levidow, 1987 for example in this regard).

The skills and competencies that teachers reqoiréhfiman rights and inclusivity
may be adumbrated as follows:

1. Understand the basic components of human rightsreshdsivity education,

which includes democracy education, citizenshipcatan, peace education,

environmental education and anti-discriminationcadion

Be skilled in working democratically and ensuringnbcratic patterns of

relations in their own teaching contexts.

Be adept at facilitating independent and groupnieay

Be able to demonstrate tolerance, compassion,cesapd openness.

Be fair and just, particularly in relation to forrmbassessment used.

Be socially and politically informed.

Be able to use learning materials in ways that ptenand uphold human

rights and inclusivity.

8. Be abreast with developments in their areas of iggeand with a sense of
professional accountability.

9. Be open to self development and appraisal.

10.Be actively participant in decision making procesisetheir contexts.

N

Noohkow

The above list of knowledge, skills and competencejuired of teachers for human
rights and inclusivity education suggests that leaaevelopment programmes for
human rights and inclusivity need to be structuredcover seven cardinal areas.
These areas are:

Knowledge of human rights and inclusivity education

Basic recognition and identification skills for taeces of oppression and
exploitation, and people who may have special needs

Skills in working democratically.

Pedagogical competencies.

Subject knowledge competence

Knowledge of possibilities for self development.

Wider social, political, economic and cultural aeaess.

Awareness of personal qualities required.

N =

©ONO® AW

In many ways thé&lorms and Standards for Educators policy adopted by the National
Department of Education in 2000 capture these srad@velopment requirements of
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human rights and inclusivity education as welislon theNorms and Standards for
Educators that focus is now placed.

Norms and Standards for Educators in South Africa

TheNorms and Sandards for Educators requires educators to manifest three levels of
competencies: practical competence, foundationampetence and reflexive
competence. In brief, practical competence is a atestnated ability to make
informed decisions of possibilities for action inparticular context; foundational
competence is when learners are able to demonsarateinderstanding of the
knowledge that underpins particular actions; areflexive competence is when
learners understand the reasons for actions anédapt to changes and know why
such changes occur.

The Norms and Sandards for Educators also points out that practical, foundational
and reflexive competencies should be manifestethenseven identified roles that
educators are expected to fulfill. These seversrate:

Learning mediator.

Interpreter and designer of learning programmesnaaigrials.
Leader, administrator and manager.

Scholar, researcher and lifelong learner.

Community, citizenship and pastoral role.

Assessor.

Learning area/subject/discipline/phase specialist.

NoOkwNE

As can be noted the roles and competencies reqoirediucators in terms of the
Norms and Standards for Educators is consistent with the requirements of educators
from a human rights and inclusivity perspective. particular, though, what the
Norms and Standards for Educators specifies in terms of the “community, citizenship
and pastoral role” of educators is of direct refeeto human rights and inclusivity
education. However, it should be re-emphasisedahdhe roles of educators in the
Norms and Standards for Educators are pertinent to human rights and inclusivity
education. The “community, citizenship and pastaw@k” of educators directly
addresses human rights and inclusivity issues arixking highlighted here for that
reason.

The Norms and Standards for Educators specifies the following in relation to the
“community, citizenship and pastoral role” of ediaca:

Practical Competences

(Where the learner demonstrates the ability, in an authentic context, to consider a
range of possibilities for action, make considered decisions about which possibility to
follow, and to perform the chosen action)

Developing life skills, work skills, a critical, letal and committed political attitud
and a healthy lifestyle in learners.

D

Providing guidance to learners about work and spadsibilities.

Showing an appreciation of, and respect for, peaglaifferent values, beliefs,
practices and cultures.

=

Being able to respond to current social and edoicaki problems with particulg
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emphasis on the issues of violence, drug abusesrfypwchild and women abus
HIV/AIDS and environmental degradation. Accessingl avorking in partnershi
with professional services to deal with these issue

Counselling and/or tutoring learners in need ofistasce with social or learnin
problems.

Demonstrating caring, committed and ethical protesd behaviour and a
understanding of education as dealing with the gmtain of children and th
development of the whole person.

Conceptualising and planning a school extra-munag@mme including sport,

artistic and cultural activities.

Operating as a mentor through providing a mentogngport system to stude
educators and colleagues.

Foundational Competences

(Where the learner demonstrates an understanding of knowledge and thinking which
under pins the actions taken)

Understanding various approaches to education fozenship with particular

reference to South Africa as a diverse, developomgstitutional democracy.

Understanding the key community problems with patér emphasis on issues
poverty, health, environment and political demograc

Knowing the principles and practices of the maihgiens of South Africa, the

customs, values and beliefs of the main cultureSaaith Africa, the Constitution ar
Bill of Rights.

Understanding the possibilities for life-skill amabrk-skill education and training i
local communities, organizations and business.

o

g

n

[¢°]

of

14

d

n

Knowing about ethical debates in religion, politieeonomics, human rights and the

environment.

Understanding child and adolescent developmentthadtheories of learning ar
behaviour with emphasis on the applicability inieedse and developing country lik
South Africa.

Understanding the impact of class, race, genderotimel identity-forming forces on

learning.

d
ke

Understanding formative development and the impéetbuse at individual, familig
and communal levels.

|l

Understanding common barriers to learning and iheskof school structures ar
processes that help to overcome these barriers.

nd

Knowing about available support services and hay thay be utilized.

Knowing about the kinds of impact school extra-nhaiivities can have on learnir]
and the development of children and how these nest be developed in c
operation with local communities and business.

g

Reflexive Competences

(Where the learner demonstrates the ability to integrate or connect performances and
decision making with understanding and with the ability to adapt to change and
unforeseen circumstances and explain the reasons behind these actions)

Recognising and judging appropriate interventioatsegies to cope with learning a
other difficulties.

Reflecting on systems of ongoing professional dgwelent for existing and ne
educators.

Adapting school extra curriculum programmes in oese to needs, comments g

ind

critcism.
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Reflecting on ethical issues in religion, politibsyman rights and the environment.

Reflecting on ways of developing and maintainingviemmentally responsibl
approaches to the community and local development.

D

Adapting learning programmes and other activitiesptomote an awareness |of
citizenship, human rights and the principle andigalof the constitution.

Critically analyzing the degree to which the schowtriculum promotes HIV/AIDS
awareness.

—+

Critically analyzing the degree to which the schootriculum addresses barriers
learning, environmental and rights issues.

o

(Norms and Standards for Educators, 2000).

The above table, in conjunction with the other miles identified inNorms and
Sandards for Educators, provide a useful and fairly comprehensive pictofevhat
outcomes a teacher development programme in resjgedduman rights and
inclusivity education ought to achieve. It is nomportant to address some of the
issues in regard to the nature of the training rsodsed in teacher development for
human rights and inclusivity issues.

The Nature of Training Models in Teacher Developmenfor Human Rights and
Inclusivity Education

The Report of the Review Committee of C2005 poirdatithe problems with regard
to “cascading models” of teacher development prognas and there is no need to
repeat those points here. What is of relevance isetee “cascading model’would be
inappropriate for human rights and inclusivity teec development programmes. In
addition to the problems the Review Committee’s &relentified, for human rights
and inclusivity education the “cascading model” Vdonot necessarily ensure that all
educators receive the depth and scope of the ngpithey actually need in this
context. Given the profile of the teacher for hunmgyits and inclusivity education
and the knowledge, skills, competencies and rofesciBed for educators in the
Norms and Standards for Educators it is crucial that training programmes in human
rights and inclusivity education reach every teached qualitatively equip all
teachers with what is required. Failure to do sbkily to impact negatively on the
realization of human rights and inclusivity in desoms, among learners and within
the school as a whole. As such, the model for ®adkvelopment in human rights
and inclusivity education needs to be school baswellyidualized according to the
kind of educator being developed, substantial avaded in the actual practices of
educators.

This means that human rights and inclusivity edooatteacher development
programmes cannot be “one-off” type of programmatsamgoing and cumulative. In
addition, they are not optional but compulsory &ireducators. In this regard, it is
recommended strongly here that formal and offitirake for teacher development in
human rights and inclusivity education needs ta beatter of national policy.

However and perhaps unlike other types of teacbkeeldpment programmes, teacher
development for human rights and inclusivity neéaldbe accompanied by actual
monitoring of the application of what has been eebd through the development
programme in actual practice of the educators weal The purpose of teacher
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development in human rights and inclusivity edwrais meant to alter qualitatively
the ways in which teachers teach, how they retatgters, how they view themselves
and others and how they address issues of disatimmand violation that they may
encounter. As such, teacher development in thisegbrinas to be accompanied by
ongoing monitoring and support which should formrtpaf the development
programme in the first and final instances. Thials® to ensure that human rights and
inclusivity teacher development programmes do mgfederate to the level of bland
and superficial coverage of the issues at work ,heut rather that an in depth,
meaningful understanding of such issues is devdigpethat they actually impact of
the daily practices and lives of educators anchierar

Furthermore, teacher development programmes inahunghts and inclusivity
education cannot, and should not, ignore the faadt teachers are subjects of human
rights and inclusivity as well, like every othetizeén in the country. As such, teachers
are not only purveyors and reproducers of humdntsignd inclusivity. What follows
pays specific attention to teachers as subjectaunfan rights and inclusivity in the
context of teacher development programmes.

Teachers as Subjects of Human Rights and InclusiwitEducation

There are four aspects in relation to teachers ubgects of human rights and
inclusivity education that need to be raised h&jeaccess and inclusivity; 2) support
and 3) recognition and accreditation.

All teachers need development in human rights anlisivity education. Rural, deep

rural, suburban, periurban and urban teachersckBdend “white” teachers, male and

female teachers, able and disabled teachers. &dhts. It is thus, crucial to ensure
that programmes are designed in ways that woulchrall teachers and be cognizant
of what needs to be done to make such progammessable to all teachers.

Access also is a matter of language used in theirigaprogrammes as well as the
materials used within them. The programmes used te seriously ensure that they
are accessible in all of the official languagesbleast four of them, which could be
English, Afrikaans, one Nguni and one seSotho lagguln addition, it follows that
materials produced for such programmes need to uaflable when they are
conducted at the very least if they are not madalahe to teachers prior to the
programme being conducted which is what would idealaddition, it is crucial to
also keep in mind that access in terms of langiggéso about giving access to those
with special needs, particularly the blind and dieaf.

As such, the teacher development programmes foahurghts and inclusivity need
to ensure access and be inclusivist in its degigeparation and delivery.

The point about teachers requiring on going suppag been raised above, but is
being repeated here in order to emphasise that muigiats and inclusivity education
cannot be conceptualized as an “one off” eventvduld need ongoing monitoring
and support which has to be systematically andesystlly provided. Teachers
cannot be just given some input and then be leditteer “sink or swim”, as it were.
In the spirit and principles of human rights anclusivity, a developmental,
supportive and formative approach to teacher dewveémt needs to be in place.
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Finally, due recognition and accreditation of teacdevelopment programmes in
human rights and inclusivity deserve urgent andossr official attention. Such
development programmes need to be officially resmghand endorsed and teachers
ought to be given credit formally for what they baachieved through them. This
requires official time being allocated for suchceer development programmes,
gualification and accreditation systems and/orrtleguivalents to be explored. It is
crucial that teachers participation in such develept programmes be made to count
and be seen as counting as something of worth.r@ides the teacher development
programme will not have accompanying incentives tiedvalue of human rights and
inclusivity education progammes will be seriousbynpromised.

This paper has argued that teacher developmehufoan rights and inclusivity need
to be informed by the principles of human rightd arclusivity education. It has also
been argued that tidorms and Sandards for Educators specifies the compentencies,
knowledge, skills and roles of educators in wayd #re consistent with the principles
of a human rights and inclusivity education. Irstregard, the knowledge, skills and
competencies of teachers in their “community, eitighip and pastoral” role is of
particular importance. This paper has also outlittexitype of teacher development
programme that ought to inform human rights andusigity programmes for
teachers. In conclusion, it has also been arguad tie teacher development
programmes for human rights and inclusivity edwratheed to take meaningful
cognizance of teacher as subjects of human rigtasreclusivity with regard to issues
of access and inclusivity, ongoing developmentgbpsut and recognition and
accreditation. The effective realization of humaghts and inclusivity education
ultimately depends on the extent to which teactiesiselves are informed about and
skilled in actuallydoing human rights and inclusivity education in theirmopractices
and contexts.

References

Osler, A and Starkey, H (199@)eacher Education and Human Rights (London,
David Sutton).

Gill, D and Levidow, L (Eds) (1987Mnti-racist Science Teaching (London, Free
Association Books).

National Department of Education (2000orms and Sandards for Educators
(Pretoria, Government Press).

National Department of Education (2009)Curriculum for the 21% Century: Report
of the Review Committee of Curriculum 2005 (Pretoria, Government Press).

38



Implementation: Guidelines for Learning Support Material

Anthony Meyers

Introduction

The nature, quality and quantity of relevant LeagnSupport Materials (LSM) will
have a huge impact on the success of the implem@mnta the NCS.

In order for quality LSM to support transversaluiss such as social justice, equity,
development, values, rights, the environment asdeis such as HIV/AIDS there are
key issues to consider. Some of them relate tahbee of content, kinds of activities
but very much also the knowledge it would convey.

It would be useful to however first clarify the peiples that would underlie such an
endeavour.

Principles

The first principle relates to access. From humghts and inclusivity perspective it
is important to ensure a multidimensional accedsSid.

Following on the key thrust identified in the couium Review process of
accessibility in terms of plain language withoutmgyomising the rigour that is
required to attain the learning area specific skiknowledge and values will be a
priority.

Given the diverse nature of learners that LSM Wl targeting the ability of the
material to give access to all is of critical imfamrce. This will relate to how issues of
language (both as language of learning and teachimd) covering the official
languages and languages to be promoted), ab#itgelclasses, differentiated levels
of learners in classrooms are dealt with by offgrgguidelines for support and
assessment.

In terms of the implementation process the timegilability of LSM to where it is
most needed, in remote and poor schools, will deter the success of
implementation of the NCS.

Funding and logistical issues bring to bear théi@dar focus that need to be given to
equity. The access of LSM to the poor, rural andlendeveloped areas where
resources is needed most needs to be consideredrigiis all learners to access
materials for teaching and learning to take plaeepartinent here.

Access to materials such as laboratories and wopssheed to be planned for and
monitored with urgency. The importance of LSM imyding a catalyst to creatively
deal with such issues when it is the only resoaxa@lable is pertinent here.

In order to ensure that the dignity of all learnergespected the ability of LSM to
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affirm all learners would need to be emphasizedarbleand explicitly. Clear
processes are required to ensure that materialacindo not discriminate against
particular groups of learners.

A key principle would be to ensure that HRI aree®d in three specific ways:

1. It is infused throughout the curriculum on a coatins or ongoing basis that
will ensure that questions like racism, sexismalklikty and other forms of
discrimination will be dealt with directly.

2. It is provides for specific targeted programmest thaill focus on
commemorative days in relation to HRI

3. It is provided for HRI in the strands/ home e.gttthe strand to be renamed
as theDemocracy, Human Rights and Inclusivity Education(as proposed
by the Human Rights and Inclusivity Working Group)

A further principle relates to the extent to whlearning support materials succeed to
tap into and release subjugated knowledge — fregingreas of knowledge that has
been up to now marginalised / not taken into actdssues around the Africanisation

of the curriculum are pertinent here.

A critical question to consider is what role LSMIwplay in a strategy for the
development of languages that have been systerhaticarginalised. As a principle
LSM should be used as a key intersectoral (opeyatiithin an integrated strategy)
resource for the development of such languages.

If LSM should act as interpreter, resource and etpjor the NCS it would need to
adhere to the principles outlined here.

What are learning support materials?

It is agreed that all support materials necessadyessential for effective learning and
teaching makes up LSM.

In terms of the demands placed on the system byexblie curriculum that
accommodates the diversity of learners these nieelds clearly unpacked. To what
extent will LSM provide for curriculum adaptatiobased on the same standards that
could be used for with students with significansatiilities? How would learners
performances be assessed and what learning stglégiag implied?

Given the rapid technological advances and glositadis of our society, the rights of
learners to LSM responsive to these demands ndeel fimctored in.

In terms of the modes of delivery of the curricultechnology enhanced learning
need to be factored in as well.

From an HRI perspective this will translate intce thight of learners to LSM.
Sufficient attention need to given to this issumstiie strategy to achieve its ends.
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Production of materials
There are critical issues that relate to the prodnof materials.

The question of who produces what and for whom setxd be asked here.
Developments within the publishing industry indeahat currently producers of
materials do not reflect the demographics of tingettagroups they aim to serve. This
issue will have to be considered carefully agaihstreal danger of learning support
materials discriminating against and not affirmihg diversity of learners.

This raises further issues with regard to ensuenqgity within the sector. Here
specific attention needs to be given to gendeahility and marginalised languages.

Production processes would have to be in line wahuirements as laid out in
procurement and tendering processes and procedures.

The role of teachers as producers of learning stippwaterials has received
considerable discussion. A clear strategy for anguthat all educators especially
those in marginalised and disadvantaged sectorsapeeitated is required.

Evaluation and Selection of LSM

The evaluation and selection process for LSM néed® done in relation to a set of
criteria.

A human rights and inclusivity perspective of thiscess will, in addition to issues of
content, language, organization, lay out and ptesen, reflect on a set of criteria in
the form of a checklist to ensure compliance. Thipseelines should be explicitly
infused with the principles of and practices of lamrights, inclusivity and social
justice.

It is taken as given that even materials that are“politically correct” should be
made available for critical engagement in ordemnderstand fully the ways in which
human rights violations and forms of discriminateme articulated and legitimated in
materials.

Issues of content will need to also facilitate teéag with the same flexibility that

characterises an inclusive curriculum. Issues abisgity to teaching and learning
styles and how knowledge is dealt will also be abered. LSM would particularly

need to be checked for bias, accuracy of informatioejudice and direct and indirect
forms of discrimination.

It is important that materials should not only lmmtext sensitive but also allow for
learners to be developed for participating as dalacitizen. LSM should be learner-
centered and interactive allowing sufficient expashdpportunities for learning.

Materials should, out of necessity, be focusedhendevelopmental needs of learners
and be clear with respect to intended target groups
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The recommendation on using plain, accessible kagginolds for LSM as well. The
appropriate style, fluency and clarity are alsdipent here.

Access with regard to organisation, lay out andgieseeds specific attention. This
relates to planning, illustration, type settingd amdicating variations in texts.

Further implementation issues

The implementation working-group in particular shibfocus on adequate resources
needed to ensure successful implementation of @usive curriculum. There are
particular needs in relation to human resource§astructure, time, financial
resources, facilities, and equipment.

This working group should engage with these issuesconsider their impact on the
implementation of the National Curriculum Statensemith respect to:

- materials and equipment which have to be madéadlai

- Material and equipment, in particular assistive ides, to those learners who
cannot gain access to learning because of a laagpbpriate resources.

- The working group should take particular note oé tthebates and emerging
proposals for the principles that would underpisoregcing in this sector. The
issues around a sustainable resourcing strategydshlso be given attention.

- There will be further and specific demands placed L&M from particular
learning areas, and these need to kept in mind.
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Checklist. Monitoring and Infra-structural Concerns

André Keet and Nazir Carrim

Introduction

The aim of this paper is to outline possible waysvhich the effective realization of
human rights and inclusivity may be said to be apenal in practice. The
importance of this cannot be emphasized suffiggerifluman rights and inclusivity
need to be existent in actual situations and prestiotherwise they lose their actual
purpose and meaning. Human rights and inclusivity aimed at qualitatively
improving the conditions of people’s lives andhfstis not found to be the case in
reality human rights and inclusivity cannot be @lad to be in place. In the light of
this, it is crucial that ways of checking whethemtan rights and inclusivity in fact
operate in practice need to be outlined and thpepattempts to do that.

The checklist, however, needs to cover differemele Given that our focus here is
mainly on the curriculum for the GET band of theaueation and training system,
these levels of the checklist are:

1. Inrelation to learning areas.
2. Infra/structural provisions.
3. Monitoring on the level of implementation.

This paper provides a possible checklist that mayged in relation to each of the
learning areas to ensure that human rights andisivity concerns are taken into
account meaningfully and on the basis of humantsighd inclusivity principles and
values. These appear in the latter section orptper.

Infra/structural Provisions

There are basic infra/structural provisions thagchéo exist as a matter principle.
Basic and adequate provisioning for schools nedoetensured. Currently in South
African education and training, as it is widely edt there are ongoing disparities on
the level of resources existent in schools throughioe country. Being a legacy of
apartheid, many schools still remain drasticallgerresourced and these need to be
redressed as a matter of urgency.

Linked to basic and adequate resources in schoelguestions of access to schools,
which affects particularly those schools in rurettings. Ensuring that learners and
educators are able to get to schools needs to takemmccount as well. These raise
issues of transport to school and proximity of dtan relation to where learners and
educators come from. For education and trainingpgerate in human rights and
inclusivity ways such matters need to be checketstemtly and strategies to deal
with them need to be given attention.

In the principles and framework paper it was oetlirthat inclusivity when viewed

from the perspective of “learners with barrierdearning” raises important questions
about infrastructural provision. Particularly forsabled people physical access to
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buildings is critical. Blind need to be able to Baaccesss to schools, people in
wheelchairs need ramps to be constructed so thee tmobility in schools is
facilitated, for example. This means that theredsel® be a way to ensure that such
infrastructural provisions are being enacted ircfica and some mechanism to do this
needs to be given attention.

The most viable possibility that currently existghm the education and training

system seems to be within directorates at natigoralincial and district levels that

are responsible for school building provisioningick directorates need to check
whether infrastructural school provisioning incarge concerns about inclusivity. It

should be noted that such provisioning needs tohr@sside classrooms and not just
at the level of the school as a whole. In otherdspipeople on wheelchairs need
access not only to the school but inside classrasmngell, for example.

Monitoring

It is evident that human rights and inclusivity de® be monitored in terms of
whether they are in fact being operationalised fiacfice and in ways that are
consistent with the principles and values of humghts and inclusivity. Monitoring
mechanisms need to be considered in this regah Bwnitoring mechanisms need
to permeate the entire education and training sysfi®m national to school levels. It
is recommended thamti-discrimination units* need to be established at all levels.
There ought to be an anti-discrimination unit atioral, provincial, district and
school levels. The purpose of such anti-discrinmatinits would essentially be to:

1. Ensure that access to education and training ifacdh inclusivist. Here

statistical data need to be collated which willrpdo what kind of people

and how many of them have access to schools amdingaareas. For

example, are the disabled being admitted to scAoblew many? Are

females doing technology? How many?

Ensure that infra/structural provisions actuallppen in practice.

Respond to instances of discrimination and humglntgiviolations if and

when they occur.

4. Ensure that learning materials within a human sghnd inclusivity
framework are available.

5. Ensure that policies adopted are consistent witharurights and
inclusivity principles and values.

6. Ensure that extra-curricula activities are orgathiaghin a human rights
and inclusivity framework.

7. Compile annual reports on the status of humangsightl inclusivity in the
institutional level at which the unit functions.

8. Design strategic plans to ensure the promotionaariditherance of human
rights and inclusivity at their institutional level

w N

The infra/structural and monitoring recommendatibese have distinct budget and
resource implications and would need to be factomd policies and plans
throughout the education and training system.

! The name anti-discrimination unit is being useceHer the purposes of convenience. Such units
could also be called “equity”, “human rights andlirsivity”, “equal opportunity units” or anything o
the sort.
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What follows are recommendations of checklists tteat be used in each learning
area.

Developing National Curriculum Statements to Promo¢ and Protect
Human Rights

Mere tinkering with the curriculum by adding “humaghts”
bits here and there does no good, and can, byimgeat
cultural hierarchy of providing “soft” curriculumptions, do
real harm (Klein, 1993)

Curriculum responses to the vast array of rightserations and the diversification of
learner populations which came about as a resuhefincrease in human mobility
and the eradication of segregationist educatioitiesl across the world, were at first
very tentative and assimilationist and have takanowus routes in the forms of
multicultural, peace, global, moral and civic edima Apart from the conceptual
problems relating to these forms, successes ineinghtation have been very limited
leading to the disillutionment of those it tried gerve. Highlighting a few possible
reasons for this might be instructional for the sprg process of curriculum
development:

- A disjuncture between legitimization of governmeahd educator
commitment (including middle management, governataetures)

- Unwillingness or inability of educators to meanmigf participate in
curriculum processes coupled with limited spacéd@o.

- Appropriateness and scarcity of educational mdgeria

- Insufficient support and in-service training foruedtors and education
managers

- Inability to meaningfully integrate human rightsdainclusivity issues that
negates its “add-on” status

- Problems in expressing human rights as a nationdl iaternational
priority with accompanied and non-negiotable commeiits placed on
governments.

- Dealing with human rights and inclusivity as “caversial’ and contested
issues.

- Lack of research in the field of assessment antuatian around human
rights education and inclusivity.

- Challenges facing the human rights and inclusisggtor with regard to
how it articulates itself in relation to other seitlj areas.

In addition to factors expressed in the reasonsy@bather factors also pose serious
human rights implications for curriculum developrmand implementation:

- Poorly resourced schools and districts

- Discrimination (gender, race, etc)

- Education management and provisioning
- Teacher support and development
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- Access to basic education (culture, language, s$dkes, proximity, non-
existence)

- Methodology and approaches

- Access to Learning Areas and Disciplines (technglagathematics, etc.)

An expanded notion of “curriculum” as proposed bg NdoE will certainly take all
the above into account but the point needs to besstd that human rights and
inclusivity issues require a shift in the way thase dealt with at the level of
curriculum development. The acknowledgement thatdrurights and inclusivity are
both matters of access and developing a humarsraliture should be at the heart of
curriculum development processes. This checklibtdeal with both these matters.

Open-ended Checklist

Languages

Has the statement taken the following into account?

- Language and access to learning

- Language and multi- linguilism as a human rights exclusivity issue
- Debating human rights and inclusivity issues

- Negative and positive power of language and comaoation
- Power-relations within communication

- Linguistic intolerance

- Convention on the Rights of the Child

- International Bill of Rights

- SA BiIll of Rights

- Bias

- Stereotypes and Tokenism

Race, xenophobia
Gender
Sexual Orientation

iv. Disability
V. Ethnic origins
Vi. Orphans
Vil. Residence
viil. Social status
iX. HIV/AIDS
X. Religion
Xi. Poverty
Xii. Lifestyles
Xiil. Etc.

Propaganda

Hate Speech

Language and Gender
Language and Censorship
Freedom of Expression
Privacy

46



Do the statement and performance and assessment exemplars require learnersto:

Mathematics

use language inclusively

avoid stereotyped terminology

use communication as an effective tool for relafop building
be aware that sign language and indigenous language
acknowledged by the constitution

be sensitive to the needs of those who are deahordeal with
other language challenges

recognise the value of the diversity of languages

engage in/practice multilingualism

describe how language can be used to hurt others

not engage in name calling/refrains from using rdsimatory |
languagel/jargon

articulate why name calling is hurtful/destructive

engage in ongoing exchange of ideas, informatiofeelings
within a social, interactive and multicultural cext

Listen actively and critically

Identify, analyse and critique the nature and sesi@f bias in
all forms of communication

Recognize how language can influence thoughts and
perceptions about different societies and groups.
Investigate the power of language in shaping idgntreating
knowledge and providing insight

Understand and appreciate language heritage

Listen to, read, recognize and respond to liteeas a record
of shared and diverse human experiences that peoregpect
for multiple beliefs, values and opinions

Write for civic and citizenship purposes

Engage in activities in order to discuss, demotsstraresent,
communicate, share, express, collaborate, explagtell,
restate, justify, summarize, elaborate, comparentrast,
question, reflect, debate, predict, synthesizepaed, defend,
converse, connect, clarify, correlate, report, slate, display,
create and conclude on human rights and inclusis#yes?

Has the statement taken the following into account?

VI.

Access to mathematical skills for learners in retato teacher
development and resources

The multiplicity of the origins of mathematical knledge

A dedicated space of teaching and learning abeubtigins of
mathematical knowledge

Are mathematical skills presented as set of cdicuia and
problem-solving word-wide (traders, vendors, etc)?
Convention of the Rights of the Child

Does the assessment exemplars make provision for:
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vii. For quantifying injustice in relation to gendercame and
goods distribution, patterns of pollution and otheman rights
human violations. Etc

viii. Highlighting inequities and developing empathy

Do the statement and performance and assessment exemplars require learners to:

- Analyse and discuss the role and contributionsiféérént cultures in
developing mathematical knowledge

- avoid stereotyped terminology

- use communication as an effective tool for relagiop building

- engage with ongoing exchange of ideas, informatiofeelings within
a social, interactive and multicultural context

- Engage in activities and exercises that highlighinan rights and
inclusivity issues

- Develop personal, civic and social responsibilities

- Express, discuss and justify solutions for problemsiag mathematical
skills

Natural Science

Has the statement taken the following into account?

- Access to science and barriers impeding equalitppbrtunity
- Gender imbalance in access to science

- Raison d’ etre of science to serve the well-beihgemple everywhere
- The de-valuation of non-Western cultures

- Development and underdevelopment

- Racism/ Discrimination/ Difference/ Genetics ana8ce

- Science, Ethics and respect for human beings

- Science, Human Dignity and codes of conduct

- Science and Human Rights Violations

- Deconstruction of Biological Determinism

- Balanced presentation of scientific discovery

- Life support and technologies

- Implications of Bio-genetic engineering

- Environmental issues (e.g. Deforestation)

- Population studies and human rights

- Poverty, Nutrition, Famine, Starvation and Malntign

- Energy distribution

- Convention on the Rights of the Child

- Sensitivity towards illustrations and scientificsamptions

Do the statement and performance and assessment exemplars require learners to:
i. Analyse and discuss the role and contributions iferént
cultures scientific knowledge

ii. avoid stereotyped terminology
lii. use communication as an effective tool for relatfop building
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Iv. engage in ongoing exchange of ideas, informatiofeelings
within a social, interactive and multicultural cext
v. Engage in activities and exercises that highliginnan rights
and inclusivity issues
vi. Develop personal, civic and social responsibilities
vii. Express, discuss and justify solutions for probleosng
scientific skills
viii. Understand that human beings have many differemod a
similarities but that difference is not a basisd@crimination
ix. Understand the value of human diversity
X. Recognise the role of science in the promotion pradection
of human rights
xi. Understand the interrelationship between sciencad an
technology and its application in daily their lives
xii. Explain how scientific knowledge has evolved thioutpe
efforts of people of diverse cultures

Social Sciences

Has the statement taken the following into account?

1) Balanced portrayal of historical events

2) The evolution of human rights in SA and elsewhere

3) The history of human kind as a history for the ggle for human
rights

4) Human Rights and Responsibilities

5) Constitutional developments as central to histoggentations\

6) Building political efficacy and skills

7) Participation in political life

8) Political and Civil Rights Movements

9) International human rights instruments

10)Convention on the Rights of the Child, SA Bill ofigRts and
Constitution

11)Diversity and National Identity

12)Cultural and ethnic diversity

13)Minority groups, indigenous people and other vudbée groups
(children and child labour)

14)Refugees and non-nationals

15)History andHerstory: History, Women and Gender

16)Challenging myths, stereotypes and discrimination

17)Unequal patterns of distribution (land, incomepreses, etc)

18)Unequal patterns of service delivery (rich and poor

19)Unequal trade relations

20)Global economic arrangements and its impact onldpreent

21)Population movements, wars, displacements, foreatbvals, forced
populations movements, refugees

22)Environmental, natural, political and economic disas and its
impact on the enjoyment of human rights
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Do the statement and performance and assessment exemplars require learnersto:

- Develop the social, civic, constructive and critichinking skills
necessary to effectively participate in civic life

- Obtain the knowledge and understanding that wikhbdm them to
respect the rights and responsibilities of allzeitis, refugees and non-
nationals

- Understand history as the struggle for justicecpesnd human rights

- Develop understanding and respect for differentuceland traditions
across the world

- Demonstrate the use of personal responsibility

- Develop civic, social and environmental respongiegd including the
knowledge and skills to make informed decisions

- Avoid stereotyped terminology

- Trace the sources and explain the nature of biasjugice and
discrimination

- Challenge prejudice and discrimination

- Use communication as an effective tool for relagiip building

- Recognise the value of the diversity

- Engage in/practice multilingualism

- Engage in ongoing exchange of ideas, informatiofeelings within a
social, interactive and multicultural context

- Examine the economic and social consequences afenturand
historical injustices caused by biased beliefs asttbns

- Listen actively and critically

- ldentify, analyse and critique the nature and semiaf bias

- Engage in activities in order to discuss, demotstrgresent,
communicate, share, express, collaborate, expleetell, restate,
justify, summarize, elaborate, compare, contrasiestion, reflect,
debate, predict, synthesize, respond, defend, cemyveonnect, clarify,
correlate, report, translate, display, create aodclade on human
rights and inclusivity issues?

Economic and Management Sciences

Has the statement taken the following into account?

i. Global economic arrangements and its impact on huigats
ii. Industrialization and the promotion and violatioh lmuman
rights
lii. National macro-economic policy and service delivavith
regard to socio-economic rights, education, health,
environment, social security
iv. Labour movements and labour rights (SA labour =ght
framework)
v. Workers’ Rights and Responsibilities
vi. Conventions and declarations of the Internationalbdur
Organisation
vii. Convention on the Rights of the Child
viii. Employment Equity and Basic Conditions of Employmen
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ix. Empowerment and Government Tender Regulations
X. Black economic empowerment
xi. Patterns of unequal distribution (income, land, e &tc)
xii. Taxation and compensation for human rights abuses
xiii. Land Restitution
xiv. Food distribution/ hunger and starvation
xv. Trade relations, exports, imports and treaties
xvi. Economic activity and the degradation of the envinent
xvii. Environmental Impact Assessment and economic athastnial
development
xviii. Community participation in local economic plannirand
activities
xix. The role of marginalized groups in the economy (wom
refugees, etc)
xX. Access of marginalized groups to participate ingbenomy
xxi. The structure of economy and exclusion
xxii. Discrimination in service provisioning (such asafiting) and
access to economic opportunity (affirmative actioedress,
etc)
xxiii. Economic exploitation, slavery, colonialism and eriplism

Do the statement and performance and assessment exemplars require learners to:

Technology

Understand economic arrangements and its impadtuoman rights
development, protection and violation

Apply the knowledge and skills to analyse distribatof resources and
wealth

Reflect on consequences of resource use and resoonamage in
relating to human rights and ecological sustaintgbil

Learn how decisions are made in relating to reuse and resource
distribution

Examine forms of work and human rights and resjmlitges in the
workplace

Understand redress and affirmative action in rehato the world of
work and the field of economics

Demonstrate the ability to participate in local mamic planning

Know the contributions of marginalized groupingswéods the
economy (refugees, women, etc.)

Understand economic exclusion and discriminatorgcices within
economic activity

Reflect on contemporary issues relating the disticim and restitution
of land and natural resources

Recognise the impact of slavery, displacementspntalism and
imperialism on the economic development of the ioemnt

Has the statement taken the following into account?
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i. Technology and Ethics
ii. Technology's role in preparing learners for life ia
multicultural society
iii. Technology terminology and language barriers
iv. Technology and the promotion and protection of humghts
v. Technology and the violation of human rights
vi. Culture and Technology
vii. Challenging cultural monopoly of technology
viii. Barriers in relation to accessing technology
ix. Convention on the Rights of the Child

Do the statement and performance and assessment exemplars require learners to:

Analyse and discuss the role and contributionsiféérént cultures in
technological advancements

avoid stereotyped terminology

use communication as an effective tool for relafop building
engage with ongoing exchange of ideas, informatiofeelings within
a social, interactive and multicultural context

Engage in activities and exercises that highlightnan rights and
inclusivity issues

Develop personal, civic and social responsibilities

Express, discuss and justify solutions for problersiag mathematical
skills

Use technology effectively in relation to the prdmo and protection
of human rights and the environment.

Describe how technology extends the capacity faeaech using
human rights challenges such as poverty, hungek/AlDS as
examples

Provide examples of how electronic and computérrtelogies change
impact on the social milieu (privacy, ethics, ascds classified
information, security, intelligence, crime, crimgHting, etc)

Arts and Culture

Has the statement taken the following into account?

i. The right to enjoy and exercise own cultural p@agias long
as it does not violate any other right in the BflRights
ii. The right to own artistic expressions
lii. Cultural bias, stereotypes and discrimination
iv. Culture and human rights
v. Convention on the Rights of the Child

Do the statement and performance and assessment exemplars require learnersto:

Understand own cultural heritage and those reptedern the
community

Know what culture means and how it affects languaghdaviour and
thought
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- Reflect on cultural diversity

- Appreciate various forms of artistic expression

- Analyse bias and stereotypes in artistic expression

- Challenge cultural stereotypes and caricatures

- Debate cultural practices in conflict with humaghtis principles

Life Orientation

Has the statement taken the following into account?

i. Rules, order, codes of conduct, laws, constitutiBil of
Rights
ii. Fairness and Justice
iii. Difference, Diversity and Discrimination
iv. Children’s Rights and Responsibilities
v. Convention on the Rights of The Child
vi. Human Dignity and Equality
vii. Rule of Law
viii. Civic Patrticipation
ix. Government

Do the statement and performance and assessment exemplars require learners to:

- Develop the social, civic, constructive and criti¢hinking skills
necessary to effectively participate in civic life

- Obtain the knowledge and understanding that wikbém them to
respect the rights and responsibilities of allzeitis, refugees and non-
nationals

- Develop understanding and respect for differertuces and traditions

- Demonstrate the use of personal responsibility

- Develop civic, social and environmental respongied including the
knowledge and skills to make informed decisions

- Avoid stereotyped terminology

- Trace the sources and explain the nature of biasjugice and
discrimination

- Challenge prejudice and discrimination

- Use communication as an effective tool for relagiap building

- Recognise the value of the diversity

- Engage in/practice multilingualism

- Engage in ongoing exchange of ideas, informatiofeelings within a
social, interactive and multicultural context

- Examine the economic and social consequences afrturand
historical injustices caused by biased beliefs acttbns

- Listen actively and critically

- ldentify, analyse and critique the nature and sesiaf bias

- Engage in activities in order to discuss, demotestrgresent,
communicate, share, express, collaborate, explestell, restate,
justify, summarize, elaborate, compare, contrastestion, reflect,
debate, predict, synthesize, respond, defend, ce@yveonnect, clarify,
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correlate, report, translate, display, create aodclade on human
rights and inclusivity issues?

Annexures of the UNICEF implementation handbook on the Conventod the
Rights of Child, Article 2: Non-Discrimination, Ade 3. Rights of Disabled
Children, Article 28: Right to Education and Arack9: Aims of Education have been

provided for as an additional reference and resurca separate document which
accompanies this one.

54



Guidelines for Foundation Phase Learning Programmes
Mudzunga Farisani
Introduction

With the ushering of the new dispensation, thers waneed to develop learning
programmes based on Human Rights and Inclusivithiwithe Foundation Phase
(Grade R-3). Human Rights and Inclusivity must bstdred early if they are to
become an effective part of the learner’s behaviBacism and sexism, for example,
are evident in many Australian children by the afjhree and four, and if destructive
social attitudes like these are not to be perpetljahen remedial work which looks
into values and self-esteem is required from thst fday of formal schooling.
Teaching for fundamental feelings of self-esteend @ampathy/sympathy cannot
begin too early. Feeling are skills and specifielifegs have to be encouraged and
taught if they have to become part of the childisogonal, moral and behavioural
vocabulary. This applies in one way or another ltothee fundamental rights and
responsibilities (Electronic Resource Centre fomtdn Rights Education: Teaching
for Human Rights: Pre-school and Grades 1-4).

The values like respect for freedom, justice andaéty are meaningless without
feelings of self-worth and social tolerance. Hetioe importance of developing, at
primary levels, individual self-esteem and colleetempathy. With well-developed
feelings of self-esteem and social tolerance, vahaes like freedom, justice, equality
and well-being take on real meaning. If learnerthn Foundation Phase do not have
a sense of self-worth, and a sense of identity witters they are not likely to value
justice, freedom, equality and well-being. More lgtieal teaching begins typically
about the age ofen when children manifest, given the opportunity,iaelly and
profound interest in HRI issues, and a capacityvialues learning far beyond that
commonly expected or supposed. These are the Waseany more abstract
appreciation of Human Rights and Inclusivity thaaymbe introduced later on.
Teaching for Human Rights and Inclusivity meansstfiand foremost teaching
humane values.

Feelings Values Actions
Self-esteem| Justice Lists of specific principles e.g., the UN
Empathy Freedom Declaration of Human
Rights;
Equality The Rights of the Child etc
Well-being

Electronic Resource Centre for Human Rights EdanatiTeaching for Human
Rights: Pre-school and Grades 1-4

Learning Programmes
A Learning Programme is a vehicle through whichricutum is implemented at
various learning sites such as schools etc. LegrRrogrammes consist of eight

Learning Areas, which have been integrated intedhrearning Programmes within
the Foundation Phase namely:

55



X Literacy
A Numeracy
X Life Skills

HRI should be part and parcel of the Learning Raognes in the Foundation Phase.
Learning Programme Statement: Literacy

The Learning programme statement was seen as atigegprocess that enables
reading, writing and numeracy. The Policy Documénnt the Foundation Phase
(October 1997) has expanded to include kinds effdities across all Learning Areas.
“Literacies” stress the issue of access to the dvamhd to knowledge through
development of multiple capacities within everybddynake sense of worlds through
any means we have and not only texts and books.

Examples of literacies:

X Language literacy- The focus would be on the impnoent of learner’s
listening, speaking, reading and writing
Cultural literacy — Cultural, social and ideolaglicvalues that shape our
reading of text.
Critical literacy — The ability to respond critibato the intentions, content
and possible effects of messages and texts orduer.
Visual literacy — The interpretation of imagegnrs, pictures and non-verbal
language.
Media literacy-The reading of e.g., T.V. and fié® cultural messages.
Numerical literacy — The ability to use and intetmumbers.
Computer literacy — The ability to use and acoefgmation from computers.
(Foundation Phase Policy Document 1997)

AR %X % X

This learning programme emphasizes that languagetian end in itself, but a means
to act in the world in order to establish relatioips, to interact with others, to
integrate new knowledge into existing knowledge andbtain and convey ideas and
information.

Learning Programme Statement: Numeracy

This learning programme statement:

* nurtures continued perceptual, sensory and motgloement

» uses the learner’s own innate, intitive and expgiadly acquired knowledge
and ability in number and space as springboardaotdinued learning.

* ensures the enjoyment of the experiences provided

* engenders confidence in the young learner’'s owrmemaatical abilities

* encourages learner to develop their own approachssrking with number

* consolidates in learners a necessary efficienay fuency in the basic
operations on number

* enables learners to understand and appreciateonships, logic and pattern
in number and space.
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* Dbuilds on the learner’s experience of space, tinteraotion in their everyday
lives in order to assist in structuring and intetprg it through concrete and
diagrammatic representation, estimation and measane

* develops the ability to communicate mathematicallyprks co-operatively
towards solving problems and uses correct matheataterminology and
symbols

* enables the young learner to extend from theiryeday usage of money into
an understanding of simple economic principles asd engender
entrepreneurial skills. (Foundation Phase Policguboent 1997)

Learning Programme Statement: Life Skills

This learning programme deals with the developn@narrange of life skills to
empower the learner:
* to develop their full personal potential physicallgffectively, socially,
cognitively and normatively
* to participate effectively within their environmeand develop scientific and
technological process skills.
» to be empowered citizen and to propare theim fentbrld of work
» to be a creative learner (Foundation Phase Polagubent 1997)

They are the sets of learning activities, which ldener will be involved in working
towards achievement of one or more specific outrigach Learning Programme
should include HRI so that the products of educasygstem be citizens that will
participate meaningfully in the choices that affiagtir lives. HRI assists learners with
the critical relational and contextual thinkingliskand other skillsm

to operate within the context of a democratic sthith due regard to human rights
issues.

Rationale

HRI should be included in all the three Learninggg?ammes of the Foundation
Phase.
=  QOur focus is the learner who should be given oppaty to develop
holistically, that is why HRI should be inclusive the curriculum to
prepare them to become successful, constructivtecatrand creative
thinkers and decision makers in the global comnyunit
= HRI should integrate the cultural aspect will amgdtill values like
responsibility and accountability.
= HRI should assist learners to acquire skills suctha identification of
bias, prejudice, stereotypes, and discriminatioe¢ognizing and
accepting differences and establishing positive and-oppressive
personal relationships and resolving conflict imoa-violent way.
= Through HRI learners will develop to become actic#izens
contributing constructively to the building of andecratic, non-sexist,
non-racist and equitable society.
= HRI would promote learners to see themselves ‘nbt @s citizens of
their regions and country, but also as people incAfand the wider
world.
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= HRI would bring learners with disability into thenainstream”.
Strategies for Human Rights and Inclusivity

Successful implementation of the HRI will depend @re involvement and
partnership of the Early Childhood Development YG@&keholders. The Foundation
Phase, as part of ECD is still considered a trammsit period between the home and
the school. There is a need for collaboration dkeolders in the holistic
development of the child from birth to nine. The-ameration between ECD
stakeholders, the educator and the learner is grrgial because there should be
continuation of Human Rights and Inclusivity at loand in the community at large.
Failure to have such collaboration would confuse ¢hild because the child would
likely receive contradictory messages. Each ofdHewing stakeholders would have
a role to play with regard to the infusion of HumRights and Inclusivity of the
development of the learner:

= Educators

= Learners

= Community at large

Educators

» Educators should be exemplary in exercising HumeyhtR and Inclusivity.
Teachers should teach in a way as to foster theahutignity of all those in
your classroom, then the children will learn toueathemselves and to respect
others simply because the teacher does it.

» Educators should move away from Apartheid practiedsch were devoid of
any semblance of democracy.

= They should create situations and a learning atheysp which allow learners
to internalize learning and make their own mearbggieliberately allowing
discussions and decision making activities.

= Classroom arrangements should be democratic andisonminatory.

»= Pre-set and In-set programmes should equip teashtrknowledge, values,
and skills in the implementation of HRI.

= Educators should make themselves available phygicahentally and
attitudinally to make HRI successful.

= Educators are to be sensitive to the ways in whiBth come into play within
the school context.

= They should be mindful of the right of the envircemh

= Educators should be open to views and opinions ihyeldarners, even if these
are what the educators may not agree with

= They should promote an environment of safety acdriy for learners.

Learners

Learners should be:
= clarified on issues related to Human Rights antlubieity.
= critical and active citizens
= tolerant and respectful of others
= ready to listen to the parents and educators atidadly analyse, share
their views and reach consensus where possible.
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Community

clarified on the human rights, duties, obligatiomkich go hand in
hand with the responsibilities.

to learn best when what they are doing is pergpmalevant- when
the outcome is meaningful and clear- and are tamglnhumane way
respect the environment and healthy life-styles

The Foundation Phase is a transitional period batwbe home and
the school, so the involvement of the communityasy crucial. The
community should be made aware that HRI is not ldiqged partisan
arena but a means of understanding the constitofitime country.

The community should be involved in the HRI becatlse particular
age cohort still relies more on the community (pgseand extended
family).

Parents should be knowledgeable about the constiaitrights and
their responsibilities

To foster the active participation of all, staketesk, school personnel
and learners should be involved in the whole schaodlits curriculum
in the light of what is to happen — for this is ambcratic way of
promoting good performance.

Good performance in the three learning program@samoted highly in

situations where there is collaboration by learneducators and the
community. The following are performance indicatasshighlighted in the
N. Province Practical Guide (1998).

Numeracy Performance Indicators

Overcome social barriers to the use of technology.

Demonstrate the ability to use technology for thenan development
Acquire and develop skills for problem solving

Evaluate the impact of technology on human devetypm
Appreciate the development of Mathematics in Afridaia and Latin
America.

Apply scientific knowledge to solving social protls.

Identify causes of economic scarcity.

Identify causes economic scarcity

Understand the importance of socio economic rights

Understand the rights and responsibility of consgime

Literacy Performance Indicators

Express tolerance by listening to opposing poihtsews.

Debate key human rights issues.

Awareness of the ways in which language is soc@lystructed.

Use language creatively and expressively to comoatai the
importance of human dignity.

Evaluate his/her own use of language in referencether groups of
people.
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Use both written and verbal language to advanceodstic and
human rights values.

Appreciate and respect cultural diversity

Understand the manipulative power of the mass media

Use artistic forms to give expression to humantdagialues and ideals.
Display creative thinking in resolving human rigpteblems.

Life Skills Performance Indicators

Understand the ways in which language is sociatstructed.
Evaluate his/her own use of language in referencether groups of
people.

Value original ideas.

Recognise the impact of our collective past onpyasent and future.
Recognise the need for ongoing transformation @maatratization.
Awareness of the nature and pace of change in 2dtita
Understand that the right to a healthy and cleanr@mment is also
internationally recognized human right.

Identify unfair discrimination, stereotypes andshia

Appreciate and respect cultural diversity.

Develop empathy for people whose human rights mlated.
Understand the ways in which people’s environmeart :mfluence
their behaviour.

Demonstrate that people in the same neighbourhedhol, family
can and should show care and responsibility foh eglcer.
Understand the relevance of Ubuntu to everyday life

Develop an understanding on the use of technologye context of
gender, race, age, HIV AIDS infected and disability

Use artistic forms to give expression to humantsgialues and ideals.
Appreciate the power of imagination in the prot@ctof human rights.
Show religious tolerance ( and accommodativeness)

Understand the tenets of various faiths which prtenhoiman dignity.
Grasp the importance of human rights as a cornmegsibdemocracy.
Develop a healthy self-image

Show political tolerance.

Participate in the promotion of personal and comityigafety.

Suggested activity

Numeracy

Activity
Grade:3
Term: 4

Appreciate the development of Mathematics in Afrigaia, and in Latin America
= Newspaper cuttings of Roman, Arabic, and Chinepadés
= Matching figures with relevant value from the thkeeds of figures in
l.eg,(i)—1 x9

(i) -2 xi-11
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= Discuss the origin of figures in 2
Discuss modern ways of working with numbers inglabal society.

Suggested Activity
Literacy

Activity: Appreciate and respect for learners wdibability
Grade: 3

Term: 4

[incomplete]

Suggested Activity
Life Skills

Activity: People of the same neighbourhood, sclteoa family can and should show
care and responsibility for one another.

Grade: 3

Term: 3

= Cut out a picture of a boy or a girl who is badijured or wounded.

= Discuss in groups possible causes of the experience

= Discuss what they can do if they happen to comesacsuch a situation or
experience.

= Lists are compared (pasted on the wall) and additese made.

= Write a letter to the local civic organization aswbhgest possible ways to alleviate
the problem.

Purpose of Assessment

Assessment shall serve a variety of purposes inilea

= Showing the extent to which the department, schoetshers, learners
have achieved their outcomes — here the focusagndstic

= Give indications on how to improve on the perforcean - this
functionn emphasizes remedial work. It will asdisachers if any
activity needs to be redone. This will help thectes if he or she
should go on to the next activity

= The assessment criteria are derived directly froenspecific outcome
from a logical set of statements of what achievanecenld or should
look like.

Ways of assessing the learner

= Portfolios and workbooks
= Observation

= Discussion

=  Written assignments

= Projects

= Peer assessment
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= Self assessment
= Tests
=  Journals

Types of Assessment

=  Formative
=  Summative

Human Rights Assessment

Assessment should be done in the following manner:

Be based on holistic continuous observation

Be learner -centred, guided by the learners pelstmvelopment
Be diagnostic

Be formative and

Inform the learner and parents of the learner’'sramess in Human
Rights.

The Convention on the Rights of the Child embrdoes principles i.e., the right to

life, survival, participation and development whidhcludes physical, mental,
emotional, cognitive, social and cultural developmand children should be free to
express their opinions and such views should bengdue weight. Children’s rights
include: compulsory education, protection from ewuit exploitation (child labour

on the farms), sexual abuse, and protection frorysiphl and mental harm and
neglect; the right of the disabled child to edumatiprotection of children affected by
prostitution and child pornography.
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PROPOSED HUMAN RIGHTS VALUES AND PRINCIPLES FOR LIF E SKILLS

Developmental
Level

Core Concepts, Values and
Principles

Core Skills

Issues and Problems

Human Rights
Standards/ Instruments

Outcomes/ Assessment
Framework

Foundation Phase|
( Grade R-3)

Survival

Rich/Poor

Wants

Needs

Respect

Fairness
Happiness

Human Rights and
Responsibilities
Order

Family and community
Respect or others
Respect for self
Protection

Justice

Order
Discrimination

Co-operation
/sharing
Communication:
self-expression
Understanding
cause-effect
Expression
Listening
Empathy
Sympathy
Working in groups
or team work
Assisting one
another
Expression and
listening

- Abuse

- Bullying

- Hunger

- Malnutrition
- Unfairness
- Harm

- Classroom rules

- Family life

- The South
African
Constitution and
the Bill of Rights

- Convention on
the Rights of the
Child

- African Charter
on the Children’s
Rights

Learners should be able

to:

identify places
where they feel
happy

cut and paste
pictures of
people from
different races
and cultures
share music from
the home, family,
peer group and
immediate
community
identify and
share visual
artworks form
the home, family,
peer groups and
immediate
community

draw pictures of
happy children
how to access
the family,
community and
school protection
mechanism
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PROPOSED HUMAN RIGHTS VALUES AND PRINCIPLES FOR LIT ERACY

Developmental Core Concepts, Values and Core Skills Issues and Problems Human Rights Outcomes/ Assessment
Level Principles Standards/ Instruments | Framework
Foundation Phase| Survival - Speaking Abuse - The South Learners should be able to:
( Grade R-3) Rich/Poor - Listening Bullying African - give an oral report
Wants - Reading Hunger Constitution and on human rights
Needs - Writing Malnutrition the Bill of Rights issues and
Respect - Communicating Unfairness - Convention on problems
Fairness - ldentification Harm the Rights of the - recite poetry on
Happiness - Problem solving Child human rights with

Human Rights and
Responsibilities

Order

Family and community
Respect or others
Respect for self
Protection
Discrimination

- Analysing
reasons for acts

- African Charter
on the Children’s
Rights

fluency and
expression

talk about one’s
story co-operation
and healthy
interaction

know how to acces
the family,
community and
school protection
mechanism

o
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PROPOSED HUMAN RIGHTS VALUES AND PRINCIPLES FOR NUM ERACY

Developmental Core Concepts, Values and Core Skills Issues and Problems Human Rights Outcomes/ Assessment

Level Principles Standards/ Instruments | Framework

Foundation Phase| Rules - Cooperation Inequality - Classroom rules | Learners should be able to:

( Grade R-3) Identity /sharing Malnutrition - Family life - cut, paste and
Diversity - Understanding Unfairness - The South differentiate
Co-operation cause-effect Harm African between Roman,
Personal - Communicating Constitution and Asian, Arabic and
Rich/Poor - ldentification the Bill of Rights Chinese figures
Wants - Problem solving - Convention on - indicate ways of
Needs the Rights of the measuring time in
Respect Child diverse cultures
Fairness - African Charter - compare money
Happiness on the Children’s systems e.g., South

Human Rights and
Responsibilities

Order

Family and community
Respect or others
Respect for self
Protection
Discrimination

Rights

African Rand,
Zambian K,
Zimbambwe Zim
Dollar

compare the height
of boys and girls of
the same age but
from different
cultures
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Learning Outcomes and Assessment Standards — Lif&ki8s Grade 3

Learning
Outcome

Core concepts,
skills and content

Expected Level of
Performance

Assessment
exemplars

Formative and
Summative
Assessment

By the end of

Grade 3 learners

should be able
to:

(this should also
take individual

differences into
account — OBE
is learner pace)

Understand
basic human
rights and
responsibilities
thereof.

Access primary
protection units
within the
schooal,
community and

family

By the end of
grade 3 learners
should be able to
use their rights to

access protection

mechanisms

-childhood
experiences
-fairness
-abuse
-harm
-respect
-rules order
-protection
-responsibilities
-justice

It is expected that
learners understan
the following by
the end of Grade 3

d

-Understand
between rights ang
responsibilities
-Recognise
potential health
hazards to
themselves
-Understand the
concept of human
rights by discussing

the rights of the
child
- Access protection
units in the school,
community and
family

In order to achieve
the outcome,
learners should be

able to:

-Discuss openly
what their rights and
responsibilities are.
-ldentify potential
health hazard
-Differentiate
between fairness an
unfairness

d

Formative or
summative
assessment

- Dramatise
childrens’
experiences at hom
or school
- List some of the
basic rights from the
constitution,
Convention on the
Rights of the Child
or the classroom
rules.

- List some of their
responsibilities at
school and at home
- Mention some of
the potential health
hazards
-Speak out about a
situation where the
treatment was fair
and another one
which was not fair

D
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Learning Outcomes and Assessment Standards — Litezg Grade 3

Learning Core concepts, Expected Level of | Assessment Formative and
Outcome skills and content | Performance exemplars Summative
Assessment
By the end of By the end of It is expected that | In order to achieve | Formative or
Grade 3 learnerg grade 3 learners | learners understandthe outcome, summative
should be able | should be able to | the following by learners should be | assessment

to:

(this should also
take individual
differences into
account — OBE
is learner pace)

Understand
Human Rights
and respect the
rights of other
people with
respect to diffe

Ability to
contact local
people working
with anti-
discrimination of

use their rights to
access protection
mechanisms

-respect
--fairness
-abuse

-harm

-bullying
-respect

-rules order
-protection
-responsibilities
-justice

the end of Grade 3

-Identify and
respond to bias an
stereotypes found
in school life and
community

able to:

i -Mention
stereotypical words
used

-report to the
protection unit
within the school or
in the community
different languages
spoken in the
community or in his
or her province

-List the rights and
stereotypes and bias
that have been
overcomed in the
classroom
-Demonstrate non-
stereotypical play as
a group
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Learning Outcomes and Assessment Standards — NumesaGrade 3

Learning Core concepts, Expected Level of | Assessment Formative and
Outcome skills and content | Performance exemplars Summative
Assessment
By the end of | By the end of It is expected that | In order to achieve | Formative or
Grade 3 grade 3 learners | learners understand the outcome, summative
learners should| should be able to | the following by the| learners should be | assessment
be able to: use their rights to | end of Grade 3: able to:
access protection
(this should mechanisms
also take
individual
differences into
account — OBE
is learner pace)| -respect -Solve human rights
-cooperation problems -Indicate which -Demonstrate to
-sharing independently protection agencies | class, a situation
Understand -fairness (either as an were contacted and | where he/she solved

Human Rights
and Inclusivity
as they affect
individuals and
small groups

Access
resources with
no difficulty

-understanding
-cause-effect
-bullying
-problem solving
-inequality
-protection
-responsibilities
-justice

independent person
or as a small group

the assistance
provided

the problem alone.
-Small groups
develop rules for
each particular group
and is pasted on the
wall next to each

group
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Guidelines for Languages

Nomsa Masuku

Introduction

The aim of this section is to attempt to provideaclguidelines to teachers on what is
to be taught with regard tduman Rights & Inclusivity (HRI) in the learning area,
Language It will therefore attempt to specify the HRbntent/knowledge, skills,
values and attitudesthat the teacher needs to bear in mind in teadamguage.

Education, the Curriculum Framework & Critical Outc omes

At the exit point of the GETthe kind of language learner that the formal cuttim
seeks to produce will be one who possesses a spénrel of understanding of
human rights such knowledge will be not only berstige understanding but rather
will translate into skills, values and attitudeattltonfirm learners and ‘as agents of
social change’ (Chisolm 2001:8). The role of thenfal curriculum plays in
producing such learners is given context, by foaneple the Constitution of South
Africa. The Preamble of the Constitution descrilties people of South Africa as
people who:

Recognizethe injustices of (the) past;

Honour those who suffered for justice and freedom in)(taed;
Respectthose who have worked to build and develop (thepty; and
Believe that South Africa belongs to all who live in itpited in (their)
diversity.

(Emphasis my own.)

The people of South Africa will:

Heal the divisions of the past arebtablish a society based on democratic
values, social justice and fundamental human rights

Lay the foundations for a democratic and open soametyhich government is
based on the will of the people and every citizeaqually protected by law;
Improve the quality of life of all citizens and free thetpntial of each person;
and

Build a united and democratic South Africa able to tigkeightful place as a
sovereign state in the family of nations.

The formal curriculum therefore seeks to use edmcats one of the state’s
instruments for supportingn inclusivist democracy Education will, therefore
promote an active commitment to human rights amdphnciples of an inclusivist
democracy and also contribute actively to combasiagh challenges to democratic
values as intolerance, xenophobia and racism (@s&tarkey 1996: 37, 40).

% This is an issue deal with in detail by the sectibove on “the General Education & Training
Certificate (Level 1)”
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The South African Curriculum

Framework rests oical outcome$ These are the

broad generic and cross-curricular outcomes whictletpin the Constitution and
which are adopted by the South African QualificasicAuthority (SAQA). They are
designed to ensure that learners gain the skileywkedge, values and attitudes that

“will allow them to contribute

to their own success well as to the success of their

family, community and the nation as a whole. HogreXC2005 prior to its review in

2000 allowed teachers free ¢

hoice in the seleatiocontent and did not provide a

strong enough statement about which values thecalum promotes and which it
does not promote. The present exercise seeki ttugigap.

The following is a statement of what the infusidrHiRl concepts, skills, values and

attitudes will achieve:

Table 1: An HRI interpr

etation of the Critical Outc omes

Critical Outcome

The Effect of HRE

1. The ability to communicat|
effectively using visual
mathematical and/or langua
skills in the modes of org
and/or written presentation

eLearners will articulate human rights concernsliisgcally:
6. Develop a sense of appreciation for a variety

communication styles;

Value the importance of free speech;

Evaluate the importance of censorship in society.

Develop a listening-to-understand attitude; and

0.Enhance self-confidence and self-esteem thrg

debates, group activities, team work etc.

e
ol )

7
8
9
1

of

ugh

2. Identify and solve problem
by using creative and critic:
thinking.

d_earners will solve problems individually and cocqievely:

al 7. Understand that conventional wisdom is provisio
contested and changing;
8. Reflect critically on existing power relations
society;
9. Think laterally abut solutions to existing soc
problems;
10.Appreciate the consequences of leaving sd

problems unaddressed;

11.Develop conflict resolution skills such as negatiat
mediation and arbitration; and

12.Analyze the manner in which learning content
constructed.

nal,
in
ial

cial

3. Organize and manag
themselves and their activitié
responsibly and effectively.

yeearners will appreciate the interconnectednessvdeat
2gights and human responsibilities:
4. develop responsible and accountable leadership
organization;
5. Learn the importance of effective social organaat
and
6. Take moral responsibility for their own actions.

and

4. Work effectively with others
in a team, group, organizatic

5 Learners will work cooperatively:

)n 6. Develop “civic mindedness”;

% Outcomesare results of learning pr
within particular contexts. Learners
the desired outcomes within a certai
cultural outcomes.

ocesses and ref&neavledge skills, attitudes and values
should beeabldemonstrate that they understand and can apply
n conteRtgical outcomes are generic, cross-curricular, cross-
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and community.

cultural, gender) within the group;
8.
contribution to the group and society; and
Develop empathy for more vulnerable members of
community.

9.

7.Develop tolerance for differences (racial, religipu

Appreciate the importance of making a positive

the

5. Collect analyze, organiz
and critically
information.

evaluate

d_earners will critically evaluate the media:

5. Critically evaluate censorship;

6. ldentify ideological bias behind
terminology;

7. Identify and critically evaluate propaganda; and

8. ldentify bias, prejudice and stereotypes in literat

nY

the use

of

6. Use science and technolo
effectively and critically,
showing responsibility towar
the environment and the hea
of others.

oglearners will evaluate the impact of science armthrielogy
on job creation:

4. Evaluate the impact of science and technology on
creation; and
Evaluate the impact of science and technology
occupational health and safety; and
Appreciate the use of science and technology in
progressive realization of socio-economic rights.

d
th
5.

6.

on

the

7. Demonstrate a
understanding of the world as
set of related systems.

nLearners will appreciate the need for world peace:

a 4. Appreciate the linkage between peace and justioe;
5. Appreciate the extent to which social turbulencéhin

rest of Africa and the world impacts upon So

Africa; and

Identify the factors, which undermine peace

stability on the African continent.

6.

8. Show awareness of tt
importance of
learning strategies, responsik
citizenship, cultural sensitivity
education and careg
opportunities ang
entrepreneurial abilities.

effective

néearners will develop citizenship skills:

4. Appreciate the humanizing effect of cultural prees
such as courtesy, tact, patience, care
responsibility;

Show respect for different cultures, religions 4@
languages; and

Overcome internalized oppression which serves

uth

and

and

and

as a

barrier to career and entrepreneurial opportunities

The Rationale of Language in Curriculum 2005

The role language ought to pl
of the Constitution of South
language:

ay in education isvedrfrom the founding provisions
Africa, which establithe following with regard to

1. The official languages of the Republic are Sep&aisotho, SeTswana,

siSwati, Tshivenda,

and isiZulu.

Xitsonga, Afrikaans, EngliskiNdebele, isiXhosa

A recognition of the historically diminished use darstatus of the

indigenous languages of the People of South Aarté that the State must
take practical and positive measures to elevatestiditels and advance the

use of these langua

ges.
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3. (a) The national government and provincial govemimeanay use any
particular official languages for the purposes of&rnment, taking into
account usage, practically, expense, regional mistances and the
balance of the needs and preference of the popuota#s a whole or in the
province concerned; but the national government aadh provincial
government must use at least two official languages
(b) Municipalities must take into account the laage usage and
preferences of their residents.

4. The national government and provincial governmebys|egislative and
other measures, must regulate and monitor theiotiséficial languages.
Without detracting from the provisions of subsetti@®), all official
languages must enjoy parity of esteem and museheet equitably.

5. A Pan South African Language Board established dtjonal legislation
must:

(a) promote, and create conditions for, the developraedtuse of
(i) all official languages;
(if) the Khoi, Nama and San languages; and
(i) sign language; and
(b) promote and ensure respect for
(1) all languages commonly used by communities in
South Africa, including German, Greek,
Guijarati, Hindi, Portuguese, Tamil, Telegu and
Urdu; and
(i) Arabic, Hebrew, Sanskrit and other languages
used for religious purposes in South Africa.

The HRI concepts with specific relevance to Languigd expression in the South
African Bill of Rights and are listed below:

1. The Equality Clause 9(3) “The state may not unfaiikcriminate directly
or indirectly against anyone on one or more groundsluding race,
gender, sex, pregnancy, marital status, ethnicoarak origin, colour,
sexual orientation, age, disability, religion, coesce, belief, culture,
language and birth.

2. Human Dignity Clause 10, “Everyone has inherenhidygand the right to
have their dignity respected and protected.

3. Freedom of Religion, Belief and Opinion Clause }5(Everyone has a
right to freedom of conscience, religion, thouddalief and opinion.”

4. Freedom of Expression — Clause 16, “Everyone hasigiint to freedom of
expression, which includes freedom of the pressadhner media, freedom
to receive or impart information or ideas; freedohartistic creativity; and
academic freedom and freedom of scientific researbis right does not
extend to propaganda for war, incitement of immin&molence; or
advocacy of hatred that is based on race, ethngggder or religion, and
that constitutes incitement to cause harm..

5. Freedom of association — Clause 18, “Everyone lmasight to freedom of
association.

6. Political Rights — Clause 19(1), “Every citizenfree to make political
choices, which includes the right to form a poétiparty; to participate in
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the activities of, or recruit members for, a polti party; and to campaign
for a political party or cause.”

7. Education — Clause 29(2) Everyone has the rightteive education in
the official language of their choice in public edtional institutions
where that education is reasonably practicableorbter to ensure the
effective access to, and implementation of, thghtri the state must
consider all reasonable educational alternativeduding single medium
institutions, taking into account: equity, pracbdday; and the need to
redress the results of past racially discriminatavys and practices.

8. Language and Culture — Clause 30, “ Everyone haghd to use the
language and to patrticipate in the cultural lifetidir choice, but no one
exercising these rights may do so in a manner sistent with any
provision in the Bill of Rights.

9. Cultural, Religious and Linguistic Communities —aG¢e 31, “Persons
belonging to a cultural, religious or linguistic mmunity may not be
denied the right, with other members of that comityuto enjoy their
culture, practise their religion or use their laage and to form, join and
maintain cultural, religious and linguistic assticias and other organs of
civil society. These rights may not be exerciseaimanner inconsistent
with any provision of the Bill of Rights.

10. Access to information — Clause 32, “Everyone hasrtght to access to
any information held by the state, and any inforamathat is held by
another person and that is required for the exerarsprotection of any
rights.

11. Arrested, detained and accused persons — Clau8g (Bp(“Every accused
person has a right to a fair trial, which includes right to be tried in a
language that the accused person understandstbat ils not practicable,
to have the proceedings interpreted in that languag

The Constitution of South Africa enshrines multigualism and multi-culturalism. It
seeks to promote and protect minority languagescalidres and in essence to ensure
human dignity and equality of all persons. Cleathe role of the Learning Area,
Language, is to use education to equip the leamitbrthe knowledge, skills, values
and attitudes that will allow the learner to enjibyese rights and to carry out the
duties, obligations and responsibilities that aag pnd parcel of their enjoyment.

Education Policy in South Africa subscribes to timion of additive bilingualism.
This comprises o primary language which is defined as ‘the first language a child
acquires’ andchn additional language.This may either be another official language or
an unofficial South African or foreign language.

The rationale for Language as stated in officidigyodocuments and the outcomes
specific to Language take cognizance of the follmwi
... language is not an end in itself. Language iseama to acting in
the world in order to establish relationships, ngage with others in
reciprocal exchange, to integrate new knowledg® iexisting
knowledge, to obtain and convey ideas and inforomati(Further to
this) Competence in the language of learning aachiag (LoLT) is
crucial for academic mastery across the curricullitre learner’s
development of terminology and language relevanth&field of
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learning is the responsibility of the subject tescim co-operation
with language teachers (Government Gazette, N 1,81097:26).

The rationale for the learning area formerly knoas “Language, Literacy and

Communication” acknowledges the intrinsic nature lahguage, literacy and

communication to human development and their ckiytrep lifelong learning. It

states that “Language (including Sign Languageqd afternative ways and

augmentative methods of communication) and langlesgaing empower people to:

o Make meaning;

Negotiate meaning and understanding;

Access education;

Access information and literacies;

Think and express their thoughts and emotions &lgiccritically and

creatively;

Respond with empathy to the thoughts and emotibnshers;

o Interact and participate socially, politically, @omnically, culturally
and spiritually;

o Understand the relationship between language andempoand
influence relationships through this understanding;

o Develop and reflect critically on values and attés;

o Communicate in different contexts by using a ranfeegisters and
language varieties; and use standard forms of Egguwhere
appropriate.

000D

O

The advancement of multi-lingualism is seen as pmnrasource that affords learners
the opportunity to develop and value:
o Their home languages, cultures and literacies;
o Other languages, cultures and literacies in ourtiroultural country
and in international contexts; and
o A shared understanding of a common South Africdiuci

Specific Outcomes of Language:

1. Learners make and negotiate meaning and unddnstp

2. Learners show critical awareness of languaggeusa

3. Learners respond to the aesthetic, affectiiyr@l and social values in texts

4. Learners access, process and use information fovariety of sources and
situations

5. Learners understand, know and apply languagectates and conventions in
context

6. Learners use language for learning

7. Learners use appropriate communication stragefpe specific purposes and
situations

Language Specific Outcomes relating to Human Rights
Inclusivity

With regard to HRI, throughout their schooling @ardearners will learn in an
environment that is built upon a culture of humigihts. They should learbout:
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The main categories of human rights
Duties

Obligations

Responsibilities.

PR

They should also acquire skills, values and attituithat enable them to:

1. Identify bias, prejudice, stereotypes and discration;

2. Recognize and accept differences;

3. Establish positive and non-oppressive personalioekships; and
4. Resolve conflict in a non-violent way.

According to Volmink (1997) Human Rights Educati(#RE) in the learning area,
Language will enable learners to:

a. Accessand evaluate relevant information from government, business,
media and civil society organizations (Non-governtak organizations
and community based organizations) which enable ttteemake effective
decisions;

b. Ask relevant questions of authority figures to enadffective decision-

making;

Use both written and verbal language to advance dertiocaad human

rights values;

Expresstolerance by listening to opposing points of view;

Debatekey human rights issues;

Judgewhether particular social practices advance ardgauman rights;

Assesghe ways in which language is socially constructed,;

Uselanguage creatively and expressively to communittaeimportance

of human dignity

Evaluate his/her own use of language in reference to otveups of

people;

j. Value original ideas;

k. Developliteracy in law, human rights and democratic pites;

|.  Aware of power relations between language groups;

m. Appreciate a variety of accents in the spoken word.

S@—~pa o

A note on progression:

The Learning Area, Language, provides the oppdsund readily integrate
content/knowledge and skills that are specifictself (as specified in, for instance,
the Statement on the National Curriculum for Gratle§) and those that are specific
to Human Rights & Inclusivity. In other words, tbere concepts/content/knowledge
of HRI can be used as the basis (texts) on whietddvelopment of skills, values and
attitudes is based. It is important also importanpoint out that a number issues and
problems of HRI quite easily permeate the all tteepseven Learning Areas and find
expression in the Learning Programmes of the FdiomdaPhase. What is of
significance is that the levels of complexity aratigty is obtained by using a wide
range of texts. It is this, that may be used tted#ntiate between levels.

4 1997.Government Gazette,\Vol. 384 No. 18051.
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The following table illustrates that distinctionstyeen Phases/Levels can be
achieved through grading Core Concepts, skillsjasmbnd attitudes. Issues and

problems remain constant across levels but calflift@rentiation of skills at the
various levels.
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Proposed HRI Learning Outcomes and Assessment Stazudls

Develop- Core Issues/ Human Rights & Inclusivity | Outcomes/Assessment Standard
mental Concepts, Problems Resources
Level Values &
Principles
1. Grade R-3| Rules, Bias Resources - Express and justify a personal opinion relevararto
Order, Stereotypes 1. Family Life issue/ problem;
Respect, Prejudice 2. Classroom Rules - Contribute to paired and class discussion onaratif
Fairness, Discriminati 3. National Symbols personal and general significance;
Identity, on - learn what it means to take turns;
Diversity, (sexist, What to do with them - Respond to the views of others and use accepfaittes
Cooperation, | racist, of disagreement and/or challenge;
and derogatory | - Identity: knowledge of the self — | - work with others and gather their opinion in &teimpt to
Personal language) who am I? (I am human, | am a | meet a challenge of shared significance;
Responsi- Linguistic girl/boy, | am African, | am South | - Use imagination when considering the experieinées
bility. intolerance | African, | am Zulu, | belong to the| others;
(to dialectal | Masukus, | am Nomsa etc.) - Reflect on issues of social and moral conceresgmted
variance) and - Rules, Order, Respect, Fairness|-+n ways such as through story, drama, picturestrpoend
linguistic Members in a family, cooperation| ‘real life’ incidents
purism within members, sharing power and Take part in simple debate and vote on an issue.
Self- responsibility -Recognize how the concept of fairness can be eghji a
centredness | - Diversity & Nation— Different reasoned and reflective way to aspects of thesqued
Dogmatism | families, different languages, and social life.
Censorship | different ways of doing things: Onge- Understand the different kinds of responsibithigt they
Propaganda | nation, many languages, many take on, in helping others, respecting differeraregoking
Internalized | religions. after shared property.
oppression | - The individual & the family, - Know about the nature and basis of the rulekén t
Power community, the state and the worldclassroom, at school;
relations - Understand that different rules can apply inafiht

Conventional

contexts and can serve different purposes;
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Develop- Core Issues/ Human Rights & Inclusivity | Outcomes/Assessment Standard
mental Concepts, Problems Resources
Level Values &
Principles
wisdom - Know about difference and similarities betweengde in
Conflict terms of their needs, wants, responsibilities djkalues
resolution and beliefs;
- Know that many of these differences are linkethwi
cultural and religious diversity.
Grade 4-6 Individual Bias Resources - Express and justify, orally and/or in writing a genal
Rights, Stereotypes opinion relevant to an issue
Family and | Prejudice 1. The Constitution of the - Contribute to paired and small group discussioiissues
community, | Discriminati Republic of South Africa | and problems of HRI and be prepared to present the
Social on 2. The Bill of Rights outcome to a class.
Responsibilit | (sexist, 3. Community standards - Work with others in a class and gather their mpiron a
y, Freedom, | racist, 4. Convention on the Rights| specific HRI issue or problem in an attempt to nzeet
Equality, xenophobic, of the Child challenge of shared significance through negotiatio
Law & derogatory 5. Universal Declaration of | accommodation and agreed upon action.
Government, | language) the Rights of the Child - Use imagination when considering the experierice o
and Linguistic others and be able to reflect and hypothesize “wihat if
Citizenship | intolerance | What to do with them scenario — on the issues and problems of HRI jporese
& civic (to dialectal to stories, drama or ‘real life’ incidents. Leammishould
participation. | variance) and 1. Introduce the concepts of| also consider the lives of others living in oth&ages or
linguistic rights, duties, obligations | times and with different values, attitudes etc.
purism and responsibilities - Discuss a range of moral dilemmas or problemgyfiich
Self- 2. Human Rights — a choices between alternatives are evaluated, sdlaotk
centredness universally accepted set gfjustified, using appropriate language.
Dogmatism values and attitudes - Participate in a question and answer sessiavhioh a
Censorship 3. The Rights of the Child | member of the local community offers an expert mpin
Propaganda 4. The African Charter on and answers questions prepared in advance by pupils
Internalized Human Rights - Collect information from a range of sources alidRi
oppression 5. Introduce the concepts of| issues from a range of sources, including telemisiadio
Power ‘the rule of law’ and news, documentary footage, newspapers and other
relations ‘justice’. communication technology, and recognize the differe

Conventional

ways in which sources present the information.
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Develop- Core Issues/ Human Rights & Inclusivity | Outcomes/Assessment Standard
mental Concepts, Problems Resources
Level Values &
Principles
wisdom - Know at a simple level, how rules and law are enadd
Conflict the varying purposes they serve; and understandhbze
resolution are various sources of authority in their duties.
- Understand the need for laws and their enforcémnen
shaping behaviour.
- Understand the concept of rights, duties, ohiliget and
responsibilities.
-Demonstrate familiarity with the set of valuestthand
the international community.
- Understand that there can be different types of
government such as democracies and dictatorship.
- Know about the world as a global community, amat t
people around the world live in communities.
- Understand that there are similarities and diffees
between communities in terms of social, economic,
cultural, environmental circumstances.
3. Grade 7-9 | Natural Bias Resources - Express and justify, orally and in writing a perabn
Rights, Rule | Stereotypes opinion relevant to an issue.
of Law, Prejudice 1. Covenants and - Contribute to small group and class discussionssues
Justice, Discriminati Conventions: Civil & and problems of HRI and present the outcome tasscl
Equity, on Political Rights; - Work with others in a class and gather their mpiron a
Security, (sexist, Economic, Social & specific HRI issue or problem in an attempt to nzeet
Global racist, Cultural Rights, challenge of shared significance through negotiatio
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Develop- Core Issues/ Human Rights & Inclusivity | Outcomes/Assessment Standard
mental Concepts, Problems Resources
Level Values &
Principles
Responsibilit | derogatory 2. Elimination of Racism; accommodation and agreed upon action and be able tq
Y, language) Discrimination against reflect on the process.
International | Linguistic women - Use imagination when considering the experierice o
law, and intolerance 3. Three generations of rightsothers and be able to role-play, express plausibty
Interactions | (to dialectal reflect on viewpoints contrary to their own..
among nation variance) and What to do with them - Analyze, discuss and reflect on significant issaed
states. linguistic events encountered within a community.
purism 1. Introduce the concept of | - Garner information on an HRI issue/problem from a
Self- the individual as a citizen| range of sources, including television, radio news,
centredness of ‘a global community’. | documentary footage, newspapers and other
Dogmatism 2. The concepts of ‘justice’ | communication technology, with an understandinthef
Censorship and ‘equity’ in the South | different roles these sources play.
Propaganda African context and the | - Take part in informal debates and have oppoiasib
Internalized international context. vote on them.
oppression 3. Exploring global - Understand, at a basic level, the legal rights an
Power responsibility responsibilities of young people with particulaference
relations 4. Issues of security in the | to the UN Convention on the Rights of the Child,
Convent- context of interactions particularly the right to be heard; understandgéeeral
ional among nation states. nature of legal aspects and responsibilities oérotitizens
Wisdom 5. How political including discrimination law and concepts such as
Freedom of representatives are chosgndiscrimination, equal opportunities, ballot, voting
Speech in South Africa. representational democracy.
Hate Speech 6. The role of citizens in - Understand the rights and responsibilities unideipg a
Conflict sustaining the South democratic society with particular reference taoegl
resolution African democracy. and international Human Rights instruments paying

particular attention to freedom of speech.

- Know about the Universal Declaration of Humanlirsgy
why it was developed and its implications for South
Africans and the world paying attention to the essof
prejudice, xenophobia, discrimination, pluralism

- Know about the work of Parliament, the Government
making and changing the law including the concépt o
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Develop- Core Issues/ Human Rights & Inclusivity | Outcomes/Assessment Standard
mental Concepts, Problems Resources
Level Values &

Principles

parties.

national, provincial and municipal elections.
- Know about the ideas and aims of the main palitic

Assessment Exemplars for Language

Example 1: Grade 3

Learning Outcome Issue/ Problem Expected Level and | Assessment Exemplar Formative Summative
(Integrated Content, Range of Performance Assessment Evaluation Strategies
Skill Statement) Strategies

By the end of Grade 3
learners will:

Know about the nature
and basis of the rules of
home, in the classroom
and the school.

Know how to frame
rules.

Understand that differen
rules can apply in
different contexts and
serve different purposes

Issue/Problem

Rules

Order
Cooperation
Power relations

By the end of Grade 3
learners

Display and increasing
awareness of their
environment and the
people in it. They have
confidence to explore
different types of spoken
written and visual texts
and to experiment with
ways of shaping their
ideas to suit a topic,
purpose and audience.

To achieve the stated
learning outcome
learners will:

Explain the concept of

‘rules’ and relate this to
the concepts of ‘order’

and ‘cooperation’.

Describe examples of
rules at home, in the
classroom and school
using either short
illustrative stories and
simple statements and
describe what and/or wh

Journal Entries over a
specified period of
time e.g. 1 week:
Learners observe and
record incidents or
situations that point to
the existence of rules
in their family and
school life.

A portfolio of visual
examples of rules e.g,
regulatory road signs.

Learners frame their
own rules for a
situation of their
choice in pairs or
groups. Explain and
justify the rules in the
light of the situation.
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they feel a particular way
towards a given rule.

Justify, that is, say why
rules are important
between members of
family, class and school

members.

Example 2: Grade 6

Learning Outcome
(Integrated Content,
Skill Statement)

Issue/ Problem

Expected Level and
Range of Performance

Assessment Exemplar

Formative
Assessment

Summative
Evaluation

By the end of Grade 6
learners will:

Understand and apply th
concepts of rights, dutieg
and responsibilities.

Understand and explain
why and how human
rights are about the
importance of individual
human dignity, equality
between humans and
reciprocal responsibility
for ensuring that the
rights of others are
respected.

Rights,

Duties
Responsibilities
eHuman Rights

By the end of Grade 6
learners

Display ability to interact
with peers and others,
both putting forward and
challenging ideas using 4
variety of text types.

Justify their own
interpretation of ideas,
information and events.

To achieve the stated
learning outcomes
learners will:

Draw parallels between
the rules of family and
school and the concept ¢
human rights.

Explain and give
examples of their ‘rights’

as humans and the dutie
and responsibilities that
arise from those rights
within their family and
school life.

Journal Entries: When
the rights of an
individual come into
conflict with the rights
of other people — in
the family and in
fschool. Learners
conduct interviews
and record incidents.

Present these to class.

n

Learners track a
human rights issue on
the media and/or in
their communities.
Write an opinion piece
on the issue with
justification.
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Example 3: Grade 9

Learning Outcome Issue/ Problem Expected Level and | Assessment Exemplar Formative Summative
(Integrated Content, Range of Performance Assessment Evaluation
Skill Statement) Strategies Strategies

By the end of Grade 9
learners will

Understand the rights an
responsibilities
underpinning a
democratic society and
be aware of issues
surrounding rights such
as freedom of speech.

Freedom of Speech

Sexist, racist,

xenophobic and
dderogatory language

By the end of Grade 9
learners will be able to:

Express, debate, evaluat|

eRole-play problematic

To achieve the stated
outcome learners will:

take and defend position
on human rights and
responsibilities with
regard to contemporary
challenges.

5 interpersonal interactions

as a basis for discussion
express plausibly and
reflect on viewpoints
contrary to their own.

Mini-Projects:
Learners will track at
least one awareness
campaign related to

5 discrimination on the

, basis of gender, race
or the incidence of
xenophobia. They
will gather and record
the opinions of family,
friends, and teachers
on the limitations of
freedom of speech in
reference to the
specific campaign
and/or incident.

Assessment of
completed project.
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Guidelines for Mathematics

Nazir Carrim

Definition

Mathematics is the construction of knowledge thaalsl with the qualitative and
quantitative relationship of space and time. lai©luman activity that deals with
patterns, problem-solving, logical thinking, ete,an attempt to understand the world
and make use of that understanding. This undersiguisl expressed, developed and
contested through language, symbols and sociabtien (C2005, 1997).

Rationale

Mathematics as a domain of knowledge is a sigmficaultural achievement of

humanity. It has both utilitarian and intrinsic wal All people have a right of access
to this domain and its benefits. The domain provig@werful numeric, spatial,

temporal, symbolic, communicative and other congaptools, skills, knowledge,

attitudes and values to analyse, make and justitjcal decisions and empower
people to work towards: reconstruction and devekpmndevelop equal opportunities
and choice; contribute to the development of andigygate in society; act

responsibly (particularly in relation to the envirent); interact in a technological
global context and appreciate the mathematical kedyge for its analytical rigour,

elegance and contested nature (C2005, 1997).

The above definition of and rationale for matheogpoint significantly to the skills
and knowledge this learning area is able to eqgagpfe. Three important aspects are
highlighted here: 1) access to mathematical knogdeds important in the
empowerment of people; 2) skills and attitudes mm@dwical knowledge is able to
develop in people are central human rights con¢cams, 3) mathematical knowledge
can assist in the development of a people thatdvenéble them to participate in the
affairs of society and within a global contextsaniays that promote a culture based on
human rights and democracy. Mathematical knowletlaes, has a role to play in the
consolidation of human rights and inclusivity inuedtion.

Specific Outcomes:

1. Demonstrate understanding about ways of working witmbers.

2. Manipulate number patterns in different ways.

3 Demonstrate understanding of the historical devalm of mathematics in
various social and cultural contexts.

4. Critically analyse how mathematical relationships ased in social, political

and economic relations.

Measure with competence and confidence in a vaoketpntexts.

Use data from various contexts to make informedémaents.

Describe and represent experiences with shapee spiae and motion, using

all available senses.

No o
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8. Analyse natural forms, cultural products and preessas representations of
shape, space and time.

9. Use mathematical language to communicate matheamhdtleas, concepts,
generalisations and thought processes.

10. Use various logical processes to formulate, test prstify conjectures.
(C2005, 1997).

Mathematics

Mathematics, like technology and the natural s@enenay also find it difficult to
come by explicit content on human rights that canused in the teaching of this
learning area. Again, these are by no means nateej but few in number.
However, like technology, access to mathematicgritical importance. Noted in
many research projects historically, mathematicsbe®en an area dominated by men
and “whites”. Increasing access to mathematicantirdascriminatory and inclusivist
ways is thus important (see ANC Policy Documeng4)9Mathematics can also raise
awareness of the ways in which mathematics has bs®h and the effects they have
had on human lives. Possibilities of raising awassnof human rights in the
applications of mathematics learners themselves alan be tasks designed for
learners in these programmes

In relation to the above statements about mathem#&thm the perspective of human
rights and inclusivity the following outcomes magy @wtlined in this learning area:

1. Access to mathematics should be inclusivist ansl shiould be verifiable in
terms of the numbers of the kinds of people whonddhematics.
2. Learners should be able to demonstrate a critinderstanding of the roles

and uses of mathematical knowledge in societieergdy and in the own
contexts specifically.

3. Learners should be able to apply mathematical kedgé in their own
contexts in ways that promote the quality of lifledapromote respect for
human rights.

In addition, the human rights and inclusivity pessiive to mathematical knowledge
and its uses can enable learners to:

1. Identify Euro-centric bias in the way mathematies developed.

2. Appreciate the development of mathematics in Afridgesia and Latin
America.

3. Use mathematical formulae to assess the legalipyioé increases and interest
rate hikes.

4. Calculate income distribution in South Africa.

5 Compare and contrast formulae for social expenglippre and post 1994 -

education, pension, housing (Volmink, 1997).

The following table provides guidelines for possibbays in which these outcomes
can be achieved in the General Education and Tgipand.
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Developmental Level

Core Concepts

Core Skills

HRlancepts, values
and/or principles

HRI issues and problems

Outcomes/Assessment
Framework

Use of mathematics in
societies

Recognition skills.
Counting skills.
Relational thinking
skills

Contextual thinking
skills.

Application skills.
Mathematical
literacy and
communication
skills.

Respect, appreciation,
tolerance, co-operation
and responsibility

Who has access to
mathematics?

How has mathematics
been used in societies?
Who has benefited from
such uses of mathematics
and who has not?

How can mathematics be
used in everyday life?
How can mathematics be
used to empower people?

Learners should be able to:

Identify and explain
numbers.
Demonstrate an
ability to use number
on their own and
apply them in their
own contexts.
Identify and explain
shapes.
Demonstrate an
ability to use shapes
on their own and
apply them in their
own contexts.
Relate numbers and
shapes and explain
such relations.
Demonstrate an
ability to apply
relations between
numbers and shapes
on their own and in
their own contexts

Grade R-3

Use of numbers

Recognition and yiskccess

of numbers.
Mathematical
literacy.
Application skills.
Contextual thinking
skills

Respect for others.
Application in contexts.

Access to mathematical
literacy, where all learners
should have access.
How numbers can be use
in real life situations in

ways that uphold human

d

rights..

Learners should be able to
5 recoghize and use numbers.
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Grade 4-6 Use of numbers and Recognition and use Access Access to mathematical | Learners should be able to:
shapes of numbers and Application in contexts. | literacy, where all learners 1. recognize and use

shapes. should have access. numbers and shapes
Mathematical How numbers and shapes$ 2. demonstrate an
literacy. Relational can be used in real life ability to link
thinking skills situations in ways that numbers and shapes
Application skills uphold human rights. 3. Apply numbers and
Contextual thinking shapes in real life
skills.. situations

Grade 7-9 Use of numbers and Recognition skills. | Access 1. Access to mathematical Learners should be able to:

shapes

Counting skills.
Relational thinking
skills

Contextual thinking
skills.

Application skills.
Mathematical
literacy and
communication
skills.

Application in contexts

literacy, where all learners
should have access.
2 How numbers and
shapes can be used in rea
life situations in ways that
uphold human rights.

4.

5.

recognize and use
numbers and shapes
demonstrate an
ability to link
numbers and shapes
Apply numbers and
shapes in real life
situations

Explain and justify
the ways in which
numbers and shapes
are related to each
others and how they
are applied.
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Example 1 (Grade 3)

Learning Outcomes
(Integrated skill, concept and
content statement)

Core Skills

Expected Level and Range of
Performance

Assessment Exemplars

Summative and Formative
Assessment

By the end of Grade 3 learners
should be able to:

Identify and use numbers
correctly

By the end of Grade 3 learners
should be able to:

1 Identify numbers

2. Use numbers

By the end of Grade 3 learnersg

should be able to recognize andlearners should

use numbers correctly thereby
demonstrably manifesting
access to mathematical literacy

To achieve the outcome,

1. have access to
numbers;

2.  Recognise numbers

3. Use numbers

All learners may be asked
jointly to recognize numbers by
verbalizing it to each other and
as a group.

Learners could also allocate
numbers to themselves and cal
each other to line up in correct
number sequence

Assessment strategies may
include:

1. Summative
assessments of the
correct recognition of
numbers. Learners
need to be told whethe
they are recognizing
numbers correctly or
not.

of the ways in which
numbers are written.
Learners need to be
shown how to correctly
represent numbers in
writing and should be
corrected if this is dong
incorrectly.
Formative assessment
of the ways numbers
are seen to be put into
use. Here learners can
apply numbers in
calculating scores in
games such as soccer
and/or netball. Or in
using numbers in
buying things from
shops and working out]

Summative assessmennt

D

how much money is
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needed for the
purchase and how to
assess whether correc|
change has been give
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Example 2 (Grade 6)

Learning Outcome (Integrated
skill, concepts and content
statement)

Core Concepts

Expected Level and Range of
Performance

Assessment Exemplars

Summative and Formative
Assessment

By the end of Grade 6 learners
should be able to recognize
numbers and shapes correctly
and relate them to each other

By the end of Grade 6 learners
should be able to correctly:

1 Identify numbers and shapes
2. Use numbers and shapes.
3. Relate numbers and shapes|
each other

By the end of Grade 6 learners
should be able to recognize,
relate and use numbers and
shapes correctly thereby
tdemonstrably manifesting
access to mathematical literacy

To achieve the outcome,
learners should

1. have access to numbe
and shapes

2. Recognise numbers
and shapes

3. Relate numbers and
shapes to each other

4. Use in application

numbers and shapes i
relation to each other.

Concrete examples of numbers
and shapes can be used in
achieving these outcomes.
These include the use of fruit 0
vegetables, toys and different
types of books. Learners can b
asked to find objects of differen
shapes and be made to count
them, showing how the shapes
are similar or different to each
other and being able to numbe
them correctly. These can be

Assessment could include:

r<l. Learners demonstrating in
groups and/or to the whole clas
what shapes they have used a
how they numbered them. In
such a presentation learners
should be able to explain how
they arrived at their
nidentification of the shapes the
have used, how they have bee
nunbered and how shapes and
5 numbers are related to each
other. Such an activity would
include both summative and

e

—

done individually and in groups.

r formative forms of assessment,.

5S
nd

D <
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Example 3 (Grade 9)

Learning Outcome
(Integrated skill, concepts and
content statement)

Core Concepts

Expected Level and Range of
Performance

Assessment Exemplars

Summative and Formative

Assessment

By the end of Grade 9 learnersg
should be able to recognize
numbers and shapes correctly
and relate them to each other.
They should also be able to
explain and justify the ways in
which they have used shapes
and numbers in relation to eac
other.

By the end of Grade 9 learners
should be able to:

1 Identify numbers and shapes
2. Use numbers and shapes in
relation to each other.

3.Apply numbers and shapes t
real life situations and in

h relation to each other.

4. Explain and justify the ways
in which they have applied
shapes and numbers.

By the end of Grade 9 learnersg
should be able to recognize,
relate, use, explain and justify
numbers and shapes in relatiof
to each other thereby

p demonstrably manifesting
access to mathematical literacy

To achieve the outcome,
learners should be able to:

1. correctly recognize
shapes and
numbers in relation
to each other.
apply numbers and
shapes in relation
to each other.
Explain and justify
how numbers and
shapes have been
applied and the
relations between
them. Learners
should be able to
do these both
verbally and in
writing.

Assessment could include:

1. Summative assessment o
the in/correct use of shape
and numbers where
learners are told whether
what they are doing is
correct or not. This being
the case for both verbal
and written presentations
and can be done by both
learners and educators
separately or jointly.
Formative assessment ma
be used in the ways in
which learners apply their
understanding in real life
situations. Here learners
can be given a project to
construct models such as
cars and houses which us
shapes and numbers.
Learners may also be ask
to explore the ways shape
and numbers are used in
their own communities or
contexts. In this instance
they should be able to
demonstrate an awarenes

D

ed

[2)

of the possible impact suc

=
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real life application have
on human lives in tersm of
whether they lead to
degradation or a qualitativ
improvement of human

[

lives.
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Guideline for the Natural Sciences

Suren Govender

Introduction

K/
£ %4

A fundamental challenge confronting us in our dftortransform our country into a
fully fledged democracy, is the challenge to enshea all citizens are aware of their
basic rights. Moreover, to ensure that such hungts, freedoms and values are
both protected and practised. The UN’s UniversatlBration of Human Rights
(1948), the European Convention on Human Rights Baddamental Freedoms
(1951), The Vienna Declaration and Programme ofofcf1993), as well as The Bill
of Rights embodied in the South African Constitat{@996), all delineate these basic
entitlements of every human being, regardless o#,raationality, gender, religion
and the like.

The current drive to transform our education araning system, particularly the
revision of the Curriculum, must be used as a \‘eha promote a culture of Human
Rights and advance democracy. Surely democracybeanme strengthened and
entrenched when all citizens are fully aware of finedamental human rights and
freedoms they are entitled to, and more importantlyen they can lay claim to such
rights and freedoms.

In the present streamlining and revising of C208&tural Sciences can, as a
Learning Area, play a role in engendering a Humah® culture and promoting
respect of fundamental entitlements.

Critical Outcomes, Human Rights & Inclusivity

Human rights / inclusivity issues, in the contexttioe Critical Outcomes and within the
scope of the Natural Sciences have the capacitget®lop and empower learners, thus
enabling them to :

value the importance of freedom of expression indogting scientific experiments
and constructing scientific knowledge.(CO 5).

Engage in critical debates around controversiagrgific issues,respecting others
opinions (CO 5)

Apply scientific knowledge to solve social proble(@O 1)

Develop conflict resolution skills such as negatiatand mediation (CO1)
Appreciate the contribution of various culturesttentific progress(C0O2)

Assume moral responsibility for their actions imdacting experiments etc.(CO3)
Work co-operatively in research projects and ingesing teams,upholding the
principles of democracy(CO2)

Examine the ethical issues behind scientific expentation(CO6)

Demonstrate an understanding of bias and inequilated to NS(CO4&CO6)
Evaluate and appreciate the impact of science enndtural environment and on
human health as well as safety(CO6)

Understand the links between science and sociocessizrdevelopment(CO7)

Be aware of and sensitive to the development ailidation of natural and other
resources(COB6).
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The Links between the NC Rationale, Specific Outcoas and Human Rights and
Inclusivity issues

A study of the rationale and specific outcomeshef Natural Sciences reflects its potential to
improve quality of life and to give expression ttw@man rights culture, by infusing human
rights / values / concepts / freedoms into thehmelearning activities.

The links between NS and human rights/inclusivsguies are as follows:

EXAMPLE 1

NS RATIONALE Refers to “... development of responsible, serssisind
scientifically literate citizens who can criticalfigbate scientific
issues and participate in an informed way in dewrtacdecision-
making processes”.

RELEVANT 0 All 9 SO’s are linked, but especially the

SPECIFIC following:

OUTCOMES 0 SO 5 (responsible decision making);

o SO 8 (understanding ethical issues, bias and
inequities)

o SO 6 (relationship between science and culture))

RELATED HUMAN | <~ Democracy, discrimination, diversity, equalitylet@nce,

RIGHTS ISSUES justice, indigenous peoples, public participatictizenship,
etc.

EXAMPLE 2

NS RATIONALE < Refers to “... conserving, managing, developing atilising

natural resources to ensure the survival pf
local and global environments.”

RELEVANT < SO 4 (management, development and utilisatioratiral
SPECIFIC and other resources)
OUTCOMES < SO 5 (responsible decision making)

< SO 9 (interaction between Natural Sciences anib-soc

economic development)

RELATED HUMAN | < Environment, discrimination, equality, human digni
RIGHTS ISSUES diversity, tolerance, economic arrangements, ocinfli
poverty, development, hunger, health, justice,netdyy,
globalization, land and resources, etc.
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EXAMPLE 3

NS RATIONALE < Refersto “... creation and shaping of work oppuoities.”

RELEVANT < SO 3 (innovative problem solving)

SPECIFIC < SO 4 (management, development of resources)

OUTCOMES < SO 9 (interaction between NS and socio-economic
development)

RELATED HUMAN | < Equality, justice, diversity, discrimination, humdignity,

RIGHTS ISSUES tolerance, socio-economic rights, democracy, teldyyo
etc.

Such clear links demonstrate the capacity of N&fance human rights/inclusivity issues.
Increasing access to NS,raising awareness of thaanof NS on human beings through the
ages and designing tasks for learners to apply &ifsent and skills in ways that promote
human rights are all very real possibilities in M@ learning area..
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DEVELOPMENTAL  CORE CONCEPTS, VALUES CORE SKILLS ISSUES & PROBLEMS HUMAN RIGHTS OUTCOMES, ASSESSMENT
LEVEL & PRINICIPLE STANDARDS FRAMEWORK
INSTRUMENTS
GRADES - Tolerance self confidence pollution - convention on Learners should be able to:
R-3 - Fairness co-operation abuse of natural the Rights of the - identify key sources of
- Diversity sharing environment Child energy and key features
NATURAL - Difference empathy personal health - African charter of the natural
SCIENCES - Respect group work sexuality on  Children’s environment
- Environmental problem solving Discrimination Rights - understand how their
awareness investigating - The Bill of body functions and be
- Land & resources protection of Rights in the SA aware of personal
- Health issues environment Constitution hygiene and health.

- Poverty & hunger

- Life (plant, animal,

human)
- Energy sources

health & personal
hygiene
understanding the
human body

Collect and organize
information about their
immediate environment
Show sensitivity to living
things nd identify crucial
rights of the different
species

Show how science can
contribute positively to
their environment
Demonstrate awareness
of the need to protect our
environment.
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Developmental level

Core concepts, values ¢

¢ Core skills

Issues and problems

Human Rights standds

Outcomes, assessment framework

principles instruments
Grades 4 - 6 - Equality - personal skills eg, sel - Environmental - Convention on thg Learners should be able to:
(NS) - Justice confidence, empathy issues Rights of the
- Freedom responsible decisio - Access to Child Conduct investigations in thelr
- Discrimination making etc resources - African  Charter immediate and  extended
- Diversity - group skills eg, sharing - Human Rights on Children’s environment
- Telerance cooperation, tolerance, etg violations Rights Apply scientific knowledge and
- Respect - Investigative skills eg data - Safety & - Universal take responsible, informed
- Social collection, identification, security Declaration of decisions about problems
responsibility concluding etc - Sexuality Human Rights Evaluate the contributions qgf
- Democracy - Process skills egd - Poverty & - The SA various cultures and societigs
- Environmental questioning, observing, hunger Constitution and to science
awareness recording, analyzing etc - Impact of Bill of Rights Identify bias and inequalities in
- Health issues - Social/Community  skills science on life the development of science
- Universe eg environmenta and humanity Classify, identify and analyzg
- Science & protection, health issueg - Feminity/Masc natural resources, showing how
technological problem solving etc ulinity science has impacted on it
progress - Homophobia Demonstrate on understanding
- Life & living - Pregnancy of the need to protect, sustajn
- Energy & change - Sexual and conserve natural resources.
Orientation
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Developmental Level Core concepts, values & princles Core skills Issues & problems Human Rightg Outcomes, assessment framework
standards, instruments
GRADES 7 -9 - Bill of Rights & SA - Personal skills eg - Access to - Convention Learners should be able to:
(NS) Constitution Responsible decision resources on the Rights - conduct explorative and
- Democratic principles making, empathy etc - Environmenta of the Child focused investigations in
- Social responsibility - Group skills eg respect | issues - African their immediate and
- Environmental awareness for democratic principles - Socio- Charter on extended environment.
- Health issues sharing etc economic Children’s - Access information from
- Globalisation & universe - Problem solving development Rights various sources and cultural
- Earth & Beyond - Investigative skills - Human - Universal contexts, and thus offer
- Life & living including testing Rights Declaration of possible scientific
- Energy & change hypothesis violations Human Rights explanations to resolve
- Matter & Materials - Process skills including - Undemocratic - The SA problems
- Scientific/technological interpreting data ang practices Constitution - Demonstrate an awareneps
advancement forming conclusion - Safety & and Bill of of the need to manage,
- Community  skills eg security Rights utilize, develop, protect an
assessing impact df - Sexuality conserve natural and other
science on health|, - Hunger & resources
protection and poverty - Identify the links between
conservation off - Ethical issues| science and technology, and
environment in Science assess its impact on socip-
- Feminity/Mas economic development
culinity - Demonstrate a grasp of
ethical issues in the
sciences, focusing on bigs

and inequality
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Guidelines For Infusion And Assessment with Exempla

(0 THE RIGHT TO A CLEAN, HEALTHY ENVIRONMENT
(Section 24 of Bill of Rights)

' THE RIGHT TO HEALTH CARE, FOOD, WATER AND SOCIALEBCURITY
(Section 27 of Bill of Rights)

7 THE RIGHT TO EQUALITY
(Section 9 of Bill of Rights)

% Topics focusing on the above rights can revolveiadoenvironment, health, diseases,
pollution, poverty, agriculture, food resources,odo production, conservation,
reproduction, land and resources

% NB.The examples of topics/aspects/themes thatviolloe merely to illustrate the
capacity of NS to infuse human rights/inclusiviégues and are NOT MEANT to be
prescriptive in any way whatsoever !

TOPIC: WATER

consider water as a natural resource

assess its impact on human development
survey physical location and varied use of
link to Apartheid legislation and discrimination
consider impact of unequal distribution

focus on urban-rural divide

show effect on environmental degradation
link to food production and health care

case Study Cholera as a water borne disease

VVVVVVVYVYY

NB : Each aspect above can easily illuminate humngims issues such as discrimination,
diversity, equality, environmental issues, conflmbverty, hunger, justice, health etc.

TOPIC: LAND & RESOURCES
Focus on soil, soil types, fertility etc

» study farming and gardening, use of pesticide

consider waste recycling, fertilisers, etc.

mountains as water catchment areas

impact of natural disasters such as floods

study plants and animals as food resources

link to cultivation of food resources eg. casalgtaugar in KZN

focus on utilization of natural resources witheanphasis on conservation
consider human abuse / misuse of soil, waterpkints and animals, etc.

VVVVVYYYyYy
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N.B. These aspects can help focus on a wide ranfbuman rights and values such as
environmental issues, discrimination, equality, e# and security, development,
socio-economic rights, hunger, globalization, teablogy, health issues, etc.

TOPIC: REPRODUCTION

YVVYYVYYV

case study HIV/AIDS etc.

focus on basic needs for survival

study reproduction of plants and animals
link to diseases and health issues
contextualize socio-economic conditions

N.B. A whole host of rights and values, ranging fro human dignity, tolerance,
empathy to responsibilities can be infused in theo&e aspects.

ASSESSMENT EXEMPLARS

GRADE 3 : LEARNING OUTCOME - By the end of Grade 3

Learners will be able to :

- Collect and organize information about their ndteravironment.
- Show sensitivity to living things in their enviroemt and identify rights that such

living things are entitled to

- Demonstrate awareness of environmental protectidrcanservation

Core concepts/content

Based on critical outcomes 6 and 7 and
specific outcome 4 . (How scientif
knowledge helps to develop, manage
utilize natural and other resources.

NS

and

Rights/Values

Environmental Rights (section 24 of Bill
Rights) Rights to Health (section 27)
Protection of life, respect, tolerance, hea
issues, environmental conservation, use
science and technology etc.

lth
of

Assessment activities

Focus on immediate, local environment &
identify specific examples of how science |
developed, changed the environment. Cg
involve field trip or class based exercise w
resources provided by educator, us
groupwork

Compile list of health hazards present 4
provide examples of actual damage
humans, plant/animal life. Work in pairs f
this.

Pairs go back to group-work and each

and
as
uld
ith

ng

and
to

Dair

reports back on above
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+ Individuals then prepare written piece,
suggest how the health hazards/damage tq
and environment can be reduced.

% Drawings of scenes of damage/health haz
by individuals

% Placards or Posters with slogans showing
for living things and environment, done
groups.

to
life

ards

care
in

Assessment strategies

« Peer assessment of list of health hazards

% Individual assessment by educator of writ
piece

% Self assessment of drawing or painting

ten

« Group assessment of posters/placards

Exemplars: Assessment Activities and Strategies

GRADE 6 : LEARNING OUTCOME - By the end of Grade 6, learners will be able

to:

- Conduct investigations and collate/analyze sdientiformation
- Make informed, responsible decisions based ompipdication of scientific knowledge.

CORE/ CONTENT
ICONCEPTS

<>

Based on SO 5, AC 1-6 (Support responsible detisio
making)

RIGHTS/VALUES

¢

Focus on Freedom of Expression (Section 16 ofdill

Rights) and Freedom of religion, belief and opinf8ection

15 of Bill of Rights)
Respect, Tolerance, Responsibility, Empathy, Human
Dignity, Discrimination, etc.

ASSESSMENT
ACTIVITIES

R

<>

Select and focus on controversial issues eg. yapanning

and the pro/anti-abortion stance OR the locatioprofects

such as nuclear power stations/chemical factoraessoetc.
Learners research, investigate etc. using a yasfetources

Focus on scientific issues of National/Provin&aigional
importance

Engage in a class debate

Argue the relevance of divergent points of viewstify
opinions, accommodate conflicting theories, conside
alternatives etc.

Present a written piece in form of a project, gssient or
essay

ASSESSMENT
STRATEGIES

<

Self assessment on consulting sources and caollafidata
Peer assessment on debate, based on criterizsiscand
agreed upon by entire class

Educator assesses written presentation indiviguall
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GRADE 9: LEARNING OUTCOME: By the end of Grade 9 learners will be able to :

- Demonstrate an understanding of the relationshiwd®n science and culture.
- Acknowledge that is influenced by culture, in vagyicontexts
- Be respectful of alternate ways of looking at arpl&ning phenomena

CORE/ CONTENT/ | < Basedon SO 6, AC 1/2. (Understanding relatignshi
CONCEPT between science and culture)

RIGHTS/VALUES < Focus on Environmental Rights (Section 24 of &ill
Rights). Freedom of Expression (Section 16), Foeedf
religion, belief and opinion (Section 15)

< Respect, Tolerance, Diversity, Equality, discriation,
conflict, technology, health issues, etc.

ASSESSMENT <~ Educator collates sources and facilitates disonssn
ACTIVITES different medical/health practices.
< Focus will be on traditional healers (eg. Sangomsg of

natural medicines, modern medicines, General Médica
Practitioners and Specialists use of alternatiaihg
methods and medicines.

Learners research how science influences culnaéaw
culture influences science.

Group Discussions based on the place of traditiona
healers/medicines in modern science.

Discussion in pairs on community/local attitudes t
traditional healing methods.

Devise a set of questions for conducting of intawe.
Select community person in medical field (tradiabor
modern) and conduct interview.

Individual learners to compile report on interviémdings.

ASSESSMENT
STRATEGIES

Formal test based on sources provided by eduitatespect
of different types of practices.

Learners submit essay on Culture and Sciencépdaoridual
assessment.

Peer evaluation of Interview questions.

Self evaluation of Report of interview findingshabusions.

R T R S SR S
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Guidelines for Economic and Management Sciences

Anthony Meyers

Introduction

This submission focuses on the critical outcomestha HRI implications the role of the
learning area in promoting human rights and valastgempt to clarify some of the
concepts and values pertinent to the learning ame&jde guidelines for assessment and
provide some exemplars

Critical outcomes and human rights and inclusivityin relation to EMS

» develop conflict resolution skills

» think laterally about solutions to existing so@ald economic problems

» develop conflict resolution skills such as negatiat mediation and arbitration

» appreciate the inter-connectedness between humlats and responsibilities

» take moral responsibility for their own actions

» overcome internalised oppression which serves adamier to career and
entrepreneurial opportunities

» appreciate the humanising effect of cultural pegisuch as courtesy, tact, patience,
care and responsibility

The role of the learning area in promoting human rghts and values

EMS is one learning area where the impact of theakdlivision of people in terms of
race and class and its effects receive expli@nétin. The ways in which the division of
labour has promoted forms of classism, racism ams can receive attention. As such
explicit content in EMS that could address humahts issues directly are possible
within this area. Access to EMS, awareness of tiqgact and effects and forms of EMS
in human lives should also receive attention here.

In a discussion document by Peter Volmink (1997Hoiman Rights Education in South
African schools he identifies the role that Humagh®& Education can play in enhancing
the Economics and Management Sciences (EMS) |epanga.

The following specific outcomes are identified:

Learners will be able to:

1. Engage in entrepreneurial activities.

2. Demonstrate personal role in economic environment
3. Demonstrate the principles of supply and demandlaagractices of production.
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No oA

8.

Demonstrate managerial expertise and administratieiciency.

Critically analyse economic and fiscal data to mdé&eisions.

Evaluate different economic systems from variouspectives.

Demonstrate actions which advance sustained ecengrawth, reconstruction and
development of South Africa.

Evaluate the interrelationship between economicahdr environments.

HRE will contribute to the realisation of these aarhes by developing in learners the
ability to:

NGk~ wWNE

Identify the causes of economic scarcity

Critically assess economic systems which causeogc@nimbalances and inequities
Identify ways to alleviate economic scarcity

Understand the importance of socio-economic rights

Understand the importance of the RDP

Participate effectively in RDP programmes

Understand the rights and responsibilities of corens

Critically assess the impact of globalization oa 8outh African economy

There is clearly sufficient opportunity within tHeMS learning area to deal with the
human rights framework that the Constitution pregidThere are wide ranges of issues
that are pertinent here given the context of thatls@dfrican situation currently. The
issues identified in the table that follow is by means exhaustive and is only indicative
of the challenges to be resolved in relation to EMS

Developmental Sequence for Human Rights and Inclugty Core Concepts and
Values for EMS

The section that follows outlines the learning outes at phase level.
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Developmental Level

Core Concepts, Value
and Principles

s Core Skills

Issues and Problems

Human
Standards/
Instruments

Right

5 Outcomes/ Assessmen
Framework

t

Grade R-3

Rules

order

respect

fairness

diversity

Human Rights and
personal responsibility
Responsibilities

Child labour

Seasonal labour
Family and community
The equality of all
people

Conflict management
Justice

Cooperation

Sharing
Communication skills:
self expression and
listening

Problem solving
Empathy

Analysing reasons for
acts

The right to choose

Inequality
Malnutrition
Unfairness
Harm
Poverty
HIV/AIDS

Convention on the
Rights of the Child

African Charter on
Children Rights

The SA Constitution
and Bill of Rights

Classroom rules
Family life

Share one’s own and
other's experiences of
poverty

Identify groups of
people who are
discriminated against
Working collaboratively
to question, develop
answers and ideas and
communicating it to a
variety of audiences
Explain the importance
of classroom rules for
the protection of
individual rights and the
common good

Provide a basic
description of
government
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Grade 4-6

Individual rights
Family and community
Social responsibility
Freedom
Equality
Law and government
Citizenship and civic
participation

Defending a position
Questioning to clarify
information, point of
view

Distinguishing between
fact and opinion
Managing conflict
Discussing public
affairs

Performing school or
community service

Prejudice
Discrimination
Poverty

Injustice

Selfishness
Employment equity
Labour relations —
workers rights
Corruption and bribery
Entrepreneurial
development
Equality Act
Consumer rights
Redistribution of land
and property rights

Community standards:
Convention on the
Rights of the Child
Universal Declaration o
Human Rights

History of human rights

Evaluate, take and
defend a position on
issues involving

f personal rights
Share ones own
experiences of HRV'’s
Analyse community
standards to identify
social, economic
cultural and political
influences
Relate human rights
with human dignity
Identify groups of
people who are
discriminated against
Demonstrate respect fo
the dignity of others
Explain the importance
of the rule of law for the
protection of individual
rights and the common
good

r
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Developmental Level

Core Concepts, Value
and Principles

s Core Skills

Issues and Problems

Human
Standards/
Instruments

Right

5 Outcomes/ Assessmen
Framework

t

Grade 7-9

Rule of law

Justice

Equity

International law
Natural rights
Security

Global responsibility

Interactions among
nation-states

Understanding other
points of view

Citing evidence in
support of ideas or
position

Using print and
electronic resources to
acquire, share
information
Questioning public
officials/experts/others,
gathering information
from officials and
agencies

Ethnocentrism
Racism/Sexism

Ignorance

Authoritarianism

Cynicism

Powerlessness

Hunger

Colonialism

Slavery

Imperialism

Employment equity

Labour relations — workers
rights

Corruption and bribery
Entrepreneurial development
Equality Act

Consumer rights
Redistribution of land and
property rights

Business impact on particular
groups such as migrant
workers and indigenous
people

Role of business in human
rights violations

Economic Policy

Social responsibility

World economic arrangemen

Regional human
rights conventions
UN covenants/
conventions: Civil
& Political

Rights;
Economic, Social
& Cultural

Rights;
Elimination of
Racism;
Discrimination
Against Women.
Indivisibility of
human rights
Three generations
of rights

ILO conventions
Cosato manifesto
Skills
Development Act
Labour Relations
Act

Employment
Equity Act

CCMA

Basic Conditions
sof Employment

Empathise with those
whose human rights are
violated

Evaluate, take and
defend a position on
how well officials/
experts/ agents serve th
purposes of the
constitution /
conventions

Research an issue or
event of significance
from a range of sourcesg
with particular reference
to bias and the use of
evidence

Demonstrate an
understanding of the us
and abuse of statistics i
relation to identified
issues

Act

D

h

> O
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Assessment exemplars:

The exemplars that follows is intended to be itatte for Economic and
Management Sciences

Grade 3
Learning outcomes | Core concepts, Assessment
skills and content | exemplars
By the end of Grade fairness To achieve this
3 learners will be | diversity outcome learners
able to: Human Rights and | should be able to:
personal Evaluate class rules
Explain the responsibility by making use of
importance of Cooperation presentations
classroom rules for | Sharing including drawings,
the protection of Communication graphs, models,
individual rights and skills: self portfolios
the common good | expression and
listening
Problem solving
Empathy
Analysing reasons
for acts
The right to choose
Family and
community
Grade 6
Learning outcomes | Core concepts, Assessment

skills and content | exemplars

By the end of Grade Individual rights To achieve this

6 learners will be | Family and outcome learners
able to: community should be able to:
Social responsibility]
Analyse community| Freedom Identify themes such
standards to Equality as racism, justice,
identify social, Law and and social action in
economic cultural | government community
and political Citizenship and standards across
influences civic participation | cultures
Discussing public
affairs

Performing school
or community
service

Prejudice
Discrimination
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Poverty

Injustice
Selfishness
Employment equity
Labour relations —
workers rights
Corruption and
bribery
Entrepreneurial
development
Equality Act
Consumer rights
Redistribution of
land and property
rights

Grade 9

Learning outcomes

Core concepts,
skills and content

Assessment
exemplars

By the end of Grads
9 learners will be
able to:

Evaluate, take and

defend a position or
issues involving the
employment equity
provisions

1 Colonialism

Rule of law
Justice

Equity
International law

Slavery
Imperialism
Employment equity
Labour relations —
workers rights
Corruption and
bribery
Entrepreneurial
development
Equality Act
Consumer rights

To achieve this
outcome learners
should be able to:

Evaluate the impact
of the employment
equity provisions by
using print and
electronic resources
to acquire and shar
information or
Questioning public
officials/experts/oth
ers, gathering
information from
officials and
agencies
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Guidelines for Technology
Nomsa Masuku

Introduction

The aim of this section is to attempt to provideaclguidelines to teachers on
what is to be taught with regard kuman Rights & Inclusivity (HRI) in the
Learning Area,Technology It will, therefore, attempt to specify the HRI
content/knowledge, skills, valuesand attitudes that a teacher needs to bear in
mind (and inculcate in the case of skills, valued attitudes) in the teaching of
technology.

The Rationale of Technology in Curriculum 2005

Technology is one of the eight Learning Areas thanh part of Curriculum 2005.

The policy document of South Africa define techmyyloas, “the ethical and

responsible use of knowledge, skills and resoutoemeet human needs and
wants and to recognize and solve problems by imgedstg, designing,

developing and evaluating products, processes amsteras”. These policy

statements go on to state that the Technology irearArea seeks to develop
learners who have the following characteristics:

1. An ability to solve technological problems by intrgating, designing,
developing, evaluating as well as communicatingaibely in their own
and other languages and by using different modes;

2. A fundamental understanding of and ability to appichnological
knowledge, skills and values, working as individuand as group
members, in a range of technological contexts; and

3. A critical understanding of the interrelationshigtlween technology,
society, the economy and the environment.

In order to make explicit the role that technologyll play in developing and
entrenching a culture of human rights in South &driwe will need to have a basic
understanding of the role of the formal curriculim&outh Africa.

At the exit point of the GETthe kind of language learner that the formal cuttim
seeks to produce will be one who possesses a spénrel of understanding of
human rights such knowledge will be not only bersthge understanding but rather
will translate into skills, values and attitudegttttonfirm learners and ‘as agents of
social change’ (Chisholm 2001:8). The role of thenfal curriculum plays in
producing such learners is given context, by faanegle the Constitution of South
Africa. The Preamble of the Constitution descrilles people of South Africa as
people who:

® This is an issue deal with in detail by the sectibove on “the General Education & Training
Certificate (Level 1)”
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Recognizethe injustices of (the) past;

Honour those who suffered for justice and freedom in)(taed;
Respectthose who have worked to build and develop (thepty; and
Believe that South Africa belongs to all who live in itpited in (their)
diversity.

(Emphasis my own.)

The people of South Africa will:
Heal the divisions of the past arektablish a society based on democratic
values, social justice and fundamental human rights
Lay the foundations for a democratic and open soametyhich government is
based on the will of the people and every citizeequally protected by law;
Improve the quality of life of all citizens and free thetpntial of each person;
and
Build a united and democratic South Africa able to tékeightful place as a
sovereign state in the family of nations.

The formal curriculum therefore seeks to use edmcabs one of the state’s
instruments for supportingg@uralist democracy. Education will, therefore promote
an active commitment to human rights and the pplesi of a pluralistic democracy
and also contribute actively to combating such lehges to democratic values as
intolerance, xenophobia and racism (Osler & Stad&36: 37, 40).

The South African Curriculum Framework rests otical outcome® These are the
broad generic and cross-curricular outcomes whictietpin the Constitution and
which are adopted by the South African QualificasicAuthority (SAQA). They are
designed to ensure that learners gain the skilewkedge, values and attitudes that
“will allow them to contribute to their own succeas well as to the success of their
family, community and the nation as a whole. HogreXC2005 prior to its review in
2000 allowed teachers free choice in the seleatiocontent and did not provide a
strong enough statement about which values thecalum promotes and which it
does not promote. The present exercise seeki ttugigap.

The following is a statement of what the infusidrHiRl concepts, skills, values and
attitudes will achieve:

® Outcomesare results of learning processes and refentavledge skills, attitudes and values

within particular contexts. Learners should beeabldemonstrate that they understand and can apply
the desired outcomes within a certain conteRtitical outcomes are generic, cross-curricular, cross-
cultural outcomes.
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Table 1: An HRI interpr

etation of the Critical Outc omes

Critical Outcome

The Effect of HRE

1. The ability to communicate
effectively using visual, mathematic
and/or language skills in the modes
oral and/or written presentation

Learners will articulate human rights concernslisgcally:
11. Develop a sense of appreciation for a variety aficwnication
styles;
Value the importance of free speech;
Evaluate the importance of censorship in society.
Develop a listening-to-understand attitude; and
Enhance self-confidence and self-esteem throughtdspgroup
activities, team work etc.

3]
of
12.
13.
14.
15.

2. ldentify and solve problems by
using creative and critical thinking.

Learners will solve problems individually and coogievely:

13. Understand that conventional wisdom is provisionahtested
and changing;
Reflect critically on existing power relations iocsety;
Think laterally abut solutions to existing sociabplems;
Appreciate the consequences of leaving social prosl
unaddressed;
Develop conflict resolution skills such as negatiat mediation
and arbitration; and
18. Analyze the manner in which learning content isstarcted.

14.
15.
16.

17.

3. Organize and manage themselve
and their activities responsibly and
effectively.

sLearners will appreciate the interconnectednessdsi rights and huma
responsibilities:
7. develop responsible and accountable leadership and
organization;
8. Learn the importance of effective social organmatiand
9. Take moral responsibility for their own actions.

4. Work effectively with others in a
team, group, organization and
community.

Learners will work cooperatively:

10. Develop “civic mindedness”;

11. Develop tolerance for differences (racial, religipaultural,
gender) within the group;
Appreciate the importance of making a positive dbation to
the group and society; and
Develop empathy for more vulnerable members of the
community.

12.

13.

5. Collect analyze, organize and
critically evaluate information.

Learners will critically evaluate the media:
9. Critically evaluate censorship;
10. Identify ideological bias behind the use of ternhimy;
11. Identify and critically evaluate propaganda; and
12. Identify bias, prejudice and stereotypes in literat

6. Use science and technology
effectively and critically, showing
responsibility toward the environme
and the health of others.

Learners will evaluate the impact of science actirielogy on job
creation:

nt 7. Evaluate the impact of science and technology brcieation;
and
8. Evaluate the impact of science and technology cujational
health and safety; and
9. Appreciate the use of science and technology iptbgressive

realization of socio-economic rights.

7. Demonstrate an understanding of
the world as a set of related system

Learners will appreciate the need for world peace:

7. Appreciate the linkage between peace and justim; a

8. Appreciate the extent to which social turbulencéhmrest of
Africa and the world impacts upon South Africa; and
Identify the factors, which undermine peace andityaon the
African continent.

D.

9.

8. Show awareness of the importan
of effective learning strategies,
responsible citizenship, cultural
sensitivity, education and career
opportunities and entrepreneurial

cd earners will develop citizenship skills:

7. Appreciate the humanizing effect of cultural prees such as
courtesy, tact, patience, care and responsibility;

8. Show respect for different cultures, religions #éamtuages; and

9. Overcome internalized oppression, which servestkasger to

abilities.

career and entrepreneurial opportunities.
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Together with the other Learning Areas, technolagl; therefore, contribute to the
realization of all Critical Outcomes.

The task at hand requires that we re-examine thieomes that are specific to
Technology and ensure that the ways in which thay loe made sensitive to HRI
content/knowledge, skills, values and attitudes staged explicitly. The present
exercise will result in a list of suggested strasghat can be used to build HRI
knowledge, skills, values and attitudes into thelirary business of teaching
technology. In this way it will make available toetteacher of technology specific
recommendations on how she/he can infuse thienbimto that of technology and
thus contribute to the national goal of developargl entrenching a human rights
culture in the young of South Africa..

Specific Outcomes for Technology

1. Understand and apply the Technological Prdcessolve problems and to
satisfy needs and wants

Apply a range of technological knowledge anitisskthically and responsible
Access, process and use data for technolggioakesses

Select and evaluate products and systems

Demonstrate an understanding of how differertieties create and adapt
technological solutions to particular problems

Demonstrate an understanding of the impactafriology

Demonstrate an understanding of how technahoigint reflect different

biases, and create responsible and ethical stestégiaddress them.

agbkwn

No

An HRI Interpretation of Outcomes Specific to Techrmlogy

According to Volmink (1997) HRI content/knowledgkills, values and attitudes in
Technology will enable learners to:
a. Evaluate the impact of technology on the environment;
b. Evaluatethe impact of technology on human development;
c. Evaluatethe impact of technology on job creation or loss;
d. Usetechnology to access relevant information aboutdrunghts;
e. Conceptualizeandcreateappropriate technology for human
development;
f. Overcomehistorical social barriers (e.g. bias) to the usechnology in
the context of gender, race, age and disability.

Preliminary Remarks on Infusions of HRI and Technobgy

The recommendations for infusion are made with thelerstanding that the
knowledge/content specifications of technology walt all be readily amenable to the
infusion of HRI content/knowledge. Bearing in mitige principle of not separating
content/knowledge, skills, values and attitudesthia teaching/learning context it
might be helpful to note immediately that it is tteacher of technology that will

" This is the process inherent in solving all tedbgizal problems. It comprises of four stages:
Investigation, Designing & Planning, Making and Ewdion.
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require at a slightly more than basic understandingRI content/knowledge and the
supporting resources (the Charters, Covenants, €&xiaons etc,; the history of human
rights, human rights in South Africa etc.) Put eliffintly, the teacher of technology
will need HRI content/knowledge as a foundationt tall help her/him make
judgements about the specific links with HRI isgpesblems (deriving from HRI
content/knowledge) at any given opportunity witthie classroom situation.

In the table that follows, the paper looks at estcand in technology. — a strand being

one of the five logical groupings of concepts akilssthat make up this Learning
Area — and lists the HRI issues/problems that aniselation to each strand.
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Outcomes

Core HRI Issues/Problems

1. Technological Process

Learners recognize and are ak
to identify what problems,
needs and wants are in a
technological context, moving
from the familiar to the
unfamiliar. They develop a
working understanding of
information accessing
procedures such as interviewsg
library searches etc.

Learners progressively develo
the ability to generate a design
brief, use communication
techniques to present design
ideas/solutions and make a
choice of optimal design
solution. They also develop
work plans that would include
lists of materials, tools and
equipment, sequence of
manufacture and time
management.

Learners draw upon their
knowledge and skills in order
to make a product based on
their chosen design and work
plan as outlined above.

Learners develop criteria (or
are assisted to do so) for
evaluating their product and
process of manufacture. They
also develop an awareness of
the interconnectivity and
logical links between the
various stages in the
technological process.

|&leeds,
Wants,
Safety,
Social barriers to the use of
technology,
Sustainable development
Environment conservation and
abuse

, Health
Security
Equity

pEmployment

2. Systems and Control

Learners will show evidence o
the acquisition of knowledge &
skills in respect of the nature,
functions and applications of
safety, information, materials
and energy.

Learners become familiar with
mechanical systems such as
linkages, gears, wheels and
axles, hydraulics and
pneumatics.

Learners become familiar with
electrical systems.

f Sustainable development
Renewable energy
Socio-economic barriers to acce
to technology,
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3. Materials & Processing

Learners investigate the
characteristics of food and lea
processing skills such as
cooking, preserving and recipe
writing.

Learners investigate a variety
of textiles and learn skills in
processing these materials.

Learners investigate resistant
materials such as wood, pape
plastics, ceramics and learn
skills in processing these
materials.

Learners investigate resistant
materials such as wood, pape
plastics, ceramics and learn
skills in processing these
materials.

Food security

rPoverty

Health

> Safety

Disposal of waste materials suc
as toxic waste

4. Structures

Learners investigate the
characteristics of structures
(e.g. strength, stability,
reinforcement) and use this
knowledge to design and build
structures for a particular use.

Discrimination on the basis of
disability,

Impact on environment
Safety

5. Energy

Learners investigate different
forms of energy and how they
can be transformed into a
useful form.

Renewable, non-renewable
energy
Conservation of energy

6. Communication

Learners develop an awarene
of and skills in various method
of communicating information
a variety of audiences.

sBias
sStereotyping
t Propaganda
Ethnocentricity
Prejudice
Discrimination (sexism, racism,
xenophobia, derogatory

language)
Censorship
Dogmatism
Power relations
7. Critical Consumer & Learners develop an ability to | Bias
Producer evaluate existing products, Stereotyping
processes and services to be | Propaganda
able to make an informed Ethnocentricity
choice. Prejudice

Discrimination
SABS Standards
Choice

8. Technology & Society

Learners look at the effect that
changes in technology have o
past, present and future
societies.

Learners look at the positive
and negative impacts of
technology.

Human development

N Sustainable development
Indigenous technology
The influence of
literacy/illiteracy (technological
or other) in access to technology
‘The information divide’ caused
by Information & technology

Contribution of technology to the
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Learners recognize that
elements of society (e.qg.
children, persons with
disabilities, cultures) have
different needs.

definition of power relations
between people and states.
The impact of nuclear technolog
Significance of technological
developments for military

<

purposes (e.g. Internet)
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Guidelines for Infusion of HRI in Technology:

Develop- Core HRI Core Skills Human Rights & Inclusivity Resources Otcomes, Assessment Standard
mental Level | Concepts,
Values &
Principles
Rules, Cooperation Resources - Express and justify an opinion relevant to the
(Grade R-3) Order, Sharing, Family Life technological process.
Respect, Self-expression Classroom Rules - Learners list examples of technological
Fairness, Listening, innovations in their family and in the school.
Identity, Working in - Learners are able to identify the components
Diversity, small groups, | What to do with them the technological process and to explain this i
Cooperation, | Problem- relation to housing, clothing, water, transport,
and solving Identity: knowledge of the self —who am 1? (I | food, energy, health, agriculture, sport and
Personal Understanding | am human, | am a girl/boy, | am African, | am| recreation.
Responsibility. | cause and South African, | am Zulu, | belong to the
effect, Masukus, | am Nomsa etc.)
Analysing
reasons for Rules, Order, Respect, Fairness — Members in a
acts, family, cooperation within members, sharing
Empathy power and responsibility

Diversity & Nation— Different families, differen
languages, different ways of doing things: On
nation, many languages, many religions.

The individual & the family, community, the
state and the world

D

U

5 of
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Develop- Core HRI Core Skills Human Rights & Inclusivity Resources Otcomes, Assessment Standard
mental Level | Concepts,
Values &
Principles
Individual Defending a Resources
(Grade 4-6) Rights, position,
Family and Questioning to | The Constitution of the Republic of South
community, clarify Africa
Social information,
Responsibility, | Point of view, | The Bill of Rights
Freedom, Distinguishing
Equality, between fact | Community standards
Law & and opinion,
Government, | Managing Convention on the Rights of the Child

and Citizenship
& civic
participation.

conflict,
Discussing
public affairs

Universal Declaration of the Rights of the Chil
What to do with them

Introduce the concepts of rights, duties,
obligations and responsibilities

Human Rights — a universally accepted set of
values and attitudes

The Rights of the Child
The African Charter on Human Rights

Introduce the concepts of ‘the rule of law’ and

‘justice’.
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Develop- Core HRI Core Skills Human Rights & Inclusivity Resources Otcomes, Assessment Standard
mental Level | Concepts,
Values &
Principles
Natural Rights, | Understanding | Resources
(Grade 7-9) Rule of Law, other points of
Justice, Equity,| view, Covenants and Conventions: Civil & Political
Security, Citing Rights; Economic, Social & Cultural Rights,
Global evidence in
Responsibility, | support of Elimination of Racism;
International ideas or
law, and positions, Discrimination against women
Interactions Using print and
among nation | electronic Three generations of rights
states. resources to
acquire What to do with them
information,
Questioning Introduce the concept of the individual as a
public citizen of ‘a global community’.

officials/expert
s and others,
gathering
information
from officials.

The concepts of ‘justice’ and ‘equity’ in the
South African context and the international
context.

Exploring global responsibility

Issues of security in the context of interactions

among nation states.

D
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Assessment Exemplars for Technology (Incomplete)

Example 1: Grade 3

Learning Outcome Issue/ Problem Expected Level and | Assessment Formative Summative
(Integrated Content, Range of Performance Exemplar Assessment Evaluation Strategies
Skill Statement) Strategies
By the end of Phase 1 — By the end of Phase 1 — | To achieve the state
Grade 3 learners will: Grade 3 learners learning outcome
learners will:
Example 2: Grade 6
Learning Outcome Issue/ Problem Expected Level and | Assessment Formative Summative
(Integrated Content, Range of Performance Exemplar Assessment Evaluation Strategies
Skill Statement)
By the end of Phase 2 — By the end of Phase 2 — | To achieve the stated
Grade 6 learners will; Grade 6 learners learning outcomes
learners will:
Example 3: Grade 9
Learning Outcome Issue/ Problem Expected Level and | Assessment Formative Summative
(Integrated Content, Range of Performance Exemplar Assessment Evaluation
Skill Statement) Strategies Strategies

By the end of Phase 3 —
Grade 9 learners will

By the end of Phase 3 —
Grade 9 learners will be
able to:

To achieve the stated
outcome learners will:
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Guidelines for Arts and Culture

Anthony Meyers

Introduction

Arts and Culture is key to the development and g¢inoe¥ our human resource. This can
only happen when the creativity of our people iBdked, an excavation of our historical
heritage unfolds and cultural diversity flourishthin the process of developing a
unifying national culture.

This submission focuses on Human rights and inglysimplications of the critical
outcomes, the role of the learning area in prongotinman rights and values, provide a
template for the developmental accommodation ofdrunghts issues and guidelines for
assessment and provide some exemplars.

Critical outcomes and Human Rights and Inclusivity(HRI) implications

By design the human rights and inclusivity issues &ell covered within the critical
outcomes. They will be enhanced by allowing for generation within learners the
ability to amongst others:

- Develop a sense of appreciation for a variety oficanication
styles

- Evaluate the impact of censorship on our society

- Reflect critically on existing power relations iocsety

- Appreciate the importance of making a positive gbation to
the group and society

- Appreciate the use of science and technology ieldgwment

- Show respect for different cultures, religions &amhuages

- ldentify bias, prejudice and stereotypes withiariture

The role of the learning area in promoting human rghts and values

The arts are a fundamental form of human expressi@hthe communication through
which our collective histories and cultures arespdsfrom one generation to the next.
They allow us to communicate across cultures, defiour similarities and sharing our
differences

The arts help to develop attitudes, characterisérsl intellectual skills required to
participate effectively in today’s society and egoty. Students learn to respect different
ways of thinking, working, and expressing themselvehey learn to make decisions in
situations in which there are no standard answers.
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Some critical considerations in this area are:

How is AC being conceptualised? Do such ways ofceptualising AC promote the
fossilisation of AC? Are stereotypical and discrmatiory images and modes of
representation being reproduced? Are existing “lighw” forms of AC being accepted
uncritically? Are subjugated AC being excavatedfistilinguilism receiving attention?

Is multiculturalism receiving attention?

Human rights and inclusivity

In a discussion document by Peter Volmink (1997Homan Rights Education in South
African schools he identifies the role that Humagh® Education can play in enhancing
the Arts and Culture (AC) learning area.

HRE will contribute to the realisation of the sg@coutcomes by developing in learners
the ability to:

Use artistic forms to give expression to humantsgialues and ideals
Appreciate diverse artistic expression within gunallly diverse society
Display creative thinking skills in resolving humaghts problems
Avoid the denigration of any culture

Appreciate the power of the imagination in the gctibn of human rights

arnNpE

Developmental Sequence for Human Rights and Inclugty Core Concepts and
Values for Arts and Culture

The section that follows outlines the learning outes at phase level.

(Please refer to the other learning areas for theduengs of the following
tables. Some computer gremlin is disallowing chasde the tables.)
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Grade R-3

Respect

Fairness
Happiness

Human Rights and
Responsibilities

Rules
Order
Difference
Rich/ Poor

Cooperation

Sharing

Expression

Listening

Empathy

Working in groups
Assisting one another
Expression and listenin
Taking roles

Respect for culture
balanced with human
rights

Abuse
Bullying
Hunger
Malnutrition
Unfairness
Harm

y

Class rules

Human Rights
Standards on culture
African Charter on
Human Rights

Learners should be able
to:

Acknowledge and share
each others cultural
heritage

Identifies similar ideas
in works of art from
different South African
cultures

Give examples of the
diversity of South
Africa and its benefits

Identify and express
different feelings

explain/ play out how
rules and laws: describé
ways people should
behave, provide order
and security, assigns
responsibility

learners should be able
to explain what the
constitution is and why
is it important for arts
and culture

identify the need for the
individual in defending
and promoting human
rights in social
institutions

Give an examples of a
human right
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Grade 4-6

Individual rights
Family and community
Social responsibility
Freedom
Equality
Law and government
Citizenship and civic
participation

Defending a position
Questioning to clarify
information, point of
view

Distinguishing between
fact and opinion
Managing conflict
Discussing public
affairs

Performing school or
community service

Prejudice
Discrimination
Poverty
Injustice
Selfishness

Community standards:
Convention on the
Rights of the Child
Universal Declaration o
Human Rights

History of human rights

Show an understanding
of visual artwork,
music, drama, and

f dance works from
different South African
social and cultural
groups, demonstrating i
sense of history and
tradition

Evaluate, take and
defend a position on
issues involving
personal rights

Share ones own
experiences of HRV'’s
Relate human rights
with human dignity
Identify groups of
people who are
discriminated against
Demonstrate respect fo
the dignity of others
Explain the importance
of the rule of law for the
protection of individual
rights and the common
good

Provide a basic
description of
government

r
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Grade 7-9

Natural rights
Rule of law
Justice
Equity
Global responsibility
International law
Interactions among
nation-states
Security

Understanding other
points of view

Citing evidence in
support of ideas or
position

Using print and
electronic resources to
acquire, share
information
Questioning public
officials/experts/others,
gathering information
from officials and
agencies

Respect for culture
balanced with human
rights

Ethnocentrism
Racism/Sexism
Ignorance
Authoritarianism
Cynicism
Powerlessness
Hunger

Colonialism

Culture

Arts and cultural forms
Cultural rights kinked toj
other rights e.g.
language rights

Regional human rights
conventions

UN covenants/
conventions: Civil &
Political Rights;
Economic, Social &
Cultural Rights;
Elimination of Racism;
Discrimination Against
Women.

Indivisibility of human
rights

Three generations of
rights

Human Rights
Standards on Culture
African charter on
Human Rights

Empathise with those
whose human rights are
violated

Describe ways in which
works of art affect
people’s emotions and
help them understand
their own experiences
and abilities

Evaluate, take and
defend a position on a
particular issue on how
well officials/ experts/
agents serve the
purposes of the
constitution /
conventions

Research an issue or
event of significance
from a range of sourcesg
with particular reference
to bias and the use of
evidence

Demonstrate an
understanding of the us
and abuse of statistics

D

h
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Exemplars

The exemplars that follows is intended to be iHaiste.

Grade 3

Learning outcomes

Core concepts,
skills and content

Assessment
exemplars

By the end of Grade
3 learners will be
able to:

Demonstrate how
rules and laws:
describe ways
people should
behave, provide
order and security,
assigns
responsibility

Respect
Fairness
Happiness

Human Rights and
Responsibilities
Rules

Order
Difference

To achieve this
outcome learners
should be able to:

Create/ develop a
work of art that
demonstrate

how rules and laws:
describe ways
people should
behave, provide
order and security,
assigns

responsibility

Grade 6

Learning outcomes

Core concepts,
skills and content

Assessment
exemplars

By the end of Grade
6 learners will be
able to:

Show an
understanding of
visual artwork,
music, drama, and
dance works from
different South
African social and
cultural groups,
demonstrating a
sense of history and
tradition

Individual rights
Family and
community
Social responsibility,
Freedom
Equality

Law and
government
Citizenship and
civic participation
Discrimination
Poverty

Injustice

To achieve this
outcome learners
should be able to:

Analyse
performances, art
and dance works tg
identify social
cultural and political
influences
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Grade 9

Learning outcomes

Core concepts,
skills and content

Assessment
exemplars

By the end of Grade
9 learners will be
able to:

Evaluate, take and
defend a position or]
a particular issue or
how well officials/
experts/ agents ser
the purposes of the
constitution /
conventions

Justice

Equity

Global
responsibility
International law
Racism/Sexism
Ignorance
é\uthoritarianism
Cynicism
Powerlessness

To achieve this
outcome learners
should be able to:

Create a
performance /art
work thatshow the
position of human
beings in our
present society
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Guidelines for Life Orientation

André Keet

Critical Outcomes, Human Rights and Inclusivity

The following critical outcomes as proposed by tBeuth African Qualifications
Authority provide the basis for identifying a dempinental sequence of human rights
core concepts and values (including related aremh ss peace, citizenship and
environmental education) for LO:

Learners will:

a) ldentify and solve problems in which responses ldisghat
responsible decisions using critical and creathieking have
been made

b) Work effectively with others as members of a teagmup,
organization, community

c) Organise and manage oneself and one’s activityoresiply and
effectively

d) Collect, analyse, organize and critically evaluatermation

e) Communicate effectively using visual, mathematieaid/or
language skills in the modes of oral and/ or wnigpeesentation

f) Use science and technology effectively and critgcadhowing
responsibility towards the environment and healtbtbers

g) Demonstrate an understanding of the world as afsetlated
systems by recognising that problem-solving costed® not
exist in isolation

The intention underlying any programme of learnmgst be to make an individual
aware of the importance of:

a) Reflecting on and exploring a variety of strategdearn more
effectively

b) Participating as a responsible citizen in the difdocal, national
and global communities

c) Being culturally and aesthetically sensitive acrassange of
social contexts

d) Exploring education and career opportunities, and

e) Developing entrepreneurial opportunities

A range of values and principles are affirmed by thitical outcomes such as respect,
responsibility, accountability, caring, supporttiae, participation, etc. In addition, each
one of the critical outcomes cab be restated frdraraan rights perspective. The work of
Peter Volmink (1997) at the beginning stages ofdireiculum development processes in
South Africa and the Centre for Socio-Legal Studgesistructional in this regard. The
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basic tenant in these arguments is that “democaatichuman rights principles represent
a cornerstone of educational transformation in B@dtica and as such should be given
cross-curricula expression in all learning areaBhe critical outcomes have been
informed by international standards and one caelysaleduce that is influenced by our
new constitutional order and international andeagl human rights regimes.

On the first level, the capacity for citizens tgognhuman rights is closely tied with what
is offered via the education and training system rémation to equal access of
opportunities. This holds true for all generatiasfshuman rights, that is, civil and
political rights, social, economic and culturalhig and the rights relating to environment
and development.

On the second level, our democratic constitutiamdér is based on principles and values
that require a particular lens through which SoMticans sees themselves with regard
to various interactions and interrelations suctihase between the state and the world,
the state and the region, state and citizen, amkwgiin relation to other citizens. These
principles and values are derived from the Cornstituand the Bill of Rights and are
reflected in the critical outcomes. The role of emhon in operationalising these
principles and values is self-evident.

The notions of human rights, democracy and incltysivy no means try to deconstruct
existing bodies of knowledge, skills and values #meh reconstruct them into human
rights learning areas. On the contrary, it ackndgés the importance of these learning
areas for the development, attainment, enjoymewinption and protection of human
rights itself. Stated differently, human rightserefo more than a framework that guides
interactions between state and citizen and citaed citizen. It also refers to access,
equity and redress alongside issues of respechanthn dignity. All these notion are
interlinked and therefore human rights and incligivmodestly try to destabilize
entrenched ways of thinking about education andligigt possible routes by which
learning areas can serve as vehicles to achieviedtibe objectives related to access and
redress, and those related to respect and humaitydig

Life Orientation and Human Rights and Inclusivity

Life Orientation is firmly conceived to contributiee attainment of the critical outcomes
and is therefore fundamental in empowering learteflive meaningful lives in a society
that demands rapid transformation.

The policy document for the senior phase stated {ba

o Enhances the practice of positive values, attituéedaviour and skills in the
individual and community;

o Works for a transformation of society in the insggseof promoting a human rights
culture, underpinned by:

130



- Striving for a fully inclusive, egalitarian societsee of all
unjust discrimination

- A unified, co-operative society in which diversitg
cherished

- Individuals, appreciation of their own beliefs, waé and
practices, and, at the same time, respect for itesr of
others to do likewise

o Promotes the achievement of individual learnergeptial by strengthening and
integrating their

- Self-concept

- Capacity to develop healthy relationships

- Ability to make informed and responsible decisions

- Independent, critical and creative thinking

- Survival and coping skills

- Commitment to life-long learning

- Pleasure on the expression and co-ordination of
their intellectual, physical, spiritual emotionahca
moral powers.

o0 Encourages a healthy lifestyle, characterized by
- Specific and contextualised application of the @i and
values expressed in this rationale;
- Celebration of, care for and responsibility towatls self
and the social, natural and material environments.

Based on the above rationale, the specific outcoafethis learning area reflect the
centrality and importance of human rights and eagasthe infusion of human rights and
values into the learning programmes and classroantivitees. Furthermore, an
understanding of human rights, shared principles\aues is crucial for developing life
skills to equip learners with the knowledge andlsko operate functionally in their
communities and in society. Therefore, the gui@sdineveloped in this paper will not
substantially differ from the original framework thfe learning area. Since human rights
and values are framed as transversal issues, uiresgan overlap with other learning
areas though the application will be learning agecific, aimed at the attainment of the
outcomes designated for each of the learning areas.

The first draft (February 2001) of the national rmulum statement for LO is
significantly in congruence with the original sdecoutcomes and the critical outcomes
and puts forward the following as the aim of LO

“Life Orientation aims at developing the knowledgkills, values & attitudes to enable
learners to

* live a healthy lifestyle

» show respect for self, fellow human beings and remvhent

» appreciate cultural diversity and showing tolerafucaifferent belief systems
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understand learning processes, enjoy learning ahae ife-long learning (be
able & motivated to learn throughout life)

cope with real-life challenges and situations i place where they live

take informed, morally responsible and accountaddeisions for their own
welfare and that of their family, broader commun#tyd society, as well as
environment

exercise their constitutional rights and respotisdés and promote those of
others, including equity

act from the basis of a positive self-concept aifiisiowledge

be motivated to use their talents & achieve theill physical, spiritual,

intellectual, emotional, social and professiondkptial

play an active, responsible and productive role idemocratic society, in line
with the Constitution of the country.”

It also goes further to restate its role in conitithg to the attainment of the critical and
developmental outcomes as it inter alia:

develops the understandings and values associdgtedghts, responsibilities and
social relationships which are crucial aspectshef ability to @rticipate as a
responsible citizen in the life of local and national communities is kay
dimension of the aim of Life Orientation

develops respect for cultural diversity and thevacexercising and promotion of
human rights and the disposition for being culiyrahd aesthetically sensitive.
Life Orientation aims to develop such values ami@agners. The difficult issue
of respect for diverse religions and belief systé&redressed in Life Orientation.

In addition it identifies the “departure point diig Learning Area” (as) theelf in
relation to: physical development; cognitive depah@nt; social development; personal
and emotional development; health and lifestyles; \&orld of work.

The strand of Social Development affirms the foliogv

In order to develop a transforming, democratic etycithe self

and individual development needs to be stronglyas#d in a

social context in order to develop respect, toleearacceptance
and other values upheld in the constitution. Thasgects will

therefore be focal points:

» Relationships (inter-personal, community, environmsexual)
* Tolerance & Empathy

* Equity

* Respect for cultural diversity

» Respect for different belief systems

» Constitutional rights & responsibilities
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* Conflict resolution

A Focus for Human Rights and Inclusivity

LO provides all the necessary elements for a hungduts/ inclusivity/ citizenship focus.
This is already acknowledged in the paraphrasefefriginal and reworked aim and
rationale of the learning area.

By accrediting human rights and democratic priresphs a cornerstone of educational
transformation which are reflected in the major ecadion policy and legislative
documents such as White Paper | on Education aathifig, the National Education
Policy Act; the South African Schools Act, etc.dddition, many laws relating directly to
the rights in the Bill of Rights have been promtéghplacing increasing responsibilities
on government and other agencies with respecetpribmotion and protection of human
rights, including the education and training sector

South Africa, as an emerging democracy modeledesperct for human rights, requires
employing all the means at its disposal to promente protect human rights as the
cornerstone of governance and citizen interactittntherefore makes sense to employ
the national curriculum in the interest of reachiihgse goals.

The HRI Working Group therefore proposes that gaeriing area of LO makes provision
for a focus on Human Rights and Inclusivity in dgbhi to the cross-curricula infusion of
human rights. Since the strand of social developmeffects a strong congruence with
human rights and inclusivity, we propose that ttrargl be renamed d3emocracy,
Human Rights and Inclusivity Education.

Developmental Sequence for Human Rights and Inclugty: Core Concepts and
Values for LO

The table below is associated with the United Netidecade for Human Rights
Education and serves as a guiding framework forntas all over the world in
developing school-base human rights curriculadiiteon, this document also provides a
South Africa specific sequence to guide the infusod human rights and inclusivity
issues in the LO learning area.
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Developmental Level

Childhood

Early grades
Ages 5-8
Classes K-3

Later Childhood

Middle grades
Ages 9-11
Classes 4-6

Adolescence

Upper primary
Ages 12-14
Classes 7-9

Youth

Secondary School
Ages 15-17
Classes 10-13

Core Concepts and

Human Rights

Issues and Problems Standards and

values Core Skills

Rules Cooperation/sharing Inequality
Order Communication skills: self- Unfairness
Respect expression, listening Harm
Fairness Working in small groups

Identity Problem-solving

Diversity Understanding cause-effect
Cooperation Analyzing reasons for acts

Personal Empathy

responsibility

Individual rights Defending a position Prejudice

Discrimination

Selfishness

Family and Questioning to clarify

community information, point of view  Poverty
Social responsibility Distinguishing between fact Injustice
Freedom and opinion

Equality Managing conflict

Law and governmer Discussing public affairs
Citizenship and civic Performing school or
participation community service
Natural rights

Understanding other points Ethnocentrism

Rule of law of view Racism/Sexism
Justice Citing evidence in support ¢ Ignorance
Equity ideas or position Authoritarianism
Security Using print and electronic  Cynicism

Global responsibility resources to acquire, share Powerlessness

International law  information
Interactions among Questioning public
nation-states officials/experts/others,

gathering information from

officials and agencies

Moral Civic problem-seeking/
exclusion/moral problem-solving
inclusion Participation in civic

Moral responsibility organizations, political
Civil society/role of parties, interest groups

voluntarism Writing letters, petitioning,
Global citizenship  speaking, testifying on
Ecological political issues
responsibility Fulfilling minimal civic
Global political responsibilities, voting

demographics,
environmental

developments

Peac

Hunger
Colonialism

Apathy
Political repression
Civil disobedience

Instruments

Classroom rules
Family life

United Nations
?Declaration on the
Rights of the Child

Community standards
Convention on the
Rights of the Child
Universal Declaration
of Human Rights
History of H uman
Rrights

Regional human rights
conventions

U.N. covenants/
conventions: Civil &
Political Rights;
Economic, Social &
Cultural Rights;
Elimination of
Racism;
Discrimination
Against Women.
Indivisibility of human
rights

Three generations of
Rights

Nuremberg principles
U.N. Conventions:
Prevention &

Environmental abuse Punishment of

Genocide
Torture

Genocide; Prevention
& Elimination of
Torture

National and
international
mechanisms for
human rights
protection

Evolving human right
standard

Felisa Tibbutts: Portions of these goals were tdbfstom Betty A. Reardorzducating for Human Dignity
(University of Pennsylvania Press, 1995), p. 12.

The above sequence is very useful since it canteepreted against the Expected Levels
of Performance developed by the NdoE for Life OCiaéion and Human and Social
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Sciences (HSS). It can also serve as a referennefpothe progress maps developed by
the Gauteng Institute for Curriculum Development@B) and the Gauteng Department
of Education (GDE) for both these Learning Areasessence, it provides a framework
to measure international comparability with regaréfuman Rights Education.

135



PROPOSED HUMAN RIGHTS, VALUES AND PRINCIPLES FOR LI FE ORIENTATION

GRADES R-9

Developmental Level

Core Concepts, Values

and Principles

Core Skills

Issues and Problems

Human Right
Standards/ Instruments

Outcomes/ Assessment

Framework

Grade R-3

- Wants

- Needs

- Respect

- Fairness

- Happiness

- Human Rights and
Responsibilities

- Rules

- Order

- Childhood

- Difference

- Usand Them

- Winning and Losing

- Rich/ Poor

- Empathy

- Cooperation

- Sharing

- Expression

- Listening

- Empathy

- Working in groups

- Assisting one another

- Expression and
listening

- Cooperation

- Peace Building

- Reconstruction

- Healing

- Reconciliation

- Abuse

- Bullying

- Hunger

- Malnutrition
- Unfairness
- Harm

- Convention on the
Rights of the Child

- African Charter on
Children Rights

- The SA Constitution
and Bill of Rights

Learners should be able:

- Tounderstand that
children are
vulnerable

- List elementary rights
and responsibilities

- Todemonstrate
coorperation and
healthy interaction

- Todemonstrate care
for immediate social
and physical
environments

- To list rights and
responsibilities

- To list elements of g
happy childhood

- To explain human
rights issues and
problems

- To know how to
access the family,
community and
school protection
mechanism
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Developmental Level | Core Concepts, Values| Core Skills Issues and Problems Human Rights Outcomes/  Assessmen
and Principles Standards/ Instruments Framework
Grade 4-6 - Bill of Rights - Problem-solving - Elections - Convention on the Learners should be able to:

- Family and| -  Defending positions | -  Prejudice Rights of the Child - Explain identity and
Community - Questioning points of -  Discrimination - African Charter on difference

- Codes of Conduct view - Unfairness Children Rights - Explain the

- Citizenship - Managing conflict - Protection - The SA Constitution importance of shared

- Government - Discussions and - Governance and Bill of Rights values

- Participation Debates - Codes of Conduct - To participate in

- Constitutions - Participation and - Policies and rules elementary electoral

- Responsibility groupwork processes

- Prejudice - Identifying unfairness - Identify stereotypes,

- Assumptions and harm bias and

- Family and - Establishing rules discrimination
Community - Demonstrate

- Respect for others cooperation and

- Protection healthy interaction

- Demonstrate care for
immediate social and
physical
environments
- Listrights and

responsibilities

-  To know how to
access the family,
community,  school
and public protection

mechanism
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Developmental Level

Core Concepts, Value
and Principles

s Core Skills

Issues and Problems

Human

Right

Standards/
Instruments

5 Outcomes/ Assessment
Framework

Grade 7-9

Rule of Law

Justice

Equity

Equality

Social Responsibility
Global Responsibility
Citizenship and Civig
Participation
Constitutional
Democracy
Diversity
National Identity
Non-discrimination
Covenants and
Conventions

Social Justice
Environmental Justice
Accountability

and

Understanding othe
points of view

Citing evidence and
collecting data
Critical questioning of
SA political life
Access human right:
agencies

Identify human rights
violations

Identify  conflicting
rights

Claim and assert ow
rights and

responsibilities
that of others
Understanding
importance of share
values and principles
Managing Conflict
Participate in
developing human
rights culture

ang

o
]

Culture
Environment
Development
Poverty
Discrimination
Ignorance
Environment
Colonialism
Ethnocentrism
Conflict and Violence
Crime and Violence
Terrorism

Human Rights
Violations
Socio-economic
rights

Access to human
rights

Major international
and regional
conventions

Civil and Political
Rights

Economic, Social and
Cultural Rights
Eliminating
Discrimination
South African
Constitution and Bill
of Rights

Learners should be able to:

- Explain and
demonstrate how to
access protection
agencies

- ldentify international,
regional and domestic
instruments for the
protection of human

and environmenta
rights

- Explain the Rule of
Law and its
implications for
individuals and
groups

- Identify and challenge
bias, unfairness
prejudice and
discrimination

- Identify the core

values and principles
of the South African

Constitutional
Democracy

- Demonstrate the
meaning of

responsibilities
accountability
- Describe social justice
and the necessity t
promote SOCio-

ang

|=)

economic justic
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Learning Outcomes and Assessment Standards: lllusitions for Life
Orientation

We assume that since human rights and inclusivéytransversal issues, the learning
area and the qualifications groups will developt éewel outcomes and assessment
standards that will integrate human rights andusigity issues. Therefore, the HRI

group has developed guidelines and exemplars tr ebthe learning areas.

Example 1 (Grade 3)

Learning Outcome

(Integrated skill,
concept and content
statement)

Core concepts, skills
and content)

Expected Level and
Range of
Performance

Assessment
exemplars

Summative and
Formative
Assessment

By the end of grade
learners will be ablg
to:

Understand huma
rights and
responsibilities in
relation to the rights o
the child

Access primary|
protection agencie
within  the school,

family and community|
context

b

By the end of grade 3
learners will be able to
use their
understanding of rights
and responsibilities to
access protections
mechanisms:

- Needs and wants
- Abuse and Harm

- Respect and
fairness

- Happy childhood

- Rights and
Responsibilities

- Rules and Order

- Difference

By the end of grade 3
it is expected that
learners:

- Understand the
concept of human
rights and
responsibilities
by discussing the
rights of the child

- Know and
demonstrate how
to access primary
protection
mechanism
within school,
family and
community
context

To achieve the
outcome, learners
should be able to:

- Explain human
rights and
understand
personal
responsibilities

- Identify abuses
and human rights
violations

- Discriminate
between fair and
unfair treatment

- List protection
agencies

- Access primary
protection
agencies

Summative and
formative assessment
strategies may include:

- Drawing
representations

of happy
childhood

- List elements of
happy childhood

- List basic human
rights
(convention of
the rights of the
child)

- Create simple
plans and
procedures to
access protection
mechanisms

- Perform
elementary tasks
that reflect an
understanding of
personal
responsibility
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Example 2 (Grade 6)

Learning Outcome

(Integrated skill,
concept and content
statement)

Core concepts, skills
and content)

Expected Level and
Range of
Performance

Assessment
exemplars

Summative and
Formative
Assessment

By the end of grade §
learners will be ablg
to:

Express and justify
order, rules, codes g
conduct and
constitutions as sets @
regulations aimed al
preventing harm ang
abuse and guiding
interaction amongs
themselves and with
the social and
physical environment.

By the end of grade 3
learners will be able to
use their understanding
of rights and
responsibilities to
access protections
mechanisms:

Order

Rules

- Respect

- Harm

- Protection

- Fairness

- Rights

- Responsibilities

- Abuse

- Codes of Conduct
- Laws

- Bill of Rights

- Constitution

By the end of grade 3
it is expected that
learners:

- Paraphrase rules
codes of conduct
and constitutions
as regulations
that express
rights and
responsibilities

- Discriminate
between fair and
unfair rules and
codes

- Identify
similarities
between rules,
codes of conduct,
laws and
constitutions

- Access primary
and secondary
protection
mechanism

To achieve the
outcome, learners
should be able to:

- Analyze and
reflect on rules
with regard to
fairness

- Understand fair
discrimination

- Know the
purpose of rules,
laws and
constitutions

- Understand that
rights and
responsibilities
are inseparable

- Demonstrate the
ability to access
primary and
secondary
protection
mechanisms

Summative and
formative assessment
strategies may
include:

- Debate school,
classroom rules
and the need for
order based on
respect for the
self and the other|

- Construct table
depicting fair and
unfair rules
within the school
setting

- Make
presentations on
how rules can be
more fair

- Tests
ascertaining
understanding of
the need for
rules, codes of
conduct and
constitutions

- Elicit, through
project work,
learners
understanding on
personal
responsibility for
respect and
fairness
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Example 3 (Grade 9)

Learning Outcome

(Integrated skill,
concept and content
statement)

Core concepts, skills
and content)

Expected Level and
Range of
Performance

Assessment
exemplars

Summative and
Formative
Assessment

By the end of grade
learners will be ablg
to:

Demonstrate ways in
which individuals and
communities can take
up civic and
environmental

responsibilities

By the end of grade 9
learners will be able to
use their understandin
of civic participation to
enact ways in which
individuals and
communities can take
up civic
responsibilities:

- Constitutions
- Conventions
- Covenant

- Citizenship

- Public
Participation

- Civic
Responsibility

- Global
Responsibility

- Democracy

By the end of grade 9
it is expected that
y learners:

- Know the
functioning of
constitutional
democracy

- Analyze civic
participation and
responsibility

- Identify issues
and design plans
and strategies for|
taking up civic
and
environmental
responsibilities

- Identify global
concerns and
suggest ways of
dealing with it.

To achieve the
outcome, learners
should be able to:

- Explain the idea
that citizenship
confers equal
rights and
responsibility
under the
constitution and
the law

- Understand that
citizenship is not
dependent on the
categories in
section 9 of the
constitution

- Explain the role
of civil society in
a democracy

- Identify issues
and design plans
and strategies for
taking up civic
and
environmental
responsibilities

- Explain public
participation and
suggest ways in
which it can be
performed

Summative and
formative assessment
strategies may include:

- Interview
community
leaders, gather
and analyze
information on
community
involvement in
matters of public
and civic life
(project,
research)

- Work in groups
to demonstrate
taking up civic
and
environmental
responsibilities
(simulated
situations)

- Test to probe
learners’
understanding of
public
participation and
civic and
environmental
participation

- Debates on
issues to identify
priorities for
public
intervention.

141



